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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session: 1
Topic: Supporting Choice: Identifying Preferences
Core

Objectives:  Upon completion of this session, the DSP should be able to:

1. Demonstrate respect for the individual

2. Demonstrate support for individual choice making

3. Demonstrate strategies to encourage and develop
individual confidence

4. Demonstrate the ability to assess and teach
individual choice-making skills

Time: Registration, Distribution of Materials
and Introduction to Year 2 50 minutes
Key Words 5 minutes

Everything You Wanted to Know About DSPs 5 minutes
Discussion and Practice Activity

on Importance of Choice Making 15 minutes
Discussion, Demonstration and

Practice Assessing Choice-Making

Skills and Providing Choices 25 minutes

BREAK 15 minutes

Discussion, Demonstration and Practice

Assessing Choice-Making Skills and

Providing Choices (continued) 10 minutes
Discussion and Demonstration of Special

Considerations When Assessing Choice

Making and Providing Choices 15 minutes
Discussion and Practice Identifying When
to Give Choices During the Day 15 minutes

Discussion on Supporting Individuals
in Making Choices for

Major Lifestyle Changes 5 minutes
Optional Activity and Discussion 10 minutes
Practice Questions 5 minutes
Ending the Session 5 minutes
Total Time 180 minutes
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Materials: » Overhead Projector or LCD Projector with compatible laptop

computer and Powerpoint application;

» Hard copy of overheads or disk with Powerpoint presentation;

» Some blank overheads, a flipchart, or chalkboard with markers,
chalk, etc.;

* Resource Guide for all class participants; and

 Leisure materials for providing choices during demonstrations
(e.g., magazines, radio, video game).
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Preparation

Instructor should read over the presentation
outline, becoming thoroughly familiar with
the information and instructions for the
presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Registration, Distribution of
Materials and Introduction
Say

Welcome to Session 1 of Year 2 Direct
Support Professional Training Series.

(Note: Provide a brief introduction of who
you are and your background.)

Some of you completed Year 1 and know
how the class sessions work, but others of
you are new. So, we’ll review some of that
information.

Before we start, please introduce yourselves
by giving us your name, where you are
working and something that you really like
about your job.

Will anyone volunteer to start?
Do

As participants introduce themselves and
mention something positive about their job,

Your Presentation Notes
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summarize those statements in a few words
on flip chart paper (or overhead
transparency). Make [0 check marks next
to words mentioned more than once.

Do

Scan through the statements and make
comments about any trends or similarities,
for example, “how many of you feel the
same way,” or “does this surprise you.”

Say

| hope that you all see the importance of the
job of the Direct Support Professional and
the positive contribution you make through
your jobs.

Say

Now that we’ve introduced ourselves and
have an idea of the things you like about
your job, let’s talk a bit about this series of
classes and why you're here.

This is a 35-hour training with 11 class
sessions. Sessions 1-11 are 3 hours long and
the last session is two hours. The last class or
session #12 will be an assessment of the
information and skills you have learned.

Say

Year 1 training included sessions on
communication, health, positive behavior
support, teaching strategies, rights and
responsibilities, daily living, and recreation.

DSP Year 2: Supporting Choice - 6

Your Presentation Notes



Teacher’s Resource Guide - Session #1: Supporting Choice - Identifying Preferences

Do Your Presentation Notes
Show overhead #1

Say DSP Year 2
This year’s training has some of the same Class Sessions

themes. The sessions are: e Supporting Choice
e Communication
o Person-Centered Planning and

Supporting ChOice Services (2 sessions)
Person-Centered Planning and Services, ® @ onuiong) ier Support
(2 SeSSionS) ° Teaching Strateg!ies (.2 sessions)
Communication, Problem-Solving and ® Transitiong Ay Life
Conflict Resolution * ellness (2 sessions)
Positive Behavior Support (2 sessions) * Total Sessions: 12
Teaching Strategies (2 sessions)

Supporting Quality Life Transitions
Wellness (2 sessions)

Assessment

#Sessions: 12 #Hours: 35

Say

(Note: As you explain the outline of the
guide, you might want to hold one up and
briefly describe each section of one of the
sessions.)

Your Resource Guide provides you with an
outline of the presentation for each of the 11
sessions, keys words you should know, some
practice questions to help you prepare for
the assessment during session 12, additional
readings if you want to learn more, activities,
and copies of all the overheads with a place
for your notes. You will also see sentences in
bold print in the Information Briefs which
show you the most important parts of each
session. In the right hand column of each
page is a place that you can take notes while
you're reading.

DSP Year 2: Supporting Choice - 7
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Do
Show overhead #2

Say

In this first session, we will be talking about
supporting choice and identifying individual
preferences which are often referred to as
likes and dislikes.

Key Words

Do
Show overhead #3

Say

At the beginning of each class, we will look
at some key words. Understanding the key
words and answering the practice questions
for each session, will help you do well on the
assessment. You will find definitions of the
key words at the end of each session and a
complete dictionary of all key words in
Session #12 of your Resource Guide. Let’s
look at those key words.

Our review words for today’s session (refer
to page number in resource guide) are:

« Direct Support Professional
Choice

Likes and dislikes

» Choice-making skills

DSP Year 2: Supporting Choice - 8

Your Presentation Notes

Session 1:
Supporting Choice

Identifying Preferences

Session #1, Overhead 2

e Direct Support Professional
e Choice

e Likes and Dislikes \‘/ e

e Choice-making Skills

e Choice Opportunities
e Approach Behavior
e Avoidance Behavior

e Teaching Choice-making

e Person-Centered
Session #1, Overhead 3




Teacher’s Resource Guide - Session #1: Supporting Choice - Identifying Preferences

» Choice opportunities

» Approach behavior

« Avoidance behavior

« Teaching choice-making
» Person-centered

Remember, you can find the definitions of
these words towards the end of the Guide for
this session and in the Guide for Session #12.

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Everything You Always Wanted to
Know About DSPs

Say

Before we go any further, some of you might
be asking yourself, what is a Direct Support
Professional or DSP. Does anyone know?

Do
Show overhead #4

Say

A Direct Support Professional (DSP) is
someone who works with and supports
people with disabilities in the places they live
and work.

Direct care staff like you, in licensed homes,
day programs, supported or independent

Your Presentation Notes

What is a DSP?

A Direct Support
Professional (or DSP) is
someone who:

e works with people with
disabilities in the places
like -

e licensed homes
e day programs
rted or ind dent

living

e employment sites

Session #1, Overhead 4
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living, and work sites are Direct Support Your Presentation Notes
Professionals or DSPs.

Do

Show overhead #5 What does
a DSP do?

Say

e Assists and supports
A DSP supports and assists people in: people in:

» making choices

* contributing to the

» making choices; community
* best possible health

. . . * exercising rights and

« contributing to the community; responsibilities

e Encourages others to
support people as well

» having the best possible health; and T —

« exercising their rights and
responsibilities.

A DSP also helps to encourage others to
support people with developmental
disabilities as neighbors, friends, and co-
workers.

The DSP plays a very important role in the
lives of the people they support. For this first
session, we’ll be talking about the your role
in supporting and assisting people in making
choices.

DSP Year 2: Supporting Choice - 10
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The Importance of
Choice Making

Do

Ask the participants to list on a piece of
paper all the choices that made up their daily
routine between waking up this morning and
now. If participants have trouble getting
started, give them a few examples (e.g., what
time to get up, what to eat for breakfast,
whether to have breakfast or not, what route
to take to work). Allow about 2 minutes for
the participants to quickly list choices they
made.

Next ask how many participants listed more
than 3 choices . . . more than 5 choices . . .
more than 10 choices? Then ask the
participants to think what their lives would
be like if they were unable to make any of
the choices they listed. Ask if someone else
decided for them when to get up, what to
eat for breakfast, when they had breakfast,
etc. Would this affect their enjoyment of life?

Say

Having choice means having control and
confidence in our lives. Typically, the more
control we have over our lives, the more
enjoyable our lives become. Choice is
important in this way for all people —
whether they have disabilities or not.

Your Presentation Notes

IMPORTANT NOTE

Before you start The Importance of
Choice Making, please mention the
following to your class:

Throughout our eleven
sessions, we will practice using
role play. You may find the
practice uncomfortable at first.
After several practice sessions,
you will become more
comfortable with the activities.

When you are playing the role
of an individual with
disabilities, remember that the
purpose is to give you a chance
to practice in situations that are
as realistic as possible. In no
way are the role play activities
meant to demean or show
disrespect for individuals with
disabilities. The activities are
only to create as real a
situation as possible in order to
learn the skills of teaching a
new task.

DSP Year 2: Supporting Choice - 11
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Do
Show overhead #6

Say

There are many ways that making choices is
important for the individuals with disabilities
with whom we work. However, the most
important way is that making choices during
one’s day-to-day activities increases one’s
daily enjoyment. The opportunity to make
choices allows one to do what one likes — to
experience preferred items and events. All of
our lives are more enjoyable if we are doing
things we like to do.

Do
Show overhead #7

Say

Here are some other ways that making
choices is important. First, making choices
increases an individual’s participation in
important activities such as work duties,
leisure activities, daily routines and school
events. Research has shown over and over
that people are much more likely to take part
in activities if they choose or otherwise like
the activities. If someone else chooses the
activities, people are not as eager to take part.

Ask

Do you have an example of an activity that
you do and would prefer not to do if you
had a choice?

DSP Year 2: Supporting Choice - 12

Your Presentation Notes

Life Enjoyment

The most important reason
for supporting individuals
with disabilities in making
choices is:

|

Making choices
increases life
enjoyment!

A

=

Session #1, Overhead 6

Why is it
Important?

Making choices:
* increases participation
in activities

c identifies reinforcers for
teaching

* reduces challenging
behaviors

Session #1, Overhead 7
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(If no one comes up with anything, you Your Presentation Notes
might mention, taking out the garbage, doing
the dishes.)

How does that affect how well you do it?

What if you had no choices at all? How
would that affect your attitude? Would you
want to participate?

Say

Making choices is also important because
it helps us identify reinforcers that can be
used in teaching. This will help make
learning new skills easier and more fun.

There is a third reason that making choices is
important for people with disabilities.
Making choices will reduce challenging
behaviors. For example, people usually do
not have challenging behavior when they are
enjoying themselves, and making choices
helps people to enjoy themselves. In fact,
making frequent choices is one of the most
Important parts of a positive behavior
support approach to preventing challenging
behavior.

DSP Year 2: Supporting Choice - 13
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Do
Show overhead #8

Say

Most of us take choices for granted. We often
make the types of choices you listed earlier
without even thinking about them. For
people with disabilities, and especially people
with more severe disabilities, making choices
cannot be taken for granted. We cannot
assume that people with disabilities are
making choices on a regular basis. Surveys
and observations have shown that many
people with disabilities make very few
choices in their lives. We will talk about why
people with disabilities often make few
choices a little bit later. It is important to
understand it is our job to support individuals
with whom we work in making many
choices during their everyday routines.

Assessing Choice-Making Skills
and Providing Choices

Say

To support individuals with disabilities in
making meaningful choices, we must provide
choice opportunities in a way that individuals
can understand. One of the main reasons
that people with disabilities do not make
many choices is that sometimes DSPs do not
provide opportunities to make choices (we

DSP Year 2: Supporting Choice - 14
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Taken for Granted

While most people
without disabilities take
choice making for
granted, people with
disabilities often have
very few choice-making
opportunities.

Session #1, Overhead 8
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will use the term choice opportunities in this
curriculum) in a way that individuals with
disabilities can respond with a meaningful
choice.

In order to support people with disabilities in
responding to a choice opportunity, how we
provide a choice must be based on an
individual’s choice-making skills. Just like all
of us, individuals with whom we work have
different skills for making choices.

Do
Show overhead #9

Say

This figure shows different ways choices can
be made. The way we give a choice
opportunity should be based on the way that
an individual can respond and make a
choice.

Some individuals have the skills to make a
choice by answering a question such as
“What do you want?”. This is shown on the
left side of the scale. We call this a “hard”
choice because a lot of communication and
related skills are needed to be able to make a
choice in this manner. For people who can
respond to this type of question, our job is to
make sure we provide such a choice many
times during the daily routine. Also, for
individuals who can respond to this type of

Your Presentation Notes

Ways of Making
Choices

Session #1, Overhead 9
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choice situation, we usually provide choices
with other questions throughout the day,
such as by asking “What would you like to
do?”, “What do you want to do now?”, etc.

Do

Ask participants to give some “real life”
examples of “hard” choices they have
experienced.

Say

Again, the point is that for people who have
good verbal skills, we must take the time to
ask what they would like as often as possible
every day. Of course, sometimes what we can
offer as a choice is going to be limited by the
resources and time we have at hand. We
must make sure that when we offer a
choice, we have the resources and time
to support the individual in doing what
the person chooses. We must make sure
the choices we offer are in line with what we
can realistically provide. For example, before
offering a choice of juice at breakfast, check
to see what choices are available. Also, we
must think about how the choices we offer
to one individual may affect other individuals
present, for example, when two individuals
share a room and one prefers turning off the
light at 9:00 and the other likes to read or
look at books until midnight.

DSP Year 2: Supporting Choice - 16
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Do Your Presentation Notes
Ask participants if they can think of some
examples of choices that are offered, but
cannot be provided in the home where they
work. After a few examples . . .

Say
To repeat, choices aren’t really choices if we
can't follow through on them.

Say

In presenting choices, some people with
disabilities don’t have a lot of verbal skills, so
we must offer a choice opportunity in an
easier way. For example, we provide a
choice of objects or items. For individuals
who have the most severe disabilities,
sometimes the only choice-making skill they
have is to respond to a single item when that
item is presented by a support person. The

support person must observe how the

individual responds to the item to see if the
individual wants the item or not. Cholces

Do

Ask participants to think of some of the e
individuals with disabilities whom they know
or with whom they work, and how different
individuals can make choices using the skills

shown on Overhead #9. Promote discussion
about how some individuals make choices by
saying what they want, some may have to be

shown items to point to, etc. Also promote
discussion about how it would not make

DSP Year 2: Supporting Choice - 17



Teacher’s Resource Guide - Session #1: Supporting Choice - Identifying Preferences

sense to provide a choice to an individual by
asking the person what she or he wanted to
do if the person did not have the skills to
understand or answer the question.

Say

Sometimes we may provide one type of
choice and find that the individual does not
seem to understand the choice opportunity.
We would then provide the choice in another
way. For example, we might ask the
individual during leisure time in the evening,
“What would you like to do?.” If the
individual does not seem to understand, we
might then ask, “Would you like to look at a
magazine or listen to your radio?.” If the
individual still does not understand, we might
ask the same question while actually showing
the individual a magazine and a radio and
prompt the individual to point to, nod their
head towards, or smile at what she or he
wants.

It's important when offering choices to give
individuals time to respond based on their
abilities. It takes some of us longer to think
about things than others.

Do

Demonstrate with a participant how a choice
may be provided using the steps just
summarized. Inform the participant not to
make a choice until the choice options (e.g., a

DSP Year 2: Supporting Choice - 18
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radio and magazine) are actually shown.
Make sure to show both items as they are
named in the question, “Do you want to
look at a magazine or listen to your radio?.”

Note: Demonstrate this activity with several
different participants in order to emphasize
the importance of the concept.

Do
Show overhead #9

Say

Remember, the ways of presenting choices
range from presenting open-ended choices
(for example, what would you like to do?) to
presenting choices between objects (for
example, do you want a blueberry muffin for
breakfast?).

Say

When we provide a choice in the way just
shown, it is of course important that once the
individual makes a choice by saying or
pointing, that we provide what the individual
chooses. When we provide a choice
opportunity, we must respect and honor the
individual’s choice. Again, it's important to
provide the activity or item selected by the
individual.

Your Presentation Notes

Ways of Making
Choices

Session #1, Overhead 9
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Do

Show overhead #10 and #11

Review the steps of providing a choice in the
manner just demonstrated. Ask the
participants to get in groups of two. Instruct
each participant to take turns playing the role
of an individual with a disability and a
support staff providing a choice using the
steps shown on the overhead.

(Note: These three steps are listed on one
page for participants in the Resource Guide.)

Participants can use props that they have at
their tables. For example, pens, pencils, hats.
Or, you can bring in some props for this
activity.

Instruct the participants to make sure that for
whatever choice opportunity the individual
responds to with a choice, the support staff
then provides what was chosen. Make sure
that you play the role of an individual (at
least once) for whom you have to move from
hard to easy (left to right) on the scale.

Do

Be sure to move about the class and check
for understanding of the process. Assist
groups as needed to complete the activity
correctly.

DSP Year 2: Supporting Choice - 20
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Steps for Providing
Vocal Choice

1. Ask the person what she or
he would like to do.

- provide the choice selected if
possible

2. If the person does not
respond with a choice or the
choice named is not
available, name two specific
options that are available.

- provide the choice option
selected

Session #1, Overhead 10

Steps for Providing
Vocal Choice

3. If the person still does not
respond with a choice, name
and show two specific
options that are available.

- provide the choice option
selected

o

Session #1, Overhead 11
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Note: After everyone is done, you may Your Presentation Notes
want to have several of the participants (who

do the activity correctly) demonstrate each of
the three steps in the front of the class. This
will help reinforce the correct method of
using this process.

Say

As indicated earlier, some individuals — and
particularly people who have very severe or
multiple disabilities — do not have the skills
to respond to the type of choice opportunity
that we just demonstrated. For individuals
who do not have the skills to tell us what
they want or to point to something they

want, we_ha\_/e to provide a choice Ways of Making
opportunity in another way. Choices

Do
H Difficulty of Choice Making
Oow overnea again o
vocal ch hoice  2-tem choice  2-tem choice 1-item choice
(open- ms) wih pictures  with objects

Say

For individuals with the most serious
disabilities, we often have to present a single
item and watch how the person responds to
the item. When a one-item choice is
presented, we watch the person to see if she
or he approaches or avoids the item.

Session #1, Overhead 9

An approach might include smiling, reaching
for, leaning toward or looking at the item.
When a person approaches an item in this
manner, we should then give the person the
item.

DSP Year 2: Supporting Choice - 21



Teacher’s Resource Guide - Session #1: Supporting Choice - Identifying Preferences

Do

Select a participant to demonstrate how to
present a single item and respond to an
approach behavior. Ask the participant to
present a magazine in front of you, and then
approach the item using one of the approach
behaviors just noted (e.g., leaning toward the
magazine and looking at it). (Step 1)

Say

Instead of approaching an item when
presented, an individual might avoid the
item. Avoidance usually involves turning
away from the item, pushing the item away,
or frowning. When a person avoids an item
when presented, the item should be
removed. You would then present another
item. (Step 2)

Do

Repeat the demonstration just provided.
However, this time, when the participant
presents the item to you, respond with an
avoidance behavior (for example, turning
away, pushing item away).

Say

Sometimes a person may not approach or
avoid an item. Lack of approach or avoidance
is called neutral behavior. When neutral
behavior is shown, we should allow the
person to sample the item. That is, we
should make sure the person knows what is
being offered by touching, looking at, tasting

DSP Year 2: Supporting Choice - 22
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or using the item. The item should then be Your Presentation Notes
given again to check for approach or
avoidance. If neutral behavior occurs the
second time an item is given, the item or
choice should be removed, and replace with
another item. (Step 3)

Then, repeat the steps 1-3 (as needed) for
the new item.

Do

Repeat the demonstration again using neutral
behavior. Have a participant offer you an
item (e.g., magazine), encouraging you to
touch the item while saying “Do you want to
look at the magazine?” Repeat the activity
again to check for approach or avoidance.

Special Considerations When
Assessing Choice-Making Skills
and Providing Choices

Say

In order to make sure that we present
choices to people with disabilities with whom
we work in a way that they can understand
and respond to with a meaningful choice,
there are several things to do and think
about.

DSP Year 2: Supporting Choice - 23
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Do
Show overhead #12

Say

The first thing to think about when a choice
is provided is if the individual does not
respond by making any choice at all. For
example, a glass of orange juice and a cup of
coffee are presented and the individual does
not point to or otherwise choose either the
juice or the coffee.

Do

Select a participant to present two items in
front of you with a direction to choose one
of the items, but simply stand there and not
choose either item. Then ask the participants
to tell what that may mean for the individual
when she or he does not choose either item.
Prompt discussion around the possibilities
that: (1) the individual does not want either
item or, (2) the individual does not
understand the choice situation, or (3) the
individual has limitations in his or her ability
to respond (for example, does not use words,
sign language or cannot point).

Say

If a person does not make a choice when
provided with a choice opportunity, we have
to figure out if (1) the person does not like
the choice options or (2) does not
understand the choice situation. In the first
situation, we could offer choices of several
other pairs of items. If, after several choice
DSP Year 2: Supporting Choice - 24
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Things to Look For

Things to look for when
providing choices:

* lack of choice-making
because the individual does not
want one of the options or does

not d tand the choi

opportunity

¢ individual may base a choice on
how the choice is offered (for
example, always selecting the
option on the right or on the
left) rather than a like or dislike

Session #1, Overhead 12
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opportunities with different pairs of items,
the person still does not choose an item, we
could assume the person does not
understand the choice situation. In that case,
we would then provide a choice in an easier
way, such as by providing a single item and

watching for approach or avoidance behavior.

Do
Show overhead #12 again

Say

Something else to look for when presenting
two items or activities as a choice
opportunity is individual tendencies. For
example, some people tend to always pick
something that is presented on their left side,
or on their right side. For this reason, it is
important to change the side on which we
present the items. To illustrate, when
presenting a choice between looking at a
magazine or listening to a radio, we should
change the side on which we present the
magazine and radio across different choice
presentations.

Keep in mind that the manner of presenting
choices as we have discussed can improve a
person’s choice-making skills. That is, by
providing many choices in a consistent
manner, we can actually teach choice-making
skills.

Your Presentation Notes

Things to Look For

Things to look for when
providing choices:
* lack of choice-making
because the individual does not

want one of the options or does
not d tand the choi

opportunity

* individual may base a choice on
how the choice is offered (for
example, always selecting the
option on the right or on the
left) rather than a like or dislike

Session #1, Overhead 12
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Do

Ask the participants why choice-making skills
may improve as we present many choice
opportunities. Promote discussion around the
notion that learning to make choices can
occur because the individual is reinforced for
choosing by receiving the item or activity that
the he or she likes. Also, the act of practicing
choosing, which occurs when many choice
opportunities are provided, can improve
choice-making skills.

Say

To support people with disabilities in learning
or improving choice-making skills by
providing many choice opportunities, it is
important to make sure that individuals
always receive what they choose. This is
another reason we should respect and honor a
person’s choice as we talked about earlier.

Identifying When To Give Choices
During The Day

Do
Show overhead #13

Say

Think about the choices you wrote down
earlier that you made after getting up this
morning. Some of those choices involved
what to do. In other words, these were

DSP Year 2: Supporting Choice - 26
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Types of Choices

o What?

e How?

o When?

o Where?

o With Whom?
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choices between activities (e.g., get out of
bed or sleep later).

Other choices involved how to do an activity
(e.g., take a shower or take a bath).

Still other types of choices involved when to
do an activity, where to do an activity, and
with whom to do the activity.

There are many types of choices that can be
made everyday to make our days more
enjoyable. The same holds true for the
individuals with whom we work. We should
try to build as many choices as we can into
the daily routines of the individuals with
whom we work.

Do

Ask participants to get into groups of three or
four. Instruct participants (using the choice list
from earlier in the session) to describe to
each other how they could provide the
different types of choices for individuals
every day. Continue to show Overhead #13
and instruct participants to use the types of
choices listed on the overhead as a guide.

After about 5 or 10 minutes, ask different
groups of participants to share their ideas
with the entire class.

Your Presentation Notes

Types of Choices

o What?

e How?

o When?

o Where?

o With Whom?

Session #1, Overhead 13
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Note: If time is limited, have each group
report back on a different routine. This will
provide a wider variety of choice options.

Promote discussion around the fact that there
are many types of choices we can provide
everyday in order to help people with
disabilities have more control over their lives
and enjoy their lives. Include the idea that it
Is not the size, type or content of the choice,
but the opportunity to make many choices
throughout the day that is important. For
example, choosing oatmeal or shredded
wheat for breakfast is just as important as
walking or taking the bus to the park.

Supporting Individuals in Making
Choices for Major Lifestyle
Changes

Say

The choices we have talked about in this
class involve the types of choices that can be
built into the daily routines of individuals
with disabilities with whom we work. Again,
supporting individuals in making many
choices during their daily routine can increase
the amount of enjoyment individuals
experience everyday.

There are other types of choices that can
have a major effect on the quality of life of
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people with disabilities. These are choices
that affect major lifestyle changes with the
individuals you support.

Do
Show overhead #14

Say

Choices that affect major lifestyle changes for
people with disabilities include choices such
as where to live, what kind of work to do,
and with whom to live, just to name a few.
We can help people in making choices that
affect their lifestyle in a major way by making
sure our supports and services are person-
centered. By following the principles and
practices of person-centered planning which
Is discussed in the next two sessions, we can
support people with disabilities in having
control over their lives.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
below for either a wrap-up of this session or
as a lead-in to the next session.

Your Presentation Notes

Person-Centered

Person-centered planning
and services:

Support people with
disabilities in making
choices for major lifestyle
changes.

0

Session #1, Overhead 14

Optional Activity:

Supporting Choice
Directions: Select a daily routine in the place where you work. It
can be the early morning routine from the time an individual gets up
until time for work, at mealtime, or the late afternoon or evening
during leisure time. List the choice that is now offered in the left

column. In the right column, list as many choices as you can that
could be given to the individuals in the home where you work.

The selected routine? Example: Eating breakfast

The way it is today for the individual  Other chdces that might be offered
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Optional Activity:
Supporting Choice

Directions: Select a daily routine in the place where you work. It can be the
early morning routine from the time an individual gets up until time for work, at
mealtime, or the late afternoon or in the evening during leisure time. List the
choice that is now offered in the left column. In the right column, list as many
choices as you can that could be given to the individuals in the home where you

work.

The selected routine? Example: Eating breakfast

The way it is today for the individual

Other choices that might be offered

What?

Follow the menu

What?

A choice between
cold cereal and hot
cereal, a choice of
beverages, etc.

How?

Staff prepares it

How?

Individuals can
choose to help staff
prepare, etc.

When?

At 7:00 a.m.

When?

A choice between 6:30
or 7:15, before getting
dressed or after getting
dressed, etc.

Where?

Kitchen

Where?

Dining room, patio,
restaurant, etc.

With Whom?

With everyone in
the home

With Whom?

Alone, with a friend,
family member, etc.
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Do Your Presentation Notes
Show overhead #15

Say

Here is an activity which will help you review
what we have talked about today. If you
look in your Resource Guide (please refer to
the appropriate page number), you will find
an activity titled Supporting Choice.

Say

For example, | picked eating breakfast as a
daily routine and listed in the left hand
column is the way that breakfast is organized
Now.

Note: Read the what, how, etc. samples in
the left column for eating breakfast.

Say

Now, look at the right side of the page for
examples of other choice that might be
offered.

Say

Now, let’s say you select a daily routine in
the place where you work. It can be the
early morning routine from the time an
individual gets up until time for work, a
mealtime, or the late afternoon or evening
during leisure time. Under each type of
choice (what, how, etc.), list the choice that
the individual in your home has right now.
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Then, using what we have learned about
choice in this session, write down as many
choices for each item (e.g., how, when) that
you might offer and individual on the right
side of the column list.

Note: Use the sample on the previous page
and read the what, how, etc. choices in the
right column for eating breakfast.

Go ahead and complete that now.

After about 10 minutes -

Note: If using for a homework assignment,
go through the example and have the
participants select a routine and do “what?”
together to make sure that the directions are
clear.

Say

You were asked to think about people with
disabilities with whom you work or with
whom you are familiar. You were also asked
to list different types of choices that could be
built into the daily routine of the individuals.

Do
Discuss participant before and after (left
column, right column) answers for -

The selected routine?
What?
How?
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When? Your Presentation Notes
Where?

With Whom?

After the discussion -

Note: If you use this for a homework
assignment, make sure that you discuss it at
the beginning of the next session. Some
participants will have completed it and that
needs to be recognized along with the
important of identifying choice opportunities
in everyday life.

Say

This activity was designed to help you think
about ways to provide a variety of choices for
individuals who you support. The goal of this
class was to make sure that all of you can
figure out ways to support individuals with
disabilities in making choices every day.

Say

In our next session, we will be talking about
how to use the information we learn about
likes and dislikes in person-centered planning.
We will also be able to see how choice-
making is important to the person-centered
planning process.
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Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice questions about this session.

A copy of a Scantron answer sheet is
provided. The Scantron is like the answer
sheet you will be using for the assessment in
Session 12. During each session, you will
have a chance to practice marking your
answers to the practice on something similar
to a Scantron sheet.

Do
Review how to use a Scantron sheet (e.g., use
of a pencil, fill in the bubbles).

Say

Please take a few minutes to read the
questions and mark your answers on the
practice form.

Wait about 5 minutes

Say

Let’s review your answers. (Note: The
answers are underlined in your teacher’s
guide. You can have some fun with this by
reviewing it with a quiz show theme, e.g., Do
You Want to Be a Millionare?)
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Do

Make sure that all of the questions are
answered correctly. Review information
discussed in the session as needed.

Ending the Session

Say

Don't forget to look at the key words for the
next session. You can find the definitions for
a session at the end of the each Resource
Guide. All of the words for Year 2 are in the
Key Word Dictionary in the Resource Guide,
Session #12. See you next time.

Your Presentation Notes
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Key Word Dictionary
Supporting Choice: Identifying Preferences
Session #1

Approach Behavior
An approach behavior might include smiling, reaching for, leaning toward or looking at a
particular choice item.

Avoidance Behavior
Instead of approaching a choice item when presented, an individual might avoid it. For
example, turn away from the item, push it away, or frown.

Choice

A choice is a statement of preference. Selecting something to do from one or more
options. Choice opportunities must be provided in a way that each individual under-
stands. Individuals with developmental disabilities have a right to make choices including
where and with whom to live, the way they spend their time each day and with whom,
what things to do for fun, and plans for the future. Making frequent choices increases
one’s life enjoyment. Choice means having control and confidence in our lives.

Choice-Making Skills
The ability to know personal likes and dislikes and to choose between people, places,
food, and activities when those choices are presented.

Choice Opportunities
Those situations where someone is provided with a choice between two or more
activities, foods, etc.

Direct Support Professional

The term direct support professional (DSP) describes persons who work with people with
disabilities in the places where these individuals live and work. Assists individuals in
making choices; in leading self-directed lives; and in contributing to their communities.
Finally, they encourage attitudes and behaviors in the community that support the
inclusion of individuals with developmental disabilities.
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Likes and Dislikes
The foods, activities, people and places that individuals choose or do not choose
(sometimes referred to as preferences).

Person-Centered
Supporting people with disabilities in making their own choices for everyday and major
lifestyle decisions.

Teaching Choice-Making

The different ways used to present opportunities for choices in what, how, where, when
and with whom people do activities. The result of this teaching is choice-making.
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If YouWant to Read More About and References for
Supporting Choice: Identifying Preferences

Bambara, L. M., & Koger, F. (1998).
Opportunities for Daily Choice Making. Washington, DC: American Association on
Mental Retardation.

Belfiore, P.J., & Toro-Zambrana,W. (1994).
Recognizing choices in community settings by people with significant disabilities.
Washington, DC: American Association on Mental Retardation.

Everson,J. M., & Reid, D. H. (1999).

Person-centered planning and outcome management: Maximizing organizational
effectiveness in supporting quality lifestyles among people with disabilities. Morganton,
NC: Habilitative Management Consultants.

Parsons, M. B., Harper,V. B., Jensen, J. M., & Reid, D. H. (1997).

Assisting older adults with severe disabilities in expressing leisure preferences: A
protocol for determining choice-making skills. Research in Developmental Disabilities,
18, 113-126.
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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DSP Year 2: Person-Centered Planning and Services - 3

Session: 2
Topic: Person-Centered Planning and Services
Core
Objectives:  Upon completion of this session and the next, the DSP should be
able to:
1. Understand the key elements and the role of the
DSP in the person-centered planning process
2. Work as a team member to maintain accurate
documentation of individual goal attainment.
3. Understand and participate in the process of
assessing service quality outcomes
4. Participate as a member of the person-centered
planning team
5. Understand the role, responsibility and rights of
parents and other legally authorized representatives
on the person-centered planning team
Time: Introduction and Key Words 5 minutes
Activity and Discussion: What’s Important
for Your Life Quality 20 minutes
Life Quality Values, Video and
Discussion 15 minutes
Introduction to Person-Centered
Planning (PCP) 5 minutes
A Conversation with Joe and Bruce
Video and Active Listening Activity 20 minutes
BREAK 15 minutes
Choice Activity 15 minutes
Role of DSP on PCP Team 5 minutes
Fred’s Plan, Activity and Discussion 20 minutes
Teamwork and Working with Families 15 minutes
Successfully Supporting Fred: Activity
and Discussion 20 minutes
Optional Activity and Discussion 15 minutes
Practice Questions 5 minutes
Ending the Session 5 minutes
Total Time 180 minutes
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Materials: » Overhead Projector or LCD Projector with compatible laptop
computer and PowerPoint application;
» Hard copy of overheads or disk with PowerPoint presentation;
» DSP Resource Guide for all class participants; and
* Videotape (VHS) copies of Life Quality Focus Group and A
Conversation with Joe.
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Preparation Your Presentation Notes
Instructor should read over the Teacher’s
Resource Guide, Overheads and Resource
Guides before each session. Make sure that
you are familiar with all of the information
and the instructions for presentation. The
information can be presented verbatim or
paraphrased as long as the essential content is

conveyed.
Introduction

Session 2: Person-Centered
Do Planning and

Show overhead #1

Say

Welcome to Session 2 of our Year 2 course
for Direct Support Professionals. This is the
first of two sessions on person-centered

planning.
Key Words
Do
o ovemeRd m
Say
. . e Person-Centered Planning
Our key words for this session are: o Choice
o Preferences (Likes and
. Dislikes)

» Person-Centered Planning « Ask, Observe, Ask Others

* Choice e Communication

« Preferences, Likes, Dislikes * Teamwork @

e Ask, Observe, Ask Others
e« Communication
e Teamwork

Session #2, Overhead 2
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Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Activity:What's Important for
Your Life Quality

Do

Show overhead #3

Say

The topic for today and our next session is
person-centered planning and services. First,
an activity to get you ready for talking about
person-centered planning.

In the Worksheets and Activities section of your
Resource Guide you will find an activity
called What'’s Important for Your Life Quality
(please refer to the page number).

The directions for this activity are in your
guide. First, make a list of your favorite
things to do. For example: what kinds of
things do you like to do at home? at work?
for fun? around town? what kind of music do
you like? what kind of movies do you like?
what kind of food do you like?

Wait
About 3 minutes and . . .

Your Presentation Notes

Activity:

What’s Important for
Your Life Quality?

First, write up a list of the things you like to do? For
? at k? for fun? around town? what

Session #2, Overhead 3
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Acuvity: What's Important for Your Life Quality?

First, write up a list of the things you like to do? For example: what kinds of things do
you like to do at home? at work? for fun? around town? what kind of music do you like?
what kind of movies do you like? what kind of food do you like?

A List of the Things You Like to Do?
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Do
Show overhead #4

Say

On the next page of your Resource Guide
(please refer to the page number), write up
what a week and a weekend day looks like
for you right now. For example: what kinds
of activities are you doing? what kinds of
food would you usually be eating? who else
is involved in your life?

Wait
About 5 minutes and . . .

Say

Last, | want you to think about the things
that you need to live a good quality life?
Look over your list of favorite things to do, your
week and weekend days and ask yourself,
which of things do you have to have in your
life every day? These are the things that you
need to live your life the way you want. If
you had to live without these things, it would
make your life a lot harder. It might be a
favorite activity, food, something you like to
wear, someone you like to be with and so
on. Look at all three lists (favorite things,
weekday and weekend) and circle those
things that you need to live a good
quality life.

Your Presentation Notes

Activity:

What’s Important for
Your Life Quality?

Next, what would a typical day and weekend day look like
for you? For example: what kinds of activities are you
doing? what kinds of food would you usually be eating?

who else is involved in your life?

Session #2, Overhead 4
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Next, what would a typical day and weekend day look like for you? For example:
what kinds of activities are you doing? what kinds of food would you usually be eating?
who else is involved in your life?

A Week Day ...

When you first get up

During the day

At night

A Weekend Day ...

When you first get up

During the day

At night

Last, which are the things that you need to live a good quality life? Look at your
list of favorite things to do, your week and weekend days and ask yourself, which of things do
you have to have in your life every day? These are the things that you need to live
your life the way you want. If you had to live without these things, it would make your
life a lot harder. It might be a favorite activity, food, something you like to wear, someone
you like to be with and so on. Look at all three lists (favorite things, weekday and
weekend) and circle those things that you need to live a good quality life.
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Wait

For about 3 minutes. (Note: While waiting
get a piece of flip chart paper ready or a
blank transparency. The heading on the
paper or transparency should be must haves.)

Say

You now have written down some of the
things about how you like to live. You've
circled the things that are so important that
you must have every day. What are some of
those things?

Do
As people mention different things, write
them on the flip chart paper or transparency.

Say

These are the things (pointing to the list) that
we will call your must haves. The things you
really need to have in your life every day.

Say

Of course, people with developmental
disabilities also have their every day
preferences and must haves. Person-centered
planning is learning about the everyday
things and must haves that are important to
the people you support. It’s also about using
that information to make services and
supports to people as individualized as
possible. For example, activities that people
like, food preferences, and hopes and dreams
for the future.

Your Presentation Notes

DSP Year 2: Person-Centered Planning and Services - 10



Teacher’s Resource Guide - Session #2: Person-Centered Planning and Services

Next, w =t would a typical day and weekend day look like for you? For example:
whz .Znds of activities are you doing? what kinds of food would you usually be eating?
wo else is involved in your life?

A Week Day ...

When you first get up

During the day

At night

A Weekend Day ...

When you first get up

During the day

At night

Last, which are the things that you need to live a good quality life? Look at your
list of favorite things to do, your week and weekend days and ask yourself, which of things do
you have to have in your life every day? These are the things that you need to live
your life the way you want. If you had to live without these things, it would make your
life a lot harder. It might be a favorite activity, food, something you like to wear, someone
you like to be with and so on. Look at all three lists (favorite things, weekday and
weekend) and circle those things that you need to live a good quality life.

DSP Year 2: Person-Centered Planning and Services - 11



Teacher’s Resource Guide - Session #2: Person-Centered Planning and Services

Supporting Life Quality

Say

Providing individualized supports is one of
the main values of services for people with
developmental disabilities in California.

Do
Show Overhead #5

Say

If you took the course last year, you may
remember the values of the California
Developmental Disabilities Service System
include:

Choice, where to live and with whom,
making every day and major life decisions.

Relationships, developing friendships and
intimate relationships.

Regular Lifestyles, people getting involved
in the community in the same ways as
friends, neighbors, co-workers.

Health and Well-Being, freedom from
harm, access to medical and dental services.

Rights and Responsibilities, people with
developmental disabilities have the same
legal rights as everyone else, for example,
religious freedom, freedom of speech. They

Your Presentation Notes

Values of California
Service System

e Choice

e Relationships

e Regular Lifestyles

e Health and Well-Being

e Rights and
Responsibilities

e Satisfaction

Session #2, Overhead 5
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also have the same responsibilities as other Your Presentation Notes
citizens, for example, voting.

General satisfaction with everyday life.

Do
Show overhead #6 Ask Yourself
Each Day ...

Say e Are there opportunities
. for the people you work
These values are at the heart of good life with to:
quality for people with and without * do things in the communtty?
* see friends?
developmental disabilities. You can take * meet new people?
) * do something that he or she
those values and turn them into some likes to do?

* make choices?

guestions that you can ask yourself each day
as you work:

Session #2, Overhead 6

Are there opportunities for the people
you work with to:

» do things in the community?
(for example, go to a local farmer’s
market, a parade, a community concert,
a county fairs)

» see friends?
(for example, at church, at the library, at
a coffee shop, going to the movies)

* meet new people?
(for example, joining a local walking or
hiking club, volunteering at a senior
center, take a class at the community
college)

» do something that he or she likes to
do?
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(for example, help cook a favorite meal, | Your Presentation Notes
shopping for favorite items, starting a

morning routine with a cup of coffee or

taking a shower)
Ask Yourself
As we talked about in our last session,

are there many opportunities for for the people you work

individuals to make choices throughout with to:

the day’) « do things in the community?
* see friends?

o Are there opportunities

* meet new people?

Note: Be prepared for the wrap-up of this " do something that he or she
activity with either a blank transparency or a - make choices?

piece of flip chart paper.
Say

What are some of the opportunities you
provide the people each day to:

participate in the community?

» see friends?

* meet new people?

» do something that he or she likes to do?

* make choices?

Do

Reinforce the discussion by summing up the
ways that participants provide opportunities
for preferred activities each day and how
important that is to a good life quality.
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: Person-Centered Planning and Services

Say

Let’s watch a videotape about life quality
from the point of view of 5 people with
developmental disabilities.

Do
Show videotape Life Quality Focus Group

Discuss

What do you think? Were there any
surprises? How are these discussions different
from those that you have had with your
friends? What were the major themes?

Note: The point of the tape is to show the
similarity of life quality issues for people with
and without developmental disabilities.
People usually mention themes like
relationships, safety, money, and work.

Introduction to Person-Centered
Planning

Say

One of the best ways to support life quality
for the people we support is through person-
centered planning and services.

Your Presentation Notes

DSP Year 2: Person-Centered Planning and Services - 15



Teacher’s Resource Guide - Session #2: Person-Centered Planning and Services

Do Your Presentation Notes
Show overhead #7

The Lanterman Act
Say Says ...

Person-centered planning is written into the

Regional centers must

Lanterman Act. This is the piece of use person-centered
. . . . planning to support the
California legislation that helped start our different ways that people

choose to live.

current statewide system of services for
people with developmental disabilities back
in the 1970s. The Lanterman Act says that
regional centers must use person-centered Session #2, Overhead 7
planning to support the many different ways
that people choose to live.

Do
Choices Include:
Show overhead #8
Say e where to live and with
) whom;
It also says that people with developmental e how to spend time each
. i . - . day;
disabilities and their families have a right to « with whom to spend
make choices about: time; and
e hopes and dreams for
the future
» where to live (for example, group

home or own home);

* how to spend time each day (for
example, day program, for work, or
for fun);

« with whom to spend time (for
example, visiting friends and family)
and;

» hopes and dreams for the future (for
example, live in a different town or
save up for a special vacation).
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Person-centered planning helps support the
choices that people make about their life.

Do
Show overhead #9

Say
Two important things to remember about
person-centered planning:

« it's about asking people with
developmental disabilities (or their
families and friends if they can’t speak
for themselves) what is important for
a good quality life, and

 figuring out ways to support the
choices that people make about their
lives.

The Person-Centered Planning
Team

Do
Show overhead #10

Say

It takes a team of people working together to
do person-centered planning. By law, the
people on the team must be the individual
with a developmental disability, family
members if someone is under 18 years old, a
guardian or conservator if the person has
one, the regional center service coordinator
or someone else from the regional center.

Your Presentation Notes

Important to
Remember

Person-centered planning
is about:

* asking people (or family
and friends if they can’t
speak for themselves)
what is important for a
good quality life and,

e figuring out ways to
support the choices people
make about their lives.

Session #2, Overhead 9

Person-Centered
Planning Team

e Individual

e Regional Center Service
Coordinator

e Others might be:
* Family and friends
* Direct Support Professionals

* Someone to help make
decisions or help
communicate

* Others?

Session #2, Overhead 10
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The team might include other people invited
by the individual to participate in the meeting
like family, friends and direct support
professionals.

Ask

Are there others? (Note: discussion might
include a doctor, psychologist, nurse, speech
therapist.)

Say

Everyone on the team should be someone
who knows the individual. If an individual
doesn’t speak very well or if he or she speaks
a different language, then someone to help
with translation should also be on the team.

Do
Show overhead #11

Say

As a DSP, you may be asked to be a
member of a person-centered planning team.
It's important to remember these five
responsibilities of the planning team:

1. getting to know someone really well;

2. finding out about what is important to
the person;

3. supporting someone’s choices;

Your Presentation Notes

Things to
Remember

1. getting to know someone;

2. finding out what’s important
to him or her;

3. supporting choices;

4. figuring out ways to make
those individual choices a
part of everyday life; and

5. figuring out what services it
will take to support those
choices.

Session #2, Overhead 11
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4. working with others to come up with Your Presentation Notes
a way to make those choices a part of

the person's everyday life; and

5. figuring out what services it will take
to support those choices.

Active Listening Activity

Say

Let’'s work on an activity before we take a
break. First, we'll watch a video called A
Conversation with Joe. It shows a conversation
with someone named Joe who is talking
about the things that are important in his life.

You might want to take some notes on the
activity page titled Active Listening (refer to
page in resource guide) because when the
tape is over, you will be working as a group
to make a list of the things that are important
to Joe.

Do
Show the video A Conversation with Joe

Say

Since many of the people you work with will
not be as easy to understand as Joe, let’s
watch another conversation. This time, you
will see an interview with someone named
Bruce. He’s also talking about some
important things in his life. Again, you might
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Activity:
Active Listening - Joe

First, watch the two videos and take some notes. After you have watched them both,
work as a group to come up with a list of things that are important to Joe and Bruce.
Don’t forget to include the things you hear about favorite activities, relationships, and

food.

L tant to Joe?
) r that's impor
WWhat did | hea

nd out

s | could ask tO fi

her question
\What are some ot portant 10 Joe?

more about what is 1m
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Activity:
Active Listening - Bruce

First, watch the two videos and take some notes. After you have watched them both,
work as a group to come up with a list of things that are important to Joe and Bruce.
Don’t forget to include the things you hear about favorite activities, relationships, and

food.

tant to Bruce?

hear that's impor

What did |
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want to take some notes for your work as a Your Presentation Notes
team.

Do
Show the video A Conversation with Bruce

Say

Okay, let’s break up into small groups and
complete the list of important things for both
Joe and Bruce.

Wait about 5 minutes

Say

What did you hear that’s important to Joe?
(Note: Write answers on flip chart paper or
blank transparency. Answers from
participants should include: exercise, good
health, good diet, swimming, play ball,
movies, going to bars, going out to dinner,
girlfriend, holidays, Thanksgiving, a safe
neighborhood.) It's amazing what you can
learn from a conversation on a videotape.
Just think how much more you can learn
when you work with someone every day.

Are there some other questions you might
ask to find out more about what’s important
to Joe? (Note: Participants might ask about
hopes and dreams for the future, or if he
would be interested in working.)
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Say Your Presentation Notes
What did you learn that’s important to
Bruce? (Note: Write answers on flip chart
paper or blank transparency. The discussion
should include things like his job, bowling on
weekends, getting married, gardening, his
girlfriend Tracy, his family, Luther Vandross.)

Was there anything that Bruce did not want
to talk about? (Note: He did not want to
talk about his friends.)

As you can see with Bruce, it not only takes
the right questions, but also some very
careful listening to make sure you
understand.

Are there some other questions you might
ask to find out more about what’s important
to Bruce? (Note: Participants might ask
about why he would like a new job, favorite
foods, holidays, activities.)

Say

Getting to know someone and finding out
what'’s important in his or her life is one of
the first steps in person-centered planning.
We're going to talk more about how to do
that after the break.

Okay, let’s take a break!
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Break for 15 Minutes

Choice Activity

Do

Divide the group into 2 or more teams and
provide each team with only one of the sets
of instructions (see next page) which you
have copied onto 5 x 9 cards ahead of time.

Note: Just a reminder, if you have two
teams, you should need one card of each set
of instructions. If you have four teams, you
will need two cards of each set of
Instructions.

Say

Okay, let’s start off this part of our session
with an activity. I'm going to hand each team
a set of instructions. First, look at each of the
choices numbered 1-3. As a group, make a
choice and then record your choice and why
your group made it on the Activity sheet in
your Resource Guide titled Choice-making
(refer to the appropriate page).

Wait about 10 minutes and -

Your Presentation Notes
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Group 1 Instructions
As a group, decide which choice(s) to make. Next, record your group’s
choices and your reasons on the Choice-making Activity Sheet.

1. Make two choices of where you might like to go for lunch in the next few
days. Your choices are Burger King, McDonalds, Taco Bell, and/or Subway.
Why did you choose those two?

2. On an evening out with a friend, make a choice of whether you would
rather go bowling or play pool? Why did you choose this activity?

3. Choose whether you would rather watch the news or soccer on t.v.
tonight? Why did you choose that program?

Group 2 Instructions
As a group, decide which choice(s) to make. Next, record your group’s
choices and your reasons on the Choice-making Activity Sheet.

1. If you could go anywhere you wanted for lunch for the next couple of
days, what two places would you choose to go? Why did you choose
these places?

2. If you could go anywhere you want for a fun evening out with a friend,
where might you choose to go? Why did you choose as you did?

3. What would you likely choose to watch on t.v. tonight? Why would you
choose this program?
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Activity:
Choice-making

Write notes on what choice the group has made and why the group made the
choice.

Choice 1:

Why did the group make this choice?

Choice 2:

Why did the group make this choice?

Choice 3:

Why did the group make this choice?
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Do
Show overhead #12

Say
First, let’'s hear from Group 1. What choices
did you make and why?

Now, how about Group 2? What kinds of
choices did you make and why?

After all groups have completed reporting -

Ask

How does the limiting of the choices affect
the choices made? How did you feel when
you made “your choice?”

What gets in the way of opening up
opportunities for making choices with the
people we support?

What can DSPs do to increase the
opportunities for choice?

Note: Participants will likely talk about
the difficulty of offering choices to groups
of people who have different likes and
dislikes, and who have limited budgets. In
terms of what can be done to open up
opportunities, the discussion could
include: going out in smaller groups; and,
reading the newspaper and talking to
others about new things to do or places to

go.

Your Presentation Notes

Activity:
Choice-making

Write notes on what choice the groups has made and
why the group made the choice according to the
instructions given to you.

Choice 1:
Why did the group make this choice?
Choice 2:
Why did the group make this choice?
Choice 3:

Why did the group make this choice?

Session #2, Overhead 12
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Say

Figuring out individual preferences and
offering choice opportunities based on
those preferences is one of the most
important parts of person-centered
planning. Let’s talk some more about
how the DSP can help make person-
centered planning successful.

The Role of the Direct Support
Professional in Person-Centered
Planning

Say

Getting to know someone is at the core of
person-centered planning. Of course, the
best way to get to know someone is to spend
time doing things together; talking; listening;
and watching to figure out what is important
to someone. The Direct Support Professional is
often in the best position to know this
information.

Do
Show overhead #13

Say

The best way to find out about someone’s
like and dislikes is to ask him or her. What's
your favorite meal? If you could go anywhere in
this town, where would it be? What kinds of
music do you like best? What's your favorite
weekend activity?

Your Presentation Notes

Ask, Observe,
Ask Others

Ask the individual

* what’s your favorite meal?

* do you like this music?
Observe

« provide a variety of choices

* smiles, frowns, eagerness
Ask others

* when he is happiest?

* places she likes to go

Review records

Record what you learn
Session #2, Overhead 13
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When an individual cannot speak for him or Your Presentation Notes
herself, it's important for the DSP to spend
more time observing activities in the home
(for example, meal time, outings, free time)
and the way that people respond to them.
Do you see smiles, frowns, shrugs, eagerness?
This will start to give you an idea of the kinds
of things that people like and do not like to
do and with whom they like to spend time.

If someone is new to the home or it's difficult
to figure out his or her preferences, it's
Important to start writing down preferred
items and activities (for example, foods at
meal time, free time activities) from the
beginning.

You will also want to ask others. If there are
family and friends, or day program staff who
know the person well, remember to ask
them questions about preferences. When
does he seem to be the happiest? What are her
favorite places to go?

Finally, you may find additional information
about preferences in the individual’s record.
If there is a summary of a person-centered
planning session, you should find a list of
likes, dislikes and preferences.

As you learn about individual preferences, it's
important to communicate them to other
staff and to the person-centered planning
team. You might do this in staff meetings,
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team meetings, a staff log, or in progress
notes. This will help create more
opportunities for favorite activities and foods
to be included in daily routines. It will also
help the team develop more person-centered
services and supports.

Do
Show overhead #14

Say

As stated earlier, when people do not
communicate with words or signs, it's often
very difficult to figure out preferences, likes
and dislikes. So, observing behavior is very
important. Individual behavior usually
communicates three things:

* What someone wants
* What someone does not want

* When someone needs your attention

Ask
How would someone’s behavior tell you that
he or she wanted something?

After discussion

Say

When you offer a person a choice of foods
for dinner, he or she might point to a
preferred food or look in the direction of
that food. Or, if you mention that you are

Your Presentation Notes

What Behavior
Communicates

o What someone wants

o What someone does
not want

e When someone needs
your attention
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going on an outing to the park and someone
quickly exits the house to get into the van,
that would tell you that the person likes
something about the activity (for example,
riding in the car, playing frisbee at the park).

Sometimes, it’s easier to figure out what a
person doesn't like. For example, someone
might spit out food that he or she did not
like, or push away a staff person who wants
to help.

Imagine that you don’t have words to
describe your feelings.

Ask

What are some other ways that you would
let someone know that something was
making you unhappy?

Note: Participants might mention things like
walking away from an activity, a frown, all
“body” language like crossing arms.

Say

Now that we have spent some time talking
about person-centered planning and your
role in the process, let's see what a person-
centered plan looks like.

Your Presentation Notes
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Fred’s Plan

Do
Show overhead #15

In the Worksheets and Activities section of
your resource guide (refer to the page
number), you will find a summary and
activity titled Planning with Fred. If you want
to learn more about Fred at a later time, you
also will find the complete plan in your
resource guide (mention the page number).

Fred’s person-centered plan incudes:

« asummary of what people learned
about Fred using a person-centered
planning process;

« information gathered at Fred’s group
home from Fred and his mom, DSPs
and the regional center service
coordinator;

« information to be used in developing
an Individual Program Plan. We'll see
what that looks like in our next
session together.

Do
Show overhead #16

Say

Before we start an activity using Fred’s
person-centered plan, I'll tell you what |
know about him. He is almost 30 years old.

Your Presentation Notes

All About Fred

e A summary of what
people learned about Fred

e Completed at Fred’s
group home with Fred,
Fred’s mom, DSPs, and
regional center service
coordinator

e Next step is to write a
person-centered
Individual Program Plan

Session #2, Overhead 15

More About Fred

e About 30 years old

e Autism and challenging
behavior

e Does not use words, but
uses a signs and gestures

e Can do things if reminded
e Goes to a day program
e Mother is very involved

Session #2, Overhead 16
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Activity:
Planning with Fred

After you break into small groups, spend about 5 minutes looking over some
things we know about Fred. As a group, answer the questions at the end of
this activity. Make sure that someone plays Fred and answers your questions
about possible activities and meals.

Fred’s Likes and Dislikes

Fred likes: hiking, running/jogging, walking, swimming; helping staff out with chores;
riding in the car or van; sifting sand; drawing; playing games; books; practicing his
communication signs; and many different kinds of food (popcorn, healthy chips,
fresh beans, pinto beans, garbanzo beans, refried beans, salad with no dressing,
pesto, spicy food, salsa, ice cream, cookies, corn dogs, white crackers, steak, beef
and broccoli dishes, gumbo, Mexican food, french fries, fried fish, jelly sandwiches,
avocados, potatoes, “greasy food”, sugarless candy, apples carrots, natural sodas,
bagels).

Fred does not like: most sandwiches, pot roast, tuna, mayonnaise, mustard, ketchup,
condiments or sauces or dressing on salad; and taking out the trash.

To Be Successful with Fred, We Need to -

* be truthful with him and follow through on what you promise him;

» give him the opportunity to choose where he goes and what he does on
outings whenever possible;

» if you can’'t do an activity or give him a choice, tell him the reasons and
explain why;

* let him know you are ready to go only when you are ready to go because
Fred hates to wait;

» know that sometimes Fred will do things that bother you or bug you and if
you show it, he will do it more; and

* remember that Fred uses signs and gestures and that if you don’t understand
him, then ask yes and no questions.
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Challenging Zevaviors

Fred’s cha’enying behaviors include: taking off clothes and shoes in public; leaving the
ho s> un his own without telling anyone; takes off his seat belt when riding in a
Zar or van; rips books apart and magazines; spits out medications; and, he urinates
in public if he has to go to the bathroom.

To Work with Fred’s Challenging Behaviors,VWe Need to -

* remember that he will usually want to leave the house when it's crowded,
someone is upset, or when staff changes;

* make sure that a staff person always knows where he is in the house;

« take him home immediately, if he takes off any clothing or urinates in
public; and

» always remember to ask him to use the restroom before leaving the house
and often when you are in the community.

Health Concerns

Fred’s health concerns include: sometimes get constipated when he eats peanuts,
cheeses, dairy products, sugar and caffeine; very sensitive to sugar and food
additives; must take his medications as they are prescribed and drink lots of water;
he sometimes has seizures; he has allergies; and he must not have a blood
transfusion.

To Support Fred’s Health,We Need to -
* Dbe sure he has a high fiber diet with plenty of fruit and vegetables;
« prepare sandwiches without mayo, mustard, or ketchup;
» make sure he drinks lots of water;
« understanding the seizure protocol;
* make sure he has an opportunity to exercise daily; and
* remember that Fred cannot get a blood transfusions if he goes to the
hospital.
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He has autism and some behavior that is Your Presentation Notes
challenging to the people who work with
him. For example, he likes to get away by
himself and will do so if someone isn’'t with
him. He does not use words, but uses a few
signs and gestures to communicate. He can
do a lot of things for himself if you remind
him. He goes to a day program during the
week and makes some money from
production work. His mother lives in the
same county as Fred’s care home and likes to
see him as much as possible.

Say

After you have divided up into small groups,
one of you should volunteer to be a recorder
for this activity. You will be using Fred’s plan
to help you. Spend about 5 minutes reading
through the plan and discussing it.

After you do that, work as a team to come
up with some possible activities and two
dinner menus for the upcoming week that
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Activity:
Planning with Fred

As a group, answer the following questions based on what you know about Fred.
Make sure that someone plays Fred and answers your yes and no questions about
possible activities and meals.

1. Some possible activities for the week.

» Hiking, running/jogging, walking, swimming
» Helping staff out with chores

» Going somewhere in the car or van

« (Going to the beach

« Practicing communication signs

2. A menu for two dinners.

Possible menu items for dinner could include: fresh beans, pinto beans, garbanzo
beans, refried beans, salad with no dressing, pesto, spicy food, salsa, ice cream,
cookies, steak, beef and broccoli dishes, gumbo, Mexican food, French fries,
fried fish, avocados, potatoes, apples, carrots, natural sodas.
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reflect some of Fred’s preferences or likes
and dislikes.

Since person-centered planning always
includes the person, someone in your group
needs to play Fred. You can ask Fred yes
and no questions about possible activities
chores and meals. Fred will answer by
shaking his head.

After about 5 minutes

Say

Okay, make sure that you spend the next 10
minutes working on the activity and menu
plan.

After about 10 minutes

Say

Let’s hear what you figured out. (Note: Let
each group present their ideas. There are
possible answers on the activity sheet in the
following page.)

Do
Show overhead #17

After discussion -

Say

So far, we have talked about several things
we can do with the information we get from
person-centered planning. We have used it
to figure out: (1) what's important to
someone; and (2) ideas for both scheduling

Your Presentation Notes

IMPORTANT NOTE

Before you start this activity,
please mention the following to
your class:

Just a reminder that the
purpose of a role play is to give
you a chance to practice in
situations that are as realistic as
possible. In no way are these
activities meant to demean or
show disrespect for individuals
with disabilities.

Activity:
Planning with Fred

1. Some possible activities for the week.

2. A menu for two dinners.
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activities and for menu planning. All of these
things help to make the services and supports
you provide more person-centered.

Teamwork and Working with
Families

Say

Before we work on our last activity, let’s talk
a bit about teamwork and working with
families. Both are very important parts of
person-centered planning.

Do
Show overhead #18

Say

Teamwork is a key to successful person-
centered planning and services for people
with developmental disabilities. In addition
to the individual, a planning team will likely
include family members, consultants, health
professionals, regional center staff, as well as
support staff. As you may be participating on
a planning team for someone you work with
and support, it's important for you to know
some basics about teams and how they work
best.

Teamwork is about sharing, cooperating, and
helping one another. An effective team is a
group of people working together with a

Your Presentation Notes

e Teams include coworkers,
families, regional center,
other community agencies

e Trust is the basic element
for success

e Other elements

e Open, honest
communication

* Access to information
* Focus on the goal
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common purpose, who value each others Your Presentation Notes
contributions and are working toward a
common goal. When people are working as
a team, they usually get better results than
when they are not working together and, in
fact, may be working against each other.

Many experts say trust is basic to successful
teamwork. Trust takes time. It depends on
people getting to know each other to see
whether they say what they mean and do
what they say - whether they contribute to
the work of the team in a positive way.

Besides trust, other values that support
teamwork are:

» open, honest communication;
» equal access to information; and

« afocus on the goal.

Do
Show overhead #19 Important Roles
on Team
Say
) e Individuals and families
Everyone has an important role to play on  preferences, choices, hopes
. and dreams
the person-centered planning team. o DSP
¢ information from talking,
observing and asking others
Individuals with developmental disabilities e Service Coordinator
. . . . coordina_te _se?rvices th_at
and their families, of course, have a big part support individual choice
to play. As team members, they talk about

their choices, hopes and dreams and what
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services and supports they need to be
successful.

Direct Support Professionals may help people

talk about their choices, hopes and dreams
and provide information to the team about
what they have seen and heard. Most
importantly, DSPs provide services and
supports which help individuals work
towards their hopes and dreams.

Regional center service coordinators help
write up the person-centered IPP and look
for services and supports when needed.

Do
Show overhead #20

Say

Families communicate valuable information
about the preferences, likes and dislikes of a
relative to the DSP and the team. Here are
some general tips for encouraging successful
communication with families:

Regular contact
It's important to encourage contact with
family members whenever possible.

Communicate first and often

Early and ongoing communication is
Important to building a good relationship
with family members. All to often, the first

Your Presentation Notes

Communication
with Families

e Regular contact

e Communicate first and
often

e Be positive

e Use different methods
e Be honest

e Be an advocate

e Share what you learn

e Show you care
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contact between a DSP and a family Your Presentation Notes
member involves a problem. This is a
frustrating way for a family member to start a
relationship with a caregiver for a relative.

The DSP should look for opportunities for
family involvement, for example, birthday
celebrations, weekend dinners, etc.

Be positive

The relationship between families and DSPs
should be a positive one. It should be seen
as a chance to work together to serve the
best interests of the individual.

Use different methods to communicate

Speaking with family members and writing
them notes are just two methods of
communicating with families. Be creative! Be
practical!

Be honest

Honesty in your interaction with families is
very important. Sometimes this can be very
difficult, especially when the information may
be difficult to accept. Learn how to best
approach family members.

Be an advocate

As DSPs, we have a dual role. Not only are
we responsible for the day-to-day care of the
individuals we serve, we are also called to
advocate on their behalf. This is probably one
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of your most important functions, as it
involves serving the best interest of those

Communication
with whom we work. At times, being an with Families
advocate will involve working together with « Regular contact
family members on behalf of the individual. 'ff‘:'::‘““i“te first and
At other times, it might involve advocating e Be positive
on behalf of the individual in matters with S oo different methods
which the family might disagree. e Be an advocate

e Share what you learn
e Show you care

Share what you learn.
When family members share important

information with you, make sure that it gets

shared with other DSPs. Remember, you are

all working together to support the

individual.

Show you care.

Your genuine concern for the individual, as
well as for their family members, will serve
you well. Sharing observations with family
members as well as asking for their input, will
go a long way in maintaining positive
communication.

Last, but certainly not least, be sensitive to
the individuals you support who may not be
enthusiastic about the involvement of their
families. Adults who do not have a guardian
or conservator, have a right to decide how
much family involvement they wants. This
may be something you have help individuals
and their families work.
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Say

To summarize what we have been talking
about, teamwork is an important part of
successful person-centered planning.

Do
Show overhead #21

Say

Let’'s complete one final activity before we
end our session. This one is called
Successfully Supporting Fred (refer to the page
number in the resource guide).

After you have divided up into small groups,
choose a recorder for this activity. You and
your team are working on A Team
Summary for Fred who lives in the home
where you work. This summary will help all
staff remember what works and what doesn’t
work well in supporting Fred.

As a team, write up a list of the most
Important things that everyone needs to do
to be successful in supporting Fred. Once
again, make sure that someone role plays
Fred and answers your questions with yes
and no. You can look back at Fred’s plan.
Don't forget diet, health, safety and behavior
challenges.

Again, your job is to look over the
information about Fred and pull out the
things that you think a DSP should always do

Your Presentation Notes

Activity:

Successfully
Supporting Fred

What Should You Always Do?

What Should You Never Do?
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and those things that a DSP should never do
when working with Fred.

After about 10 minutes . . .
Say
Okay, what do you have on your lists?

(Note: Use two pieces of flip chart paper or
two blank transparencies. As each group
shares, write up a summary of should always
do and should never do on the paper or
transparency.)

Ask
Was that a difficult activity?

How did you decide what to leave in and
what to leave out?

Say

We've just talked about several important
uses of person-centered planning. Today, we
have used it to figure out: (1) what's
important to Fred; (2) ideas for both activity
scheduling and menu planning; and (3) how
to be successful in supporting Fred. It's
Important to remember that this kind of
planning can be done with children and
adults and with people with different
disabilities.

In our next session, we’ll look at how the
information from the person-centered
planning process is written into an Individual

Your Presentation Notes

Activity:

Successfully
Supporting Fred

What Should You Always Do?

What Should You Never Do?
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After you h .
- ave divided up i
activity. You and up into small gro
' your team groups, one of you
g;ee:ﬂne where you work a{ﬁi‘é"\‘/’;ﬁ'gg on ATeanm Su?ﬂ?#frbi a recorder for this
work. It's tim ' ill help all staff y for Fred who lives i
the most im e to complete remember what 0 lives in
portant thi a summary for F works and wh
Fred. Once agai ings that ever red. As a team, wri at
g again, make yone needs to do m, write up a list
questions, You ' sure that someo to be successful i of
Oons. can look bac neone plays Fred a ul in supportin
behavior challenges. k at Fred’s plan and don’t forr]seir:jsfwteﬁ your yes and n?)
iet, health, safet
’ y and

What should You Always DO’

. Make sure he has a high fiper diet with plenty of fruit and vegetables

. Understand the seizuré protoco\
« Remember that he cannot have a blood transfusion

. Give him the opportumty to choose outings
« Know that he'll want o leave the house when it's crowded, someone’s

upset, of when staff changes
. A staff person should always know where he is
« |f he takes off his clothes Of urinates in public, take him home

immediately
. Make sure he uses restroom pefore leaving house and often in

community

. Make sure you are ready 10 90 pefore you tell him it's time 10 90
« Make sureé he gets & chance 10 exercise each day

. Make sure he drinks lots of water
. Ask him yes Of no questions if you cannot understand him

What should You Never Do?
« Prepare sandwiches made with mayo, mustard, of ketchup

. Make him wait while you get ready 10 90 some place
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Program Plan. We will also talk about a way
of looking at and improving service quality.

In the back of the Resource Guide (refer to the
page number, you will find Joan’s Meeting,
which is a summary of a person-centered
planning meeting.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
below for either a wrap-up of this session or
as a lead-in to the next session.

Say

At the back of your Resource Guide (refer to
the page number), you will find an optional
activity titled Looking at Service Quality. It was
adapted from a tool that the Department of
Developmental Services offers to service
providers and is based on the values of life
quality that we talked about at the beginning
of this session, like choice, relationships,
health and well-being. As you read each of
the statements on the checklist, think about
the services for people who live in the home
where you work. What do you think most
of the time? about the services and supports
for people who live where you work.

Your Presentation Notes
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For example, the first question is We know
each person's likes, dislikes, and needs. Do
you think that most of the time, your DSP
team at the home knows the likes, dislikes
and needs of the people you support, or is
that something that could be improved, or
does your team not currently know this
information.

After about 5 minutes -

Say

Your activity gave you a chance to think
about the services you provide at the home
where you work. It allowed you to look at
those services based on the values of the
developmental services system in California.
As a team, | would like you to work on the
activity titled Looking at Service Quality (refer
to page number in the resource guide).

As teams, first figure out the number of yes,
could be improved or no for each section
(for example, CHOICE).

Next, write below the three areas with the
highest yes numbers. Then, write down the
area with highest could be improved or no
number. Finally, come up with some ways
that you can think of to improve services in
that area.

Your Presentation Notes
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Wait about 10 minutes

Say

What did you find out about the areas with
the three highest yes numbers?

(Note: Ask each group and compile the top
three areas on a flip chart or blank
transparency. When completed, look for
trends and similarities in the information.)

It sounds like we have some good quality
services in the areas of (name the top vote
getters on the list).

Which area could be improved?

(Note: Again, ask each group and compile
the could be improved areas on a flip chart
or blank transparency. When completed,
look for trends and similarities in the
information.)

It sounds like many of you can see room for
improvement in the areas (name the most
commonly identified area).

Why do you think that’s the case?
What are some of the ways that you have

come up with as a group to improve services
in that area?

Your Presentation Notes
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Optional Activity:
Looking at Service Quality

Adapted from Department of Developmental Services (1999)

As you read each of the following statements, think about the services for
people who live in the home where you work. What do you think about

those services and supports most of the time? Could Be

Yes Improved No
CHOICE
We know each person's likes, dislikes, and needs............... O O O

Individual choices and preferences are
a part of each person's daily life ... O O O

If individuals cannot communicate, there is
someone who helps speak for that person

(for example, family member, advocate)? O O O

We all know the goals in each person's
Individual Program Plan? O O O

Each individual has opportunities for making
everyday (for example, when to get up, what to wear, what

to eat) . O O O
Each individual has opportunities for making major

life decisions O O O
Training and support in choice and decision-making is

provided for individuals as needed.. O O O

RELATIONSHIPS

Individuals make contact with family, friends,

and community members on a regular basis ... O O O
Individuals have opportunities to meet new friends ... O O O
People have a choice of who to spend time with and where O O O
People have the support they need for having contacts with

family, friends, and community members O O O
People have the support they need to make new friends

and caring relationships O O O
Someone is available and willing if an individual wants to

to talk about relationship difficulties (for example, problems

with boyfriends or girlfriends) O O O
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Could Be
Yes Improved No
" h-eESTYLE
Each individual has a method of communication and
someone to talk to (in their same language) . O O O

Each person has adaptive devices or equipment as needed
(for example, a communication device, wheelchair,

special eating utensils) O O O

Each individual has opportunities for learning things
that lead to greater independence.............. O O O

Each person have opportunities for completing everyday life
activities on his or her own or with support.. O O O

We know the religious or cultural preferences of each person
and honor those preferences O O O

Each individual participates in everyday community
activities with other community members .. O O O

HEALTH and WELL-BEING
The home accessible and safe for each person who

lives there O O O

Each person has opportunities to exercise ... O O O

Individuals are provided with health care to meet

their needs O O O

We all know about the medications (and side effects) used
by each individual ... O O O

Information about safe sex, drugs, and/or alcohol abuse
is provided if needed O O O

Each person knows what to do in an emergency or
there is someone to help him/her in an emergency O O O

DSP Year 2: Person-Centered Planning and Services - 50



Teacher’s Resource Guide - Session #2: Person-Centered Planning and Services

Could Be
Yes Improved No
'GHTS
Each individual is safe from abuse, neglect, or exploitation [ O O

Each person knows his/her rights and responsibilities and
is supported in learning about them O O O

Individuals speak up for themselves or receive training or
support in speaking up for themselves ... O O O

Individuals have training or support on what to do if
harmed by someone else O O O

Individuals are treated with respect by those who work with
him or her and by others in the community ... O O O

SATISFACTION

Individuals are satisfied with the services and supports they

receive in the NOME ...ttt O O O
Friends and family of the individual are satistied with

the services and supports we provide O O O
There are opportunities for the individuals we support to

tell us if they are not satisfied O O O
We are satisfied with the services and supports we provide O O O
In general, the people we support are happy with their lives O O O
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Optional Activity:
Looking at Service Quality

As a group, figure out the number of yes and could be improved or No for each
section (for example, CHOICE).

Could Be
Yes Improved or No

CHOICE - -
RELATIONSHIPS

LIFESTYLE

HEALTH and WELL-BEING

RIGHTS

SATISFACTION

Now, write below the three areas with the highest yes numbers:

Next, write down the area with highest could be improved and no number:

What are some ways you can think of to improve services in that area?

DSP Year 2: Person-Centered Planning and Services - 52



Teacher’s Resource Guide - Session #2: Person-Centered Planning and Services

(Note: Ask each group to name the area of Your Presentation Notes
improvement and their ideas. Encourage all
ideas for service improvement.)

The purpose of this activity was to give you
the experience of looking at the services
provided in your home using the same values
that the State of California uses to look at
whether or not services promote individual
life quality. Next session, we're going to look
at how Individual Program Plans can improve
the life quality of individuals you support and
your service quality as well.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
questions and mark your answers on the
practice form.

Wait about 5 minutes -

Say

Let’s review your answers. (Note: The
answers are underlined in your teacher’s
guide.)
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Do

Make sure that all of the questions are
answered correctly and review the
information as needed.

Ending the Session

Say

Don't forget to look at the key words for the
next session. You can find the definitions for
a session at the end of the each Resource
Guide. All of the words for Year 2 are in the
Key Word Dictionary in the Resource Guide,
Session #12. Any questions? See you next
time.

Your Presentation Notes
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Key Word Dictionary
Person-Centered Planning Session #2

Ask, Observe, Ask Others

The best way to find out about someone’s like and dislikes is to ask him or her. When an
individual cannot speak for him or herself, it's important for the DSP to spend more time
observing activities at the home and the way that people respond to them. If someone is
new to the home or it's difficult to figure out his or her preferences, it's important to start
writing down preferred choices from the beginning. It's also important to provide those
choices again to make sure that your hunches are correct. You will also want to ask
others. If there are family and friends, or day program staff who know the person well,
remember to ask them questions about preferences. Finally, you may find additional
information about preferences in the individual record.

Choice

A choice is a statement of preference. Individuals with developmental disabilities have a
right to make choices including where and with whom to live, the way they spend their
time each day and with whom, what things to do for fun, and plans for the future.

Communication

Communication is the process of sending and receiving information to others. We
communicate for many reasons, including: (1) giving and getting information; (2)
expressing feelings; (3) problem solving; (4) teaching; (5) socializing; (6) persuading; (7)
decision-making; and (8) building relationships. Regardless of the reason we are
communicating, it is important to be clear about the message, and be certain that we
understand another person's message to us.

Person-Centered Planning

Person-centered planning is one way of figuring out where someone is going (life goals)
and what kinds of support they need to get there. Part of it is asking the person, their
family, friends and people who work with him or her about the things she or he likes to
do (preferences) and can do well (strengths and capabilities). It is also finding out what
things get in the way (barriers) of doing the things people like to do.
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Person-Centered Planning Team

Everyone who uses regional center services has a planning team. The people on the team
must be the person who uses regional center services (and family members if someone is
under 18 years old), the regional center service coordinator (social worker, case manager,
or counselor) or someone else from the regional center. The team can also include
people who are asked to be there by the individual like family, friends and direct support
professionals.

Preferences

Preferences are things like how an individual wants to spend time each day, the kinds of
food someone prefers, their personal and cultural traditions, family connections,
friendships whom they want to spend time with, and their hopes and dreams for the
future.

Teamwork

Teamwork is about sharing, cooperating, and helping one another. An effective team is a
group of people working together with a common purpose, who value each others
contributions and are working toward a common goal. Working through teams usually
gets better results than a lot of individual efforts which may be working against each other.
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If YouWant to Read More About
Person-Centered Planning and Services

AWorkbook for Your Personal Passport
by Allen, Shea & Associates (1996) with special thanks to: Patsy Davies, Claudia
Forrest, Mark Rice and Steve Sweet

This workbook is for people with developmental disabilities and their friends and
families who want to learn more about person-centered planning. It also provides an
easy way to work on a first plan.

All My Life's A Circle

Using the Tools: Circles, MAPS & PATHS

This booklet (1994) was written by Mary Falvey, Marsha Forest, Jack Pearpoint, and
Richard Rosenberg.

It's all you wanted to know about how these three powerful processes work.
Available from Inclusion Press International, 24 Thome Crescent, Toronto, ON,
Canada M6H 2S5, tel: (416) 658-5363, fax: (416) 658-5067, e-mail:
includer@idirect.com, CompusServe: 74640,1124.

Developing First Plans! A Guide to Developing Essential Lifestyle Plans
by Michael Smull & Bill Allen (1999)

Essential lifestyle planning is one form of person centered planning. It is a way to
learn what is important to each person in everyday life. This manual is intended for
use by those who have completed training in how to develop plans. It is not a
substitute for training and should not be used without training. For more information
about training, visit www.allenshea.com and click on M. Smull and Friends.

It's Never Too Early, It's Never too Late!
by Beth Mount and Kay Zwernik (1988) from the Governor's Planning Council on
Developmental Disabilities

The goals of personal futures planning are to help someone develop a picture of what
the future will look like for him or her, to build a circle of people who will help
support that picture or plan, and to take some first steps. For more information on
how to use personal futures planning, you can get a copy of this booklet from the
Governor's Planning Council on Developmental Disabilities, 300 Centennial Building,
658 Cedar Street, St. Paul, Minnesota 55155, tel: (612) 296-4018, fax (612) 297-
7200.
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Listen, Understand, Plan, Support: A Resource Guide on Individual-
Centered Planning

developed by Allen, Shea & Associates for CARF ... The Rehabilitation Accreditation
Commission (1996)

In this resource guide, you will find some general information about: the basic
concepts of individual-centered planning; an example of the process from information
gathering to plan development; ideas about facilitating a planning team; additional
resources you can purchase which will provide more information about planning in
this way; some brief articles about planning in different service environments; and
several checklists to help you look at your planning process.

My Life Planner; Letting Go; Dream Deck
by Emilee Curtis and Milly Dezelsky (1993)

My Life Planner and Letting Go (1993) provide a variety of activities to assist people
with developmental disabilities and family members in planning for the future and
figuring out more about their preferred lifestyles, interests, and preferences. Dream
Deck (1993) is a visual approach to finding out more about preferred activities and
interests. For information on purchasing these and other great documents, contact
New Hats, Inc., P.O. Box 57567, Salt Lake City, Utah 84157-7567

References for this Session

AWorkbook for Your Personal Passport
by Allen, Shea & Associates (1996) with special thanks to: Patsy Davies, Claudia
Forrest, Mark Rice and Steve Sweet

Developing First Plans! A Guide to Developing Essential Lifestyle Plans
by Michael Smull & Bill Allen (1999)

Lanterman Developmental Disabilities Services Act
distributed by the Organization of Area Boards

Listen, Understand, Plan, Support: A Resource Guide on Individual-
Centered Planning

developed by Allen, Shea & Associates for CARF ... The Rehabilitation Accreditation
Commission (1996)

Put in a Good Word for Me
by North Los Angeles County Regional Center

The 10 Minute Guide to Teams and Teamwork
by John A. Woods (1997); Macmillan Spectrum/Alpha Books; ISBN: 0028617398
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session: 3
Topic: Person-Centered Planning and Services
Core

Objectives:  Upon completion of this session, the DSP should be able to:

1. Understand the key elements and the role of the
DSP in the person-centered planning process

2. Work as a team member to maintain accurate
documentation of individual goal attainment.

3. Understand and participate in the process of
assessing service quality outcomes

4. Participate as a member of the person-centered
planning team

5. Understand the role, responsibility and rights of
parents and other legally authorized representatives
on the person-centered planning team

Time: Introduction and Key Words 5 minutes

Review of Regional Center

and Service Coordinator 5 minutes
History of Individual Plan 10 minutes
Introduction to Person-Centered

Individual Program Plan 5 minutes
The IPP and the DSP 5 minutes
Goals 5 minutes
Activity: Helping Joe and Bruce Get Ready

for a Team Planning Meeting 40 minutes
BREAK 15 minutes
Objectives 5 minutes
Activity: First Steps You Can Observe

and Record 15 minutes
Recording Individual Progress and

Activity 20 minutes
Things You Can Learn from

Looking at an IPP 15 minutes
Tips on Successful Writing 5 minutes
Activity: Writing a Team Note 20 minutes
Optional Activity and Discussion
Practice Questions 5 minutes
Ending the Session 5 minutes
Total Time 180 minutes
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Materials: » Overhead Projector or LCD Projector with compatible laptop
computer and PowerPoint application;
» Hard copy of overheads or disk with PowerPoint presentation;
» DSP Resource Guide for all class participants; and
» Videotape (VHS) copy of A Conversation with Joe and A
Conversation with Bruce.
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Preparation Your Presentation Notes
Instructor should read over the Teacher’s
Resource Guide, Overheads and Resource
Guides before each session. Make sure that
you are familiar with all of the information
and the instructions for presentation. The
information can be presented verbatim or
paraphrased as long as the essential content is

conveyed.
Session 3: Person-Centered
. Planning and
Introduction Services
Do

Show overhead #1

Say

Welcome to second session of person-
centered planning and services. In our last
session, we talked about ways that you can
find out about individual preferences, needs
and choices through person-centered
planning. We also talked about how you can
use what you find out in the home where
you work. For example, it can be used in
scheduling activities, putting together menu
plans and helping you be more successful in
supporting individuals. This session is about
how you can help the planning team put
your information to use in a person-centered
Individual Program Plan.

Session #3, Overhead 1

DSP Year 2: Person-Centered Planning and Services - 5



Teacher’s Resource Guide - Session #3: Person-Centered Planning and Services

Your Presentation Notes
Key Words

Do
Show overhead #2

e Regional Center Service

Say Coordinator
, . . . P -Centered
Let’s review the key words for this session * Plamning Team. \/Q
H . e Person-Centered
which are: Individual Program Plan
e Goal
. . . e Services and Supports
* Regional Center Service Coordinator o Review Date
» Person-Centered Planning Team and e Recording Progress
Individual Program Plan e

« Goal

» Services and Supports
* Review Date

» Recording Progress

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Regional Centers

Do
Show overhead #3

e 21 non-profits agencies
e Service coordination

Say e Planning Team
As you may remember if you took the class e Person-Centered
] Individual Program Plan
last year, many of the services for people e Purchase services an
. . . supports written into
with developmental disabilities are the IPP and not

available in community

coordinated through the regional centers.
The regional centers are a network of twenty-
one, non-profit agencies which were created
by the Lanterman Act. If a person is eligible

Session #3, Overhead 3
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(meaning that he or she has a developmental | Your Presentation Notes
disability or, if a small child, is ‘at risk’ of
having one), regional centers provide
individualized planning and service
coordination. Service coordinators (or case
managers or social workers) help individuals
and families with the information and
assistance they need to use community
services and supports. They are important
members of the an individual’s planning
team.

The planning team develops the person-
centered Individual Program Plan or IPP. If a
service or support (for example, physical
therapy) is needed by someone and it's not
available any through the usual ways (for
example, through MediCal or private health
insurance), the regional center can pay for it.
However, the regional center will only pay
for the service or support if it is written into
the Individual Program Plan. That is one of
the reasons why the Individual Program Plan
IS SO important.
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A Brief History of the Individual
Plan

Say

Let’s talk for a few minutes about why the
Individual Program Plan was developed. In
the early 1970’s, a number of cases went to
court to answer the question:

What is the best way to make sure that
individuals with developmental disabilities get the
services and supports that they need?

In the mid 1970’s, many federal and state
laws were passed to help answer this
guestion.

All of these laws basically say that to make
sure that individuals with developmental
disabilities get the service and supports they
need, a plan must be written that looks at
each person’s individual needs. This became
known as an Individual Plan. As the years
have passed, lots of different plans have been
created. You have probably heard of some
of them, like the Individual Education Plan
(or IEP) that is used in schools and the
Individual Program Plan (or IPP) that is used
by the regional centers.

Your Presentation Notes
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: Person-Centered Planning and Services

Do

Show overheads #4 and #5

Say

The things that all individual plans have in
common are that they:

are written down;

are developed by everyone
involved with the person’s life (a
team);

outline the things that a person

can do well (strengths, preferences)
and their plans for the future (life
goals);

outline the things that get in the way
(barriers) and things that a

person needs help with (support
needs);

list the steps that are needed for a
person to learn, live or work more
independently (goals, objectives,
services and supports);

list who will help with the services
(responsibilities);

list ways to tell if the services help
(progress towards goals); and

state when the plan should be looked
at again (review date).

Your Presentation Notes

Plans Have in
Common...

e written down
e developed by a team

o lists strengths,
preferences, life goals

e lists things that might get
in the way of reaching
goals (barriers)

e outlines individual support
needs

Session #3, Overhead 4

Plans Have in
Common...

e goals

e objectives with timelines
and who is responsible

o a list of services and
supports

e a way to check on
progress towards goals

e a review date

Session #3, Overhead 5
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Say Your Presentation Notes
To repeat, the importance of individual plans
is that they help make sure that each person

with a developmental disability gets the kinds
of services and supports he or she needs.

Introduction to the
Person-Centered
Individual Program Plan

Say

The plan that the Regional Center uses and
the one that you probably see most often is
called the Individual Program Plan or IPP.

Do Person-Centered
iIPP
Show overhead #6

Three important things:

1. lists the choices, needs

and preferences of an
Say individual
The person-centered IPP does three 2. lists services needed to
support choices, needs
important things: and preferences

3. lists progress made
toward supporting
choices, needs and

1. lists the choices, needs and preferences

Session #3, Overhead 6

preferences of an individual

2. lists the services needed to support
the individual’s choices, needs and
preferences

3. lists progress made toward supporting
those choices, needs and preferences
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Do Your Presentation Notes
Show overhead #7

Major Parts
Say of the IPP

The major parts of the person-centered
Individual Program Plan are called: o Objectives

e Services and Supports

e Goals

o Review Date

 Goals

* Objectives

. Se rvi Ces and Su pports Session #3, Overhead 7

 Review Date

The IPP and the DSP The IPP and
the DSP

DO Your job might include:
ShOW overhead #8 * supporting the planning

team with information
needed to write the IPP

¢ helping individuals get

Say ready for IPP meetings

While in your current job you will not have - working on IPP goals

to write an IPP or a goal or objective, it will * recording the progress that
you observe on IPP goals

be helpful to understand more about the IPP. e ——

For example, you may be asked to look at an
IPP if you are invited to a planning team
meeting. Or, you may be asked to report to
the planning team about progress on an
individual goal. Our discussion and activities
for the rest of this class will help you be
prepared for your role in:

* supporting the planning team in
getting the information needed to
write the IPP;
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» helping individuals get ready for IPP
meetings;

« working on the goals in an IPP; and

« recording any progress that you
observe.

The Individual Program Plan affects what you
do every day with the people you support.

Goals

Do
Show overhead #9

Say.
Let’s talk about how the goals in someone’s
IPP might be important to you.

Why do you think they are important?

Note: Answers from the class might include:
they tell why you're doing what you're doing or

they tell you what kinds of things you should be

teaching someone.

Those are all good answers. One of the
most important things for the DSP to know
about goals is that they tell you the things
that people want to do or learn. For
example, if an individual and his or her

Your Presentation Notes

e a goal might be:
* something that someone
wants to do or learn
* a choices that someone
makes about his or her life
e IPP goals tell the DSP
what kinds of support an
individual needs (for
example, teaching a new
skill)

Session #3, Overhead 9

DSP Year 2: Person-Centered Planning and Services - 12



Teacher’s Resource Guide - Session #3: Person-Centered Planning and Services

planning team write an IPP goal that the
individual wants to learn how to take the bus to
work, teaching that skill might become a part
of your job.

Goals also tell you about the choices that
people make in their lives. For example, if
an individual and his or her planning team
write a goal that the individual chooses to
join a certain church, supporting that choice
might become a part of your job.

So, as you can see, the goals that are written
into an IPP can change what you do every
day.

Activity: Helping Joe and Bruce
Get Ready for a Planning Team
Meeting

Say

Now we’ll work on an activity that
demonstrates how you can support an
individual in getting ready for a planning
team meeting. First, we’'ll watch two videos
we saw last session called A Conversation with
Joe and A Conversation with Bruce. Once
again, you will see brief conversations with
Joe and Bruce and members of their planning
teams talking to them about their choices,
needs and preferences.

Your Presentation Notes

IMPORTANT NOTE

Before you start Getting Ready for
a Planning Team Meeting, please
mention the following to your
class:

In this session, we will practice
team meetings using role play.
When you are playing the role
of an individual with
disabilities, remember that the
purpose is to give you a chance
to practice in situations that are
as realistic as possible. In no
way are the role play activities
meant to demean or show
disrespect for individuals with
disabilities. The activities are
only to create as real a
situation as possible in order to
learn the skills of teaching a
new task.
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In the Worksheets and Activities section of your
Resource Guide (please refer to the page), you
will see two activity sheets titled Getting
Ready for a Planning Team Meeting. These are
the worksheets for this activity.

Do
Show video titled A Conversation with Joe

Say

Now, divide up into small groups and choose
someone to be a recorder for this activity.
Your job is to help Joe think about things he
would like to talk about at his next planning
team meeting. The team will use this
information to help Joe write his person-
centered Individual Program Plan. Since
person-centered planning always includes the
person, someone in your group needs to play
Joe. You can ask Joe questions about things
he might want to talk about at his next
planning meeting. As a group, write up two
of your ideas. Here’s a hint, think about: (1)
the kinds of things Joe likes to do in the
community; and (2) some opportunities for
learning new things to support his health

Okay, begin your work.

Wait for about 10 minutes and

Say

What ideas did you and Joe talk about?
(Note: Write up the group ideas on flip chart

Your Presentation Notes
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paper or a blank transparency. Ask why the Your Presentation Notes
group thinks Joe might be interested in each
idea.

Participants will likely mention learning how
to drive a car. The second idea might be
learning more about health and nutrition or
joining a club or organization that has to do
with his community interests.

Say
Those are all good ideas for things to talk
about at Joe’s next planning team meeting.

Note: If not mentioned, state the ideas that
you will find on the following page.

Do
Show video titled A Conversation with
Bruce

Say

Okay, help Bruce think about some ideas to
discuss at his next team planning meeting.
This time, just write up one possible idea.
Think about the kinds of things Bruce likes to
do in the community and some ways to
expand on those activities.

Since person-centered planning always
includes the person, someone in your group
needs to play Bruce. You can ask Bruce
guestions about possible ideas for his next
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Activity:
Getting Ready for a Planning Team Meeting

After you have seen the video about Joe, divide up into small groups and choose
someone to be a recorder for this activity. Your job is to help Joe think about things
he would like to talk about at his next planning team meeting. The team will use this
information to help Joe write his person-centered Individual Program Plan. Since
person-centered planning always includes the person, someone in your group needs
to play Joe. You can ask Joe questions about things he might to talk about at his next
planning meeting. As a group, write up two of your ideas. Here’s a hint, think about:
(1) the kinds of things Joe likes to do in the community; and (2) some opportunities
for learning new things to support his health.

Possible ideas for Joe to talk about at his next team planning
meeting:

Learn how to drive a car.
He mentioned that he would like to learn to drive.

Learn more about diet and nutrition.
He mentioned that sometimes he has problems with his stomach after eating.

Join a health club.
He mentioned that he has a lot of athletic interests.

Join a recreation sports team (e.g., baseball, basketball).
He mentioned that he likes to play ball.

Join a runner’s club.
He mentioned that he jogs every day.

Join a self-advocacy group.
He talks about racism and problems on the bus.
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team planning meeting. Your Presentation Notes
Okay, begin your work.

Wait for about 10 minutes and
Say
What ideas did you and Bruce talk about?

Do

Write up the possible ideas on flip chart
paper or a blank transparency. Ask why the
group thinks Bruce might be interested in
those ideas. Participants will likely mention a
goal about getting a new job or getting
married.

Note: If not mentioned, state the ideas that
you will find on the following page.

Say

More good ideas for Bruce to talk about with
his team as they work together on his person-
centered IPP.

We've completed an activity that gives you
an idea of how you might support someone
in getting ready for an IPP meeting. Also,
you can see how that information can be
useful for the planning team in writing up
goals which reflect an individuals choices,
needs and preferences.
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Activity:
Getting Ready for a Planning Team Meeting

After you have seen the video about Bruce, divide up into small groups and choose
someone to be a recorder for this activity. Your job is to help Bruce think about
things he would like to talk about at his next planning team meeting. The team will
use this information to help Bruce write his person-centered Individual Program Plan.
Since person-centered planning always includes the person, someone in your group
needs to play Bruce. You can ask Bruce questions about things he might to talk about
at his next planning meeting. As a group, write up one of your ideas. Think about
the kinds of things Bruce likes to do in the community and some ways he could
expand those activities.

A possible idea for Bruce to talk about at his next team planning
meeting:

Get a new job.
He talks about wanting to work at Toys-R-Us.

Go to a music concert.
He talks about his favorite music and that he likes to dance.

Make plans to get married.
He talks about his plans to marry his girlfriend.

Join a bowling league.
He talks about bowling on the weekends.
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BREAK for 15 minutes Your Presentation Notes
Objectives
Objectives
Do
o steps to reach a goal

ShOW ove rhead #10 . :oan waltl_ts t: save money for

. :\hfi:sbt stt:p (ord:b;jictive) m:ght be
Say * Travis wants to join a church.

« A first step (or objective) might be
Objectives are the steps needed to move :::;;:.:;z::z;::““ -
toward a goal. An objective has a date o tell the DSP how to

record progress

written into it so the individual and his or her
planning team will know if the goal is getting
closer.

Session #3, Overhead 10

A goal might be that Joan wants to save
money for her vacation trip.

A first step (objective) might be that by
the end of January, Joan will open a
savings account.

A goal might be that Travis wants to join
a church.

A first step (objective) might be that by
the end of June, Travis will have a chance
to visit four churches on Sunday.

Say

Objectives also influence what you do as a
DSP every day. IPP objectives tell you what
you need to observe and record for the goals
and objectives of the individuals you support.
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These are the things you need to document
and write down.

For example, if you were with Joan the day
she opened her bank account, you would
need to record that activity. You have
observed the completion of an objective or a
step towards her goal of saving money for a
vacation. This is important information for
the planning team to know when they meet
again to talk about progress on Joan’s IPP
goals.

Activity: Recording What You
Observe

Say

In the Worksheets and Activities section of your
Resource Guide, you will find an activity titled
Recording What You Observe.

Your job is to come up with a first step that a
DSP might observe or do for each of the
goals listed on the worksheet. These would
be things that you could write down in a
daily log or a staff note.

Okay, begin your work.

Your Presentation Notes
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Wait for about 10 minutes and Your Presentation Notes
Say

Let’s find out what first steps you wrote
down as a team.

Discuss

After each group reports a first step, ask the
large group: “Is that a possible first step
towards reaching the goal?” There are some
possible first steps listed on the following

page.

Say

Again, this information will be important for
the next team planning meeting when they
talk about progress on IPP goals.

Recording Individual Progress

Say

We're going to talk more about the
importance of the Individual Program Plan in
your every day work and we're going to do
that through activities.

Say

As we just talked about in our last activity, an
Important responsibility you have as a DSP is
to help record individual progress through a
staff log or progress note or on a data sheet.
We discussed how this information helps the
individual and the planning team figure out if
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Activity:
Recording What You Observe

Your job is to come up with a first step that a DSP might observe for each of the
goals below. These would be things that you could write down in a daily log or a staff
note. This information will be important for the next team planning meeting when
they talk about progress on IPP goals.

Goal: Learn how to drive a car.
A first step toward the goal that a DSP could observe and record:

Going to the DMV to get the booklet of laws about driving.
Getting a learner’s permit.
Finding out what you need to do to get a license.

Goal: Learn more about diet and nutrition.
A first step toward the goal that a DSP could observe and record:

Getting a book about diet in easy-to-understand language.s
Talking about nutritious and non-nutritious foods.

Starting a daily log about what foods that are eaten at each meal.
Plan a menu that is healthy.

Join a health club.
A first step toward the goal that a DSP could observe and record:
Find out where the health clubs are located.

Visiting a health club.
Setting up a budget to save the money needed to join a health club.
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goals and objectives are on target or if
changes need to be made in the plan. We're
going to work on another activity about
documenting progress by looking at progress
recorded on a easy-to-use data sheet.

Please turn to the Worksheet and Activity
section in your Resource Guide (please refer to
the page number) to the activity titled
Looking at Individual Progress.

We'll divide into our small teams again for
this activity. On the two pages of that
activity, you will find an example of an
individual progress record from a community
care home.

The example you will see is about a man
named Vernon. He talked to his planning
team about doing more for himself. They
suggested that shaving would be a good start
and he agreed. As you can see, the objective
for shaving is broken down into small step
and that progress has been recorded on a
regular basis. Your job as a group is to look
at the progress record and to answer these
four questions.

Your Presentation Notes
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Activity:
Looking at Individual Progress

As a DSP, you will be asked to provide information to the team about individual
progress on goals and objectives. On the following page is an example of an
individual progress record from a community care home. Vernon has decided
that he wants to do more for himself and that shaving would be a good start.
As you can see, the objective for shaving is broken down into steps (task analy-
sis) and information about progress has been collected on a regular basis. Your
job as a team is to look at the progress record and to answer the questions
below:

1.

What has happened withVernon’s level of independence over time?

The level of independence has increased over time.

What steps in the process of shaving are difficult for Vernon?

Getting the shaver and feeling for unshaven beard.

What creative things could you do to helpVernon be more successful on
those steps?

For example, using a picture board to help prompt Vernon to get the
shaver and feel his face for unshaven beard.

Should this objective be continued? Why or why not?

You might get answers justifying yes and no. If yes, it should be
continued to see if you can increase his independence. If no, some
may think he has reached his highest level of success and it’s time to
move on. However, there really hasn’'t been enough time (only one
week on this data sheet) to decide about moving on with another
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Teachiv: Plan and Individual Progress Record

Nar.-«: Vernon Mayberry

Goal: Vernon wants to do more for himself

Task Analysis:

1. Gets shaver

2. Plugs in shaver

3. Turns on shaver

4. Shaves faces

5. Feels for unshaven beard

6. Turns off shaver

7. Puts shaver away

8.

Obijective: Learn to shave himself by June 30th

'+" =independent  "O" = Needs a prompt

5/1 | 5/2| 5/3| 5/4| 5/5| 5/6|5/7 |5/8 [5/9 |5/10

9.

10.

13.

14.
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Do Your Presentation Notes

Show overhead #11
Activity: Looking at

Individual Progress

Say
1. What has happened with Vernon’s 1. What has happened with
. . ernon’s level o
level of independence over time? independence over time?
2. What steps are difficult for
2. What steps in the process of shaving Vernon?
are difficult for Vernon? 3.What could you do to help
) him be more successful?
. . 4. Should this objective be
3. What creative things could you do continued? Why or why not?

to help Vernon be more successful Seson s e
on those steps?

4. Should this objective be continued?
Why or why not?

Go ahead and get to work.

Wait about 10 minutes and

Say

What did you get for the answer to the first
guestion? (Note: See answers on the
following page. Move through all of the
questions and make sure that participants
understand the answers.)

Say

As a DSP, you may have a number of
responsibilities in the IPP process. You may
help develop the plan as a team member.
You will certainly have some responsibilities
in carrying out the plan. You may also be
asked to help the team figure out if there is
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progress on individual’s goals and objectives. Your Presentation Notes
That’s why it's important to know something
about the Individual Program Plan and how it
relates to your work. Let’s spend some time
looking at a person-centered IPP.

Things You Can Learn
From Looking at an IPP

Say

In each individual’s file, there is a copy of the
most current person-centered Individual
Program Plan. You should be familiar with
the plan for each individual you support. It
will be very helpful to you in supporting the
individuals who live where you work.

In your Resource Guide (refer to the page
number), you will find some information
from Fred’s IPP. To remind you about Fred,
he is almost 30 years old. He has autism and
some behavior that is challenging to the
people who work with him. He does not use
words, but uses a few signs and gestures to
communicate. He can do a lot of things for
himself if you remind him.

Say

This activity will give you a chance to read
some information from Fred’s IPP that would
be helpful to you in working with him.

Please turn to the Worksheets and Activity
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section of the Resource Guide to the activity
titled Fred’s IPP and Your Responsibilities in
Supporting Him (please refer to page number).
As a group, choose a recorder and answer
those questions based on what you learn
from Fred’s IPP.

Wait about 5 minutes and

Say
Okay, what are your answers to these
questions?

Do
Show overhead #12 and #13

Note: You will find the answers on the

page following the excerpts from Fred’s plan.
This should be a large group discussion. The
Importance of this activity is to learn more
about the IPP and its relevance to the DSP.
By looking at the IPP, the DSP can learn a lot
about his or her daily responsibilities in
supporting individuals who live at the home.

Say

As you can see, the Individual Program Plan
can provide you with the kind of information
you need to successfully support someone.

Your Presentation Notes

Activity: Fred’s IPP

*What kinds of things would
Fred like to help you do?

*What do you need to know
about Fred when he is taking
his medication?

*If you don’t watch what Fred
eats, what can happen?

Session #3, Overhead 12

Activity: Fred’s IPP

*What kinds of community
activities does Fred like?

*If going to the mall, any
concerns?

*What support does Fred need
in the community?

Session #3, Overhead 13
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=xcerpts from Fred’s Person-Centered
INDIVIDUAL PROGRAM PLAN

Things We Know About Fred at Home

Fred participates in a variety of household chores (for example, helps cook dinner, set the
table, make his bed, do the laundry). While he can complete many of these chores
without many prompts, he needs to be in the company of support staff at all times as he
will exit the house without warning. Fred need some help with personal care, washing
his hair, putting on lotion after showering, tooth brushing, but it's very important that he
do as much as he can on his own.

Things We Know About Fred’s Health

He currently takes seizure medication on a daily basis. He will spit out his medication if
not supervised. He is in basic good health, but needs supervision in what he eats in
order to prevent severe constipation.

Things We Know About Fred’s Social Life

Fred likes to be on the go every day of the week. He loves to hop in the van and go
someplace after work and several times on the weekend. He particularly likes to help
shop for groceries, hike, take short walks, swim, eat out in restaurants. He needs support
when ordering food, making purchases and staying with the group. He sometimes takes
off clothes in public, takes food he likes from others in a restaurant, and urinates in
public.
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Activity:
Fred’s IPP and
Your Responsibilities in Supporting Him

As a team, look at and talk about Fred’s person-centered IPP so that you can answer
the following questions.

What kinds of things would Fred like to help you do around the house?
Fred likes helping staff with a variety of household chores, for example, cooking
dinner, setting the table, making his bed, and doing the laundry.

What do you need to know about Fred when he is taking his medication?

If you don’t watch, he will spit it out.

If you don’t watch what Fred eats, what can happen?

He needs supervision in what he eats in order to prevent severe constipation.

What kinds of community activities does Fred like?

Fred likes to be on the go every day of the week. He loves to hop in the van and go
someplace after work and several times on the weekend. He particularly likes to
help shop for groceries, hike, take short walks, swim, eat out in restaurants.

If you were going to take Fred to the mall, what concerns might you have?

Taking food he likes form other people. Taking his clothes off. Wandering away
from staff. Having a seizure.

What kinds of support does Fred need from you during community
activities?

He needs support when ordering food, making purchases and staying with the
group.
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Tips on Successful Writing

Say

As we have already talked about, one of your
responsibilities as a DSP is to record what
happens to the individuals you support. You
may be writing something daily or weekly
about: (1) progress on individual IPP goals; or
(2) things that are and are not going well for
an individual; or (3) good ways that you have
found to work with an individual. You might
also need to write up a special incident or
information about a doctor’s appointment or
a community activity. Whether you are
writing a progress note, filling out a
community activity log, or a special incident
report, it's important to know how to write
well. Here are some general tips:

Do
Show overhead #14

Say

1. Know who you are you writing to
Other staff? A service coordinator at the
regional center? Are you writing to a
family of someone you support? Think
of what you write as though you're
having a face-to-face conversation with
the person. If you can write it that way,
it should be easy to understand.

Your Presentation Notes

o know to who you are writing

e know what you’re writing
about

e get to the point
e be respectful & courteous

e use a ‘checker’ if using a
computer

e use the active voice
e stick to the facts

Session #3, Overhead 14
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2. Know what you’re writing about Your Presentation Notes
For example, if you're writing about a
special incident, make sure you know
everything that happened before you
write it down.

3. Get to the point
Start off your first sentence with the
point you want to make. Use short and
familiar words instead of long or unusual
ones. This helps keep your writing clear
and to the point.

4. Be respectful and courteous
You may be feeling strong emotions
when writing something, but keep it
positive. Remember that you are
producing a written record for others to
see.

5. Use a spell and grammar
checker if you use a computer
If you are using a computer and a word
processor application, use the spell check
and the grammar check if there is one.
A reader will lose interest in what you
have to say if there are a lot spelling,
grammar, or punctuation errors.
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6. Use the active voice Your Presentation Notes
Unless you're writing something like a
legal document, it’s best to use the active
voice in your writing. Here is an
example:

Active Voice
| visited with the family at their home.

Passive Voice
The visit took place at the family home.

As you can see, an active voice sounds
more conversational.

7. Stick to the facts
Write what you see and observe and not
what you feel or think.

People First,

Do Disabilities Are
Show overhead #15 Second
Say
8. Last, but certainly not least - always use Label
people first language: people first, ot

people

disability second.

Say Session #3, Overnead 15
On our last activity, you'll get a chance to
practice these successful writing tips. In the
Worksheets and Activities section of your
Resource Guide (please refer to the page
number), you will find an activity titled Write
a Team Note in About Fred.
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Activity:
Write a Team Note About Fred

After you have divided up into teams, one of you should be a recorder for this
activity. You can look at the excerpts from Fred’s Individual Program Plan to
complete this activity. It will remind you of the things that Fred likes to do in the
community. Write a weekly note that sums up how you have worked with Fred on
this goal. Use your creativity and knowledge about Fred to make it sound like it
really happened. Don’t forget to use the successful writing tips to make it respectful,
clear and easy-to-understand.

Weekly Team Note

Name of Individual: Fred Jones Dates: 10/12/00 -10/18/00

Goal: Fred will have more opportunities to participate in preferred
community activities.

Objective: Fred will have an opportunities to participate in a community activity
seven days a week by 6/30/2001.

What happened on this goal this week:
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: Person-Centered Planning and Services

After you have divided up into teams, one of
you should be volunteer to be a recorder.
You can use Fred’s Individual Program Plan
to complete this activity. Write a note that
sums up how you have worked with Fred on
one of the goals over the last week. Use
your knowledge and creativity about Fred to
make it sound like it really happened over
the last week. Don't forget to use the things
you have learned about successful writing
tips to make it respectful, clear and easy-to-
understand.

Do
Show overhead #16

Say
These are the things you should include in
your note:

* What activities were provided?
* Which did Fred enjoy? not enjoy?

» Any challenging behaviors that got in
the way?

« After writing the note, the team
should review its note by asking -

» Did we follow the 8 steps of
successful writing?

» Could another DSP learn
something from this note about
supporting Fred?

Your Presentation Notes

Activity: Your Weekly
Note Should Cover -

e What activities were provided?
e Which did Fred enjoy?
not enjoy?
e Any challenging behaviors that
got in the way?
e After writing the note, ask -
* Did we follow the 8 steps?

¢ Could another DSP learn something
from this note about supporting
Fred?

Session #3, Overhead 16
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(Note: Leave up overhead #16 during the
activity.)

Wait about 10 minutes and

Say
Okay, which team would like to read their
note first?

Note: After each group reads their notes,
ask the large group feedback. Did answer
the questions (e.g., activities, challenging
behaviors) Was it to the point? Was it
respectful? Was it easy to understand? Did
it give you a clear picture of what happened?
Could another DSP learn something from it?

Do
Show overhead #17

Say

In these last two sessions, we have talked
about the important role of the DSP in the
person-centered planning and IPP process.
You've also had a chance to participate in all
of the parts of the process. To review your
role in the IPP process, it’s

 gathering information in the planning
process;

 carrying out the plan providing
opportunities for individual choice

Your Presentation Notes

Role of DSP in IPP
Process

e gathering information in
the planning process

e carrying out the plan by
providing opportunities
for individual choice and
preferred activities

e recording individual
progress

Session #3, Overhead 17
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and preferred activities; and Your Presentation Notes

« documenting progress.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. This would be used for participants who
might want to learn more about developing
IPPs and writing objectives. You could also
use this for a homework activity. You can
use the teacher’s script below for either a
wrap-up of this session or as a lead-in to the
next session.

Optional Activity: Writing An
Objective

Say

Let’s take a few minutes and complete an
activity that will give you a chance to practice
writing an objective. This would not be
something you would likely do until you are
supervising a home. You can find it in your
Resource Guide in the Worksheets and Activities
section and it’s titled Optional Activity: Practice
Writing An Obijective (please refer to the
appropriate page number).
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After you break into your teams, your job is Your Presentation Notes
to write an objective (or first step) for each of
the three goals on the activity sheet.
Remember, objectives are the steps
needed to move toward a goal. For this
activity, please include a time line (for
example, By July 5th, Martin will . . .).

Wait about 10 minutes and
Say
What objectives did you come up with?

Note: There are some possible objectives
presented on the following page. As each
group reports on an objective, ask “Is that a
possible first step towards reaching the goal?
Did it include a time line?”

Say

To review, goals are broad statements about
what someone wants to do or learn and
objectives are the steps it will take to reach
the goal.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
questions and mark your answers on the
practice form.
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Optional Activity:
Practice Writing An Objective

Your job as a team is to write an objective (or first step) for each of the goals below.
Remember, objectives are the steps needed to move toward a goal. For
this activity, include a time line (for example, By July 5th, Martin will .. .).

Goal: Bill wants to get a job at Taco Bell.

Possible Objective:

By May 4th, 2000, Bill will pick up an application to three Taco Bells in the area
where he lives.

Goal: Fernando wants to cook a meal for his girlfriend on her next
birthday.

Possible Objective:

By April 6th, 2000, Fernando will make a dinner menu of his girlfriend’s favorite
foods.

Goal: Sylvia wants to learn to swing dance.
Possible Objective:

By August 15th, 2000, Sylvia will be signed up for two lessons at the
Community Center.
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Wait about 5 minutes -

Say

Let’s review your answers. (Note: The
answers are underlined in your teacher’s
guide.)

Do

Make sure that all of the questions are
answered correctly and review the
information as needed.

Ending the Session

Say

Don't forget to look at the key words for the
next session. You can find the definitions for
a session at the end of the each Resource
Guide. All of the words for Year 2 are in the
Key Word Dictionary in the Resource Guide,
Session #12. Any questions? See you next
time.

Your Presentation Notes
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Key Word Dictionary
Person-Centered Planning Session #3

Goal

Goals are the things that people want to do in the next few years. They are the choices
that people make about where to live, what to do during the day, who to spend time
with, what to do for fun and hopes and dreams

Objective
Objectives are the steps needed to move toward a goal. An objective needs to have a
date written into it so the team will know if the goal is getting closer.

Person-(Centered Individual Program Plan

The person-centered planning process helps the team figure out the preferences, needs
and choices of an individual. Once that process is completed, the team talks about the
kinds of services needed to support the person now and in the future and the person-
centered Individual Program Plan is developed. The plan includes: (1) kinds of services
and supports the individual needs, (2) who will provide each service and support, and
(3) how these services and supports will assist the individual to have opportunities to
experience what is important to him or her and to get moving towards his/her goals for
the future.

Recording Progress

As a DSP, you will be asked to provide information to the team about individual progress
on goals and objectives. This is usually done by writing progress notes on each individual.
In progress notes, you will be writing about: (1) progress on individual goals; or (2) things
that are and are not going well for an individual; or (3) goods ways that you have found
to work with an individual.

Regional Center

In California, many services for people with (or ‘at risk’) of a developmental disability are

coordinated through a network of twenty-one, non-profit Regional Centers established by
the Lanterman Act. If a person is eligible, Regional Centers provide planning and related

services, including service coordination.

Regional Center Service Coordinator

Service coordinators (sometimes called case managers or social workers) help individuals
and families with the information they need to use community services and supports. In
addition to helping develop the Individual Program Plan (IPP), service coordinators help
arrange for the services and supports mentioned in the IPP.
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Review Dates

The IPP should have written into it some times or review dates, when everyone on the
team will get together and look at how things are going. This is a time to find out if the
individual (and their family if someone is under 18) is happy with their current services
and supports and if there is progress towards individual goals. If things aren’t going well
on one of the goals or if someone is unhappy with their services and supports, then it may
be time to change the plan and the services and supports.

Services and Supports

There are many kinds of services and supports that can be listed in an Individual Program
Plan, depending on the support needs of the individual. Some of those services and
supports are: (1) a place to live (for example, emergency housing, foster family, group
home, supported living, help in finding a place, homemaker services); (2) a place to learn
or work (for example, education, day program, workshop, supported employment,
competitive employment); (3) getting around (for example, transportation, travel training,
recreation, adaptive equipment); and, (4) staying healthy (for example, counseling,
mental health services, medical or dental services.
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If You Want to Read More About
Person-Centered Planning and Services

Learn the Basics, Learn the Process, Apply WhatYou Learn:
Service Coordination Orientation and Training Curriculum
by the Southern California Training and Information Group (1999)

A three part guide for regional center service coordinators on the many aspects of that
work from problem-solving to purchase-of-service.

More Than a Meeting: A Pocket Guide to the Person-Centered

Individual Program Plan
Prepared by the California Department of Developmental Services (1994)

A guide for individuals and families on the person-centered planning process and the
Individual Program Plan.

References for this Session

Lanterman Developmental Disabilities Services Act
distributed by the Organization of Area Boards

Learn the Basics, Learn the Process, Apply WhatYou Learn:
Service Coordination Orientation and Training Curriculum
by the Southern California Training and Information Group (1999)

More Than a Meeting: A Pocket Guide to the Person-Centered

Individual Program Plan
Prepared by the California Department of Developmental Services (1994)

Put in a Good Word for Me
by North Los Angeles County Regional Center
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session: 4
Topic: Communication, Problem-Solving and Conflict
Resolution
Core

Objectives:  Upon completion of this session, the DSP should be able to:

1. Demonstrate a knowledge of various means
of effective communication (e.g., a basic
communication system using pictures and sign
language)

2. Demonstrate effective communication skills
(e.g., active listening)

3. Demonstrate the ability to modify his/her
communication to ensure understanding

4. The DSP encourages and supports problem solving
and coping skills (e.g., conflict management,
decision-making strategies)

Time: Introduction, Review of Year 1 Materials 10 minutes
Key Words 5 minutes
Communication Systems and Activity 20 minutes
Sign Language Activity 15 minutes
Active Listening 25 minutes
BREAK 15 minutes
Conflict Management 20 minutes
Teaching Problem-Solving 20 minutes
Coping Strategies 20 minutes
Optional Activity and Discussion 15 minutes
Practice Questions 10 minutes
Ending the Session 5 minutes
Total Time 180 minutes
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Materials: Overhead Projector or LCD Projector with compatible laptop

computer and Powerpoint application;

» Hard copy of overheads or disk with Powerpoint presentation;

* Some blank overheads, a flipchart, or chalkboard with markers,
chalk, etc.;

» Resource Guide for all class participants;

» Paper punch

* Index cards (4 x 6)

» Cardboard

» Magazines with pictures of everyday life activities to be used
for communication cards; and

» Assorted colored markers
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Preparation Your Presentation Notes
Instructor should read over the presentation
outline, becoming thoroughly familiar with
the information and instructions for the
presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Introduction

Do Session 4: Communication,
Problem-Solving, and

Show overhead #1 Conflict Resolution

Say

Welcome to Session #4. In this session, we
will be focusing on various forms of
communication, communication skills and
how to use communication effectively in
solving problems and conflicts.

Session #4, Overhead 1

Key Words

Say
In year 1 of the Direct Support Professional

Training curriculum, the key words and
concepts about communication were: Key Words -Year 1

DO e Verbal and Non-verbal
Communication

Show overhead #2 e Communication and

Behavior
e Active Listening S !/B"
* Verbal and Non Verbal e Speech and Language
Communication — how people let Disorders

others know what they want with or
without words

e Communication System
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« Communication and Behavior — Your Presentation Notes
what behavior tells us about what a

person wants (like smiling might mean Kev Words -Year 1
the person is happy) ey Words -Year

« Active Listening — beyond hearing e Verbal and Non-verbal

Communication

the words is understanding the A
meaning Behavior
e Active Listening /""
» Speech and Language Disorders — ‘f"i’:oer::;“d Language
both in speaking and understanding « Communication System
« Communication Systems — tools for Session #4, Overhead 2

assisting people to help DSPs know
what they want

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

We learned that in order to support people
with developmental disabilities, we may need
to know more about how an individual
communicates. For an individual who
communicates using words that are easily
understood, the task is simpler. We have to
work harder to understand the messages
from individuals who rely on gestures, signs,
and facial expressions to communicate.

We also talked about how to keep our
communication with others easy to
understand.

We learned that a person’s behavior is often a
way for that person to communicate.
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Through behavior, a person can

communicate what they want, what they
don’t want and when they want attention.

Let’s also review a few of the tips for assisting
the individuals with whom you work to use

communication effectively.

Show overheads #3 and #4

Communication Tips

Use words to identify how the person
feels (sore, hurt, tired....)

Use all chances to identify objects in
daily routine

Use appropriate words as you assist
the person (dressing, serving meal)

Point to pictures of objects in books,
saying them distinctly

Point out objects while on a walk, in
car, at park, at store

Speak in short sentences when giving
directions

Be sure to pronounce the entire word

Acknowledge progress in making
sounds, pronouncing words

Be sure your movements are simple
when training

Your Presentation Notes

Communication

Tips

e Use words to identify how a
person feels (hurt, tired....)

o Identify objects in daily routine

e Use words when assisting
(cooking....)

e Point to pictures or objects, say
words distinctly

e Point out objects while on walk,
in car, at park, at store

e Ask person to watch as you
pronounce word

Session #4, Overhead 3

Communication

Tips, continued

e Speak in short sentences when
giving directions

e Be sure to pronounce entire word

e Encourage progress

e Make movement simple when
teaching

e Encourage use of all senses

e Listen carefully to what person
says or tries to say

Session #4, Overhead 4
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» Encourage people to use all of their
senses

« Listen carefully to what the person
says or attempts to say

Key Words

Do
Show overhead #5

Say

For today’s session, we'll be learning more
about how to support the individuals we
work with in becoming successful
communicators. The key words today are:

« Communication Systems — ways in
which we can understand the people
we support

« Sign Language — one way for people
without verbal skills to communicate
and the gestures people use

» Active Listening — to REALLY hear
and understand a person’s message to
you

« Conflict Management — how to
work with the difficulties when people
don’t agree

« Decision Making — what goes into
deciding something and how to assist
someone

» Coping Strategies — to help people
learn how to handle difficult situations

DSP Year 2: Communication - 8
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e Communication
Systems

e Sign Language \/

e Active Listening

e Conflict Management
e Decision Making
e Coping Strategies
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Say

Communication is a key to meaningful
participation in life, in community activities,
and in developing relationships. Encouraging
communication is easy. Each time the DSP
and the individual are together is a chance to
initiate communication and to assist that
person to communicate in a way that is
meaningful, to him or her.

Do
Show overhead #6

Say
What things should we be teaching people
about communication:

- Reasons for communicating, for
example, asking for information on
how to find something in a store

- Social skills involved with
communication, for example, taking
turns talking during a conversation
- How far to stand away from

someone when talking to them
- How to make choices
- How to express feelings
- When it’s okay to be loud
- When should someone be quiet

Most of all, we want to assist people to
control and participate more effectively in his
or her environment in the most meaningful
way possible. What we teach is as important
as how we teach it. If a person is

Your Presentation Notes

What to Teach?

e Reasons for
communicating

e Social skills that are a
part of communication

e How far to stand away
from someone

e How to make choices
e How to express feelings

* Voice level (e.g., how
loud, when to be quiet)

Session #4, Overhead 6
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communicating through pictures or graphic Your Presentation Notes
symbols, we may need to spend more
structured time to assure that the symbol
used matches what the person wants to
communicate. We would also want to use
those symbols throughout the day for
routines and activities, so that there are many
chances to practice them. For someone who
Is learning to make choices through facial
expressions, we would also want to make
sure that there are a number of chances for
him or her to make a choice and to practice
the facial expression.

Communication Activity

Do
Hand out magazines, index cards and
colored markers

Say
Your work for the next few minutes will be
in small groups of 3 or 4.

For some of the individuals we support, we
may need to use symbols or pictures as a
way for the person to communicate.

Your job is to develop a communication
board using the materials here or creating
symbols that work. The communication
boards that are used by individuals include
handmade ones (for example, using
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cardboard, file or index cards, a small Your Presentation Notes
booklet) or professionally made (for example,
an electronic device).

Remember to create opportunities for
indicating preferences and making choices.
Your board might have a way for the person
to say “yes” or “no,” to choose from among
options presented. Your groups will reflect

the variety of people each of you support.
Boards
Do

Show overhead #7 e Purpose of the board:

e provide an individualized
way for someone to ‘talk’
to others

Say e Based on individual
preferences and

The purpose of the communication board activities

. . i e Supports choice-
you are making is to provide an making and interacting
. L. . with others
individualized way for someone to ‘talk’ to
others.

It's based on individual preferences and
activities.

The goal of this communication board is to
support choice-making and interacting with
others.

D 0 Things I Like to Do When I Get Home From Work

Show overhead #8 '1|:' T —
T 1 want to eat a snack

Say &g oo

Here is a sample of a board that was
developed to help someone tell others what

Session #4, Overhead 8
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he wants to do when he first gets home from | Your Presentation Notes
school or work in the afternoon.

The individual using this board provided the
examples for it. It is important for the
individual to be the creator of what is
included on any type of communication
board in order for it to work as an effective
communication too. In this situation, the
DSP knows from observation that he might
want to have a snack, go to the bathroom or
listen to music.

In the first year of this training series,
participants used pictures to tell others about
themselves. This time, the pictures on your
cards (communication boards) will be used
to show the order in which activities occur.
At various times in the activities, the people
we support are making choices, are telling us
what they like and dislike, or are asking for
help.

Do

Using magazines, cards, and markers, ask
each group to develop a card for a different
activity of the day. Each card should have
the series of tasks needed to complete the
activity the group is demonstrating.

One group can illustrate morning activities
needed to get ready for work or program;
another group can illustrate purchasing a
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meal in a restaurant; and another group can Your Presentation Notes
illustrate a weekend activity just for fun.

Note: The trainer will want to remind DSPs
about creating opportunities for
communication as well as for choice making.

Do

Refer the participants to the pages in their
Resource Guide that have some signs and
symbols for completing their communication
board.

After about 15 minutes . ..

Say
Let’s have each group show the rest of us the
communication board that they have created.

Does anyone think they could use any of
these communication boards with people
they support?

Some people use these symbols on
laminated cards, which are attached to a key
ring. An individual scan take these useful
cards with them to communicate with others.
Others may have a communication board,
which has pictures they look at to indicate
what activity they might want to do next.

These are individuals who have a clipboard
with the alphabet. By pointing to the letters,
they spell out words and sentences to
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communicate. Some of the individuals you Your Presentation Notes
support may be working with speech
therapists on communication programs. It is
important that you are part of the team that
develops and uses the communication
program. It is also important that it is
understood and used by all of the people
who support an individual. Remember, this
Is one way to help people to communicate
and may not work for everyone you support.

Say

Do any of you work with people who use
professionally made electronic or other types
of communication boards? [If someone says
yes -] Would you like to tell us about it?

Note: If you have access to communication
devices, please bring them to class to share

Sign Language Activity

Say

We may have some people who use or could
use sign language. Do any of you use sign
language in your programs? What would be
some of the most critical signs that an
individual should know?

Note: Answers may include help, hurt, sick,
sad, hungry.
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ASL Manual Alphabet

From *.'¢ unnamed website at <http://members.tripod.com/~imaware/aslalpha.ntml>
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NAME, CALLED, NAMED

Cross the middle-finger edge of the right H fingers
over the index-finger edge of the left H fingers. To
sign called or named, move the crossed H hands
in a small forward arc together.

Memory aid: Reminds one that those who cannot
write have to sign their name with an X.

SAD, DEJECTED, DESPONDENT,
DOWNCAST, FORLORN, SORROWFUL
‘With palms facing in, bend the head forward
slightly while dropping the open hands down the
length of the face. Assume a sad expression.

Memory aid: Suggests an expression of
melancholy.

SICK, DISEASE, ILL
Place the right middle finger on the forehead and
the left middle finger on the stomach. Assume an
appropriate facial expression.

Memory aid: The right hand seems to be feeling

the temperature of the forehead, while the left
hand indicates an area of discomfort.
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BED
Hold both hands palm to palm and place the back
of the left hand on the right cheek.

Memory aid: The sign symbolizes resting the head
on a pillow.

DINNER, SUPPER

Move the fingers of the right closed and hand to
the mouth a few times and place the curved right
hand over the back of the left flat hand. Note: This
sign is a combination of eat and night.

Memory aid: Suggests the meal eaten when the
sun has set.

DRINK
Move the right C hand in a short arc toward the

mouth.
Memory aid: Suggests the action of drinking from
a glass.
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EAT, CONSUME, DINE, FOOD, MEAL
The right and hand moves toward the mouth a
few times.

Memory aid: Putting food into the mouth.

GLASS (substance), CHINA,

DISH, PORCELAIN

Touch the teeth with the right index finger.
Memory aid: The teeth are breakable, just like
glass.

HAPPY, DELIGHT, GLAD, JOY, MERRY
Move both flat hands in forward circular move-
ments with palms touching the chest alternately or
simultaneously. One hand is often used by itself.

Memory aid: Suggests happy feelings springing up
from within.
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|
TOILET, BATHROOM
Shake the right T hand in front of the chest with
the palm facing forward.
Memory aid: The shaking motion suggests the
need to meet a physical requirement.

HELP, AID, ASSIST, BOOST

Place the closed right hand on the flat left palm
and lift both hands together.

Memory aid: Suggests the giving of a helping
hand.

PAIN, ACHE, HURT, INJURY, WOUND
Thrust the index fingers toward each other several
times. This may be done adjacent to the particular
area of the body that is suffering from pain.

Memory aid: Suggests the throbbing of pain.
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HUNGRY, HUNGER, APPETITE, CRAVE,
FAMINE, STARVE

Move the thumb and fingers of the right C hand
down the center of the chest from just below
the throat.

Memory aid: Suggests the direction that food
travels to the stomach.

Move the fingers of the right closed and hand to
the mouth a few times. Place the left flat hand at
the outer bend of the right elbow, and raise the
right forearm to an upright position with palm
facing left.

Memory aid: Suggests the meal eaten when the
sun is overhead.
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Please find a partner. Now, look at the Your Presentation Notes
Worksheet and Activity section of the resource
guide for the page titled ASL Manual Alphabet
(refer to the page number).

Just for fun, see if you can use the manual
alphabet handout and the signs for “my” and
“name”.

Wait about 5 minutes . .

Say
Now, spell out your name to your partner.

Wait about 5 minutes . .

Say
After the manual alphabet, you will find
some pages from Signing lllustrated.

Please practice signing some of those words
and see if you can make a simple sentence
from them.

Do
Move around the class to see how students
are doing and to offer help as needed.

Wait about 10 minutes . .
Say

Do you think there might be people you
support who could be better understood if
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they could use even some basic signs? For
those of you who work with individuals who
are hearing impaired and use sign language, it
might be valuable to take a sign language
class offered at adult and evening schools in
your community

Just as a review, here are some questions to
ask yourself as you go through the course of
the day:

Do
Show overhead #9 and #10

Say

As you go through the bullets, allow the
participants to respond to questions with
their ideas first.

In what ways do you create opportunities
within daily routines to promote
interaction?

This would be talking to the person while
going through hygiene, eating, dressing
routines to find out more about the person
and to give them a chance to better let you
know what they like and don't like.

In what ways do you pace routines so

that interaction can occur, by allowing
time for the person to respond?

DSP Year 2: Communication - 22
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In What Ways
Do You...

e create opportunities to
promote conversation?

e pace routines so that
there is time for the
person to respond?

e wait for a response?

e acknowledge the
person’s attempt to
interact?

Session #4, Overhead 9

In What Ways
Do You ...

e avoid anticipating the
person’s needs?

e provide opportunities
to make choices and
avoid making decisions
for people?

e talk to the person
about the routines as
they occur?

Session #4, Overhead 10
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Sometimes we think we know how a person
will answer, so we answer our own
questions. Or we are so busy, that we ask a
question, and don't really wait for a response.
How many times have you asked someone
“How are you?” but don't really wait to hear
their answer?

Do you walit for a response?

Some people make take longer to understand
the question, and need time to figure out
how to answer. Sometimes the response
may take a very long time.

In what ways do you acknowledge the
person’s attempt to communicate?

Remember that everyone communicates in a
different way, and even a small sound or a
gesture needs to be noticed. That will let the
person know that what they are trying to tell
you is important to you.

In what ways do you avoid anticipating
the person’s needs?

If we have known the person a long time, we
often think we know what they need. But

if we make opportunities for someone to tell
us what they need, we again let them know
that their communication is important. And

Your Presentation Notes

In What Ways

Do You...

e create opportunities to
promote conversation?

e pace routines so that
there is time for the
person to respond?

e wait for a response?

e acknowledge the
person’s attempt to
interact?

Session #4, Overhead 9

In What Ways

Do You ...

e avoid anticipating the
person’s needs?

e provide opportunities
to make choices and
avoid making decisions
for people?

e talk to the person
about the routines as
they occur?

Session #4, Overhead 10
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sometimes the person’s needs change, and
we want to hear about those changes from
them.

In what ways do you provide
opportunities to make choices and avoid
making decisions for people?

This is also hard to do when we know a
person well. Remember that we want to
take every chance possible for a person to tell
us what they like and don't like, and what
choice they would make. These choices will
be different for everyone, and might be
deciding between two salad dressings or
between several activities. There might be
choices to make all during the day.

In what ways do you talk to the person
about the routines as they occur?

It's important to give words to the activities
as you go. Imagine if you had to go through
a day in total silence. By talking through
each activity, we increase the chances that
the person will learn the words as well as the
order of the activities. That will help when
there is a new DSP or with relief staff, as well
as with family members and friends. DSPs
should talk through the day with the people
they support, even if you don’t know if the
person really understands. We don't always
know what a person understands.
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In What Ways
Do You...

e create opportunities to
promote conversation?

e pace routines so that
there is time for the
person to respond?

e wait for a response?

e acknowledge the
person’s attempt to
interact?

Session #4, Overhead 9

In What Ways
Do You ...

e avoid anticipating the
person’s needs?

e provide opportunities
to make choices and
avoid making decisions
for people?

e talk to the person
about the routines as
they occur?
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Say

We've talked today about assisting individuals
we support to communicate. We also have a
number of other people with whom we
communicate. Our communication skills
with those people have to be effective as
well. Who are some of the people with
whom the DSP communicates?

Note: After participants have had a chance to
mention some, show the next overhead and
compare answers.

Do
Show overhead #11

Family members
Regional Center staff
Licensing staff
Administrators
Neighbors
Co-workers

Work or program staff
Others?

Say

Since we communicate with others besides
the individuals we support, our next
discussion will deal with those other people
in our work. We'll be talking about active
listening. This is a skill that can help you in
your work as well as in your personal
relationships outside of work.

Your Presentation Notes

Communication

Partners

o Family members

o Regional Center staff
e Licensing staff

e Administrators

e Neighbors

e Co-workers

e Work or program staff
e Others?

Session #4, Overhead 11
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While listening certainly seems like an easy
skill, it is by far the skill most difficult to learn.
And yet it is such an important part of the
communication process. Effective DSPs have
to not only assist individuals to communicate,
but also must listen very carefully. Each of us
shares the responsibility for accurate
communication. Listening is a good place to
start.

Do
Show overhead #12

Say

“Listening is being silent with another person
In an active way.”

-Morton Kelsey

Say

Even in the best of situations, where no one
else but you and another person are in the
room, listening is very difficult. Realistically,
the life of a DSP doesn’t always lend itself to
those private moments when listening would
be very easy. When we add more people,
and their interests, we’ve increased the
difficulty of listening.

Robert Montgomery suggests that people

who want to improve their listening skills
should use the LADDER approach.
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Morton Kelsey

“ Listening is being silent
with another person in
an active way. ”
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Do Your Presentation Notes
Show overhead #13

The Listening

Say Ladder
Responsively listen

Express emotions with control

Responsively listen

Express emotions with control

DOI’]'t Change the Su bJeCt Don’t change the subject
Don’t Interrupt Don’t interrupt
. Ask questions
ASk queStlonS Look at the other person

Look at the other person

Do
Show overhead #14
Active Listening
Say
Active listening requires that a person: e Hear the words
e Figure out what they
» Hear the words mean
« Figure out what they mean * Respond to the (@
words \

\\\\//

* Respond to the words

Session #4, Overhead 14

Hearing what a person says is not the same
as listening. It's when we take the time to
see if what we heard was what the person
really meant that we begin to actively listen.

The ways that we might try to figure the
words out might include:

Asking the individual questions to see if we
got it right.
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Rewording what the individual said, like “so Your Presentation Notes
you think we should go to a movie tonight?”

Can you think of other ways?

Active Listening Activity

Say

For this next activity, we’ll be role-playing
situations in which the communication might
be between a DSP and the individual
supported. We'll also use examples from
other times when your good communication
skills are critical.

Please open your resource guide to the
Worksheet and Activity section and the activity
titled The Ladder (refer to page number). |
will be assigning you to a group in which
each of you will have a role. Two of you will
play the roles outlined in the handout, and
everyone else will be an observer. The
observers will be using the LADDER to look
at the listening skills used by the role players.
The observers will be marking their notes on
the second handout.

Note: Divide the participants into three
groups and assign one of the role plays. You
may have to go through a few examples of
how to complete the activity in front of the
class prior to the group work
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Do Your Presentation Notes
Rotate to each group to make sure that the
activity is understood and that observers are
taking notes.

Do
Allow about 8 minutes for the role-play.
Then call the group back.

Ask
Which group of observers would like to
report on their role-play?

Say

Did the role players find it difficult to listen?
What made it difficult? Are these issues
similar to ones that you have experienced
with the individuals you support?

By now, you can see the difficulties and the
Importance of effective communication skills.
You can see now that communication needs
practice and takes patience if we are going to
be clear with people who we see each day.
Sometimes, when we don’t understand one
another and our communication is not clear,
misunderstandings can occur.

Say

After our break, we'll be talking about those
misunderstandings by discussing managing
conflict and problem solving. We will look at
these issues both from a personal point of
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Activity: The Ladder Listening Scenarios

1. Armando and DSP

Armando has lived in the Main Street Home for 5 years. He likes living there, but
has been upset recently because his roommate just moved out of state to be
closer to his family. Armando just got a new roommate, Gerald. Gerald is very
quiet and doesn't like to do anything with the group. He goes to bed early every
night, and growls when Armando comes into the room after he is asleep. Gerald
keeps talking about how he can’t wait to move out also. Armando is having a lot
of trouble with his roommate talking when he wants to sleep. He and his previous
roommate were close friends. He misses him and misses the kind of roommate
relationship he had with him. Armando comes to the DSP to explain why he has
been so difficult to be around lately.

2. DSP and Day Program Staff

Joseph is very happy at the day program he attends. He does well with the tasks
assigned to him. He receives a paycheck for his work. Recently, the day

program staff person who knows Joseph best has been calling you (the DSP)

to let you know that she intends to discuss a job for Joseph at his next IPP meeting.
You don't think that would be the best idea for Joseph. He has a great deal of
trouble communicating and you would be very worried about how he’'d get around
at a job. He once tried to take a bus by himself, got lost and was brought home by
the police. So when this staff person talks about him getting to a job and doing
well, you are a little skeptical. The staff person asks you to come in to the

program to meet with Joseph and herself to discuss Joseph’s situation.

3. DSP and Family Member

This is the first time Donna has ever lived anywhere but with her parents. Donna
and her parents looked at about 20 different homes before deciding on yours. The
parents say that they trust you with their daughter, but their behavior makes you
uncomfortable. They come by every evening and check what Donna has eaten,
what she wore to program, what time she got up and to whom she spoke during
the day. Donna tells you that she wishes her parents would let her grow up. You
want to get that message to Donna’s parents.
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Activity:The Ladder

Responsively listen
Express emotions with control
Don’t change the subject
Don’t interrupt
Ask questions
ook at the other person

Observers should make notes on how well the people who are communicating
observe the LADDER rules.

Make eye contact? (Did the person make eye contact?)

Asking questions (Did the person ask questions to clarify understanding?)

Interrupt? (Did the person rally listen without interrupting?)

Subject? (Did the person stay on the subject?)

Emotions (How did the person show emotions without blowing up?)

Responsiveness (how did the person show they heard and understood the
message?)
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view — how we can deal with conflict and Your Presentation Notes
problem solving for our own issues as well as
how to teach these skills to people we
support.

BREAK

Conflict Management

Say

People have many communication
challenges. Our role as DSPs is to help them
to communicate. This might sometimes
mean that we are communicating for
someone when we are in the community.
This means that we have to be clear about
what the person is telling us so that the
message we give is clear and accurate. This is
especially important if we are talking to
someone who does not know the individual.
It means being sure that what we tell others
Is from the individuals we support. We have
to be careful not to putt our own opinion or
our own cultural values in the telling.

When we are talking to people in the
community, please remember “people first”
language guidelines. The people we support
are PEOPLE FIRST. We want to focus on
the person.
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Say

Keep in mind, as well, that the DSP does not
“own” any of the individuals you support.
We sometimes tend to refer to people as “my
consumers” or “my clients.” Remember that
each person wants to be referred to as an
individual. It's better to refer to people by
their names. In a conversation, you might
say “Did you know that Joe lives with our
family?” That is, if it is appropriate and if the
individual wants to share that information.

Remember also that the DSP has a very
important role in an individual’s life. The
individual you support may need you to be
an advocate for them. Let’s review what
advocacy means.

Do
Show overheads #15-#18

Say
Advocacy is:

Helping people help themselves
Building self confidence
Supporting independence
Telling people their rights

Telling people their options
Providing assistance and training
Helping locate services

Asking people what they want
Treating adults like adults

Your Presentation Notes

e Helping people help
themselves

e Building self confidence
e Supporting independence
e Telling people their rights

e Telling people their
options

Session #4, Overhead 15

Advocacy is..

e Providing assistance and
training
e Helping locate services

e Asking people what they
want

e Treating adults like adults

Session #4, Overhead 16
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Advocacy is not; Your Presentation Notes

Taking over a person'’s life
Making a person dependent Advocacy is not....

Doing everything for a person

Not informing a person of his/her rights e Taking over a person’s life
Making decisions for people . dM::;:g:ﬂn:erson
ContrO”ing people e Doing everything for a
Treating adults like children person

Limiting options e or oar i & person of
Knowing what is best because you are a e Making decisions for
professional people

Not respecting choices Session #4, Overhead 17

Our role is very difficult, isn’t it? We really
need to know the individuals we work with,
how they communicate, what is important to

Advocacy is not....

them to be able to represent them if e Controlling people
. e Treating adults like
necessary and if requested. children

e Limiting options
e Knowing what is best

Do any of you have situations where you because you are a
3 { i 1

work where you have had to be an advocate proiessone

for an individual you support?

e Not respecting choices

Session #4, Overhead 18

Say

Being an advocate means helping an
individual to have some control over their
lives. An important part of having control is
an ability to communicate, as we have
discussed. Sometimes, even when
communication is clear and easy, conflicts or
differences arise. And we have to keep
reminding ourselves that our job is to help
other people. We have to be sure that we
don’t expect individuals to live their life the
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way WE want them to, but help them to live
the way THEY want to. Helping people to
take control of their lives may also come in
the form of teaching people how to resolve
conflicts, how to solve their own problems,
and how to make decisions. With those
skills, the individuals we support can be more
confident in their own abilities.

In order to teach these skills, we first have to
have some understanding of some of the
basics ourselves. So we'll look at how DSPs
can use the skills in a variety of situations,
both at work and at home.

What are some of the places where there
might be some conflict or places where not
everyone agrees?

Do
Write answers on flip chart

These might include:

« Roommates not getting along

« Parents wanting something that you
cannot provide

» Regional center staff criticizing your
work

» People you support not liking
something about the home where
they live

Your Presentation Notes
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A person having a disagreement with Your Presentation Notes
a friend

« A person trying to disagree with a
parent who wants something different

Conflict Management Activities

Say

To get an idea of how living with others
might be a cause of conflict, here’s a short
exercise for you. It involves looking first at
your life. Sometimes it is easier to
understand another person’s life once we
have a better understanding of our own
personal feelings. Pair up with someone to
discuss the questions on the activity sheet
titled Stepping Into Another’s Shoes (refer to the
page number in the resource guide).

1. Did you share a bedroom while
growing up?

2. Do you share a home with someone
now?

3. Was there ever a time when you
didn’t like sharing a room?

4. What made sharing a room or a house
difficult?

Now imagine that you have to take
everything that is important to you, and place
all of these treasures in a small space. You
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Clasc Activity: Stepping into Another’s Shoes

1. Did you share a bedroom while growing up?

2. Do you share a home with someone now?

3. Was there ever a time when you didn’t like sharing a room?

4. What made sharing a room or a house difficult?

Now imagine that you have to take everything that is important to you, and
place all of these treasures in a small space. You have to share that

small space with someone else who also has their treasures to store. Do you
know of did you choose the person with whom you are to share a room? Does
the idea that there might be some differences between people seem likely?
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have to share that small space with someone | Your Presentation Notes
else who also has his or her treasures to
store. Do you know or did you choose the
person with whom you are to share a room?
Does the idea that there might be some
differences between people seem likely?

After about 10 minutes . . .

Ask
Each of the groups to summarize their
discussions.

Say

Every time two people have any kind of
relationship, there is bound to be some
conflict. What words do you think of when
you think of conflict?

Do

Show overhead #19

Positive | Neutral | Negative

Do
Write answers on flip chart or transparency
divided into:
CONFLICT
Positive Neutral Negative oy —rTy

Note: Expect words like war, destruction,
growth, understanding, misunderstanding,
excitement, problem, disagreement,
compromise, anger.
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Say Your Presentation Notes
Most groups list more negative words than
positive. As you can see, the negative words
are very powerful. We sometimes think of a
conflict causing death and destruction.

You may think of a struggle over different
ideas that make you uncomfortable as a
negative. Others may think that
disagreements can be positive — a chance to
take a stand on an issue and debate a point
of view. And others might find conflict to be
neither good nor bad. Sometimes the best
way to get some change made begins with a
conflict.

Do
As you receive answers from the DSP, list
them in the appropriate columns.

Say

Some of us were taught as children that
conflict or disagreeing with a person in
charge was not allowed. Especially when
talking about values like religion or politics,
we may have been taught to accept whatever
someone said and not to disagree.

As adults, and especially in our jobs as DSPs,
there are conflicts to face on a daily basis.
Any time two people work together, there is
a possibility that they may disagree. A
conflict could be as simple as a disagreement,
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or could be more difficult — like people’s Your Presentation Notes
behavior affecting others because they don't
agree on something very important to each
of them.

Each of us deals with conflict in a different
way. Some of us give in to pressure when
someone disagrees with us, some of us like
to be in control, some of us like to find a way
for every one to get along.

Say

Sometimes what we see as a disagreement is
seen very differently by the other person.
One important part of understanding conflict
Is to see things as the other person sees
them. Our next activity is one you will do
alone. Again, this is a way to understand
yourself first so that you can gain a better
understanding of how conflict works for the
people you support. Please turn to the
activity sheet titled The Way | See It (refer to
the page number in the resource guide).

Think about a conflict or disagreement you
are currently involved in. It can be in your
work life or outside of work. You will only
share what you are comfortable sharing with
the group. Imagine that right after class, you
are meeting with the person with whom you
are disagreeing. Maybe you had a
disagreement last night and have not seen
that person on since. Maybe you had a
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disagreement at breakfast before you came Your Presentation Notes
to class.

Let’s use some time now to prepare for that
meeting.

1. Write down what the disagreement is.
2. Write down what you will discuss.

3. Write down the result you want from
the meeting.

After about 5 minutes . . .

Say

Now you know what your side of the conflict
Is. Now, please turn to the activity sheet
titled Another Way to See It (refer to the page
number in the resource guide). Now you are
taking the role of the other person. Prepare
for that same meeting.

1. Write down what the disagreement is.
2. Write down what you will discuss.

3. Write down the result you want from
the meeting.

After about 5 minutes . . .

Ask
Does anyone want to share the situation they
wrote about?

DSP Year 2: Communication - 41



Teacher’s Resource Guide - Session #4: Communication, Problem-Solving & Conflict Resolution

Class Activity:
The Way | See It

1. Write down what the disagreement is.

2. Write down what you will discuss.

3. Write down what result you want from the meeting.
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Your Presentation Notes
Say

What were the differences in the way you
saw the problem and the way the other
person saw the problem?

Does one of you have any power over the
other? And does that matter in getting to an
agreement?

Do you think that an activity like this might
be helpful to teach conflict management
skills to the people you support?

Can you think of issues happening where
you work where this might be helpful?

Let’s talk about a method that you might use
for managing conflict. Again, this method
may be helpful both at work and at home.

Do
Show overhead #20
Managing Conflict
Say
- Separate person from problem o Separate person from
problem
- e Figure out each
Figure out each person’s goals and person’s goals and
interests interests

e Find answers that work
for both people

Find answers that work for both e Try to agree
people

Session #4, Overhead 20

Try to agree
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When we talk about separating the person Your Presentation Notes
from the problem, we mean putting yourself
in the other person’s place, like we just did
earlier. Sometimes, something about the
person is just annoying to us. It could be
their voice or the way they dress or we don’t
like the way they live their life. But we have
to look JUST at the problem in order to
resolve things.

We have to control our emotions, even if the
other person is doing things that really bother
you. Mostly, we want to make sure that we
understand each other.

Figuring out each person’s goals and interests
means concentrating on what each person
wants most and trying to find the places
where there is agreement. It means being
open to meeting someone half way. It
means that everyone should define how they
see the problem. And it means that the
problem has to be discussed before solutions
are discussed.

A good way to remember that the problem
must be defined first is by this overhead.
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Class Activity:
Another Way to See It

1. Write down what the disagreement is.

2. Write down what you will discuss.

3. Write down what result you want from the meeting.
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Do Your Presentation Notes
Show overhead #21

What’s the
Say solution?

What's the solution?

5
2
5
2
Say

Session #4, Overhead 21

Obviously, we can'’t solve this until we know
what the real problem is. The answer would
be very different depending on whether we
need to divide, add, subtract or multiply.

Finding the answers that work for both
people could come in a lot of different ways.
One way might be brainstorming, which we’ll
practice a little later. Explore all kinds of
options before making a decision.

And then, try to agree. That may not happen
the first time that the problem is discussed.
Sometimes, we have to review all of the
options several times. Some people may
want to think it over or discuss with others.

Once there is agreement, decide what the
next steps might be. Who will do what and
when will that be done? And then figure out
how to decide if the solution really worked.
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Brainstorming Activity

Say

Let’s take a little bit of time to practice
brainstorming for solutions. The key to
brainstorming is that no one can judge any of
the ideas, they all are written down and
considered. Each idea is considered without
judging whether the solution might be too
expensive, too wild, not a good idea, or not
“my” idea.

Please find the activity sheet titled
Brainstorming in your resource guide (refer to
the page number). Let’s divide into groups
of 3-4.

Do

Read the scenario

One of the parents whose child lives in the
home where you work just gave you $500.
The parent said that the money can be spent
in whatever way the whole group decides,
there were no restrictions except that
everyone had to be part of making the
decision. Each group needs to brainstorm for
a few minutes the ways that the money
could be spent. Remember every idea needs
to get written down. See if your group can
then agree on one of the options.

After about 10 minutes . . .

Your Presentation Notes
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Class Activity:
BRAINSTORM

You have $500 given to your program by a parent whose only restriction on the way it is
spent is that everyone in the home has to be part of deciding.

Here are the ideas from our group:

We decided on:
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Ask Your Presentation Notes
Which group would like to go first and tell us
some of the options that came up during the
brainstorming? Which idea did your group
pick?

Did anyone have trouble with accepting the
ideas that seemed odd to them?

Here are a few rules that are helpful to
remember, both as you face conflicts and as
you teach these skills to the people you

Do
e Use “1” statements
Show overheads #22 and #23 o Be willing to resolve the
problem

e No name calling
Say e Stay in the present
e Stick to the topic

Use “I” statements

Session #4, Overhead 22

Be willing to resolve the problem

o Ca”ing m
Stay in the present

. . e Don’t interrupt the person
Stick to the topic who is talking

e Recognize that the other
- . ) has thei

Don't interrupt the person who is talking foolings o

e Ask questions to

understand the other
person’s side

Recognize that the other person has their
own feelings
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Ask questions to understand the other
person’s side
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Say Your Presentation Notes
Some of you may recognize these as Rules
for A Fair Fight — rules like these are often
used to help couples to communicate better.
Let’s talk about a few of the rules. Using the
“I” statement means that you need to talk
about the problem or disagreement from
your own point of view. Look at the
difference between these:

Do
Show overhead #24 See the
difference?

Say I feel much better
when you call to let me
| feel much better when you call to let me know you'll be late.

know you'll be late

You never come home
on time.

Say

Session #4, Overhead 24

You never come home on time

The second example puts the blame for the
problem on the other person and can make
it difficult to resolve the problem.

Staying in the present and staying on the
topic mean that we shouldn’t bring up
problems that are not related to what we are
discussing right now.
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Do Your Presentation Notes
Show overhead #25

Stay in the
Say present

“You are acting just how you used to act five “ You are acting just how
. you used to act five years
years ago, when you never called home if ago, when you never
” called home if you knew
you knew you would be late. you would be late.”

“ And | also am sick of you
leaving your dirty clothes
on the floor instead of

“And | also am sick of you leaving your dirty putting them in the
clothes on the floor instead of putting them hamper.”

in the hamper”
Say

These statements won't help to resolve the
current problem. Would anyone like to share
a conflict that is occurring where you work?
Can we apply the conflict management tools
to one situation that is really happening?

Do

Let group discuss for about 5 minutes,
bringing them back to the conflict strategy
outlined.

Say

Let’s move on to talk about problem solving
and decision making. Earlier, your groups
had to decide on which of the ways you
wanted to spend money. What was the
process you used to make that decision?

One of the key parts of this DSP training
course is helping people to have choices, and
creating options from which a person can
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choose. We learned in earlier sessions that in | Your Presentation Notes
order for us to help people to take control of

their lives, people need to have the
opportunity to make their own choices and
decisions.

Spencer Johnson, M.D., in Yes or No: A Guide
To Better Decisions outlines a map to decision
making. He says that we have to use our
heads to ask questions, and our hearts to find
better answers. We ask ourselves if we have
looked at all of the options and if we have
thought through all of the information. Then
we consider if the decision feels right to us
and whether we deserve better.

Do Spencer Johnson, M.D.

Show overhead #26

“ We use our heads to

answer questions and
Say our hearts to find

. bett .?
We use our heads to ask questions and our etfer answers
hearts to find better answers.

This skill can be taught to people we support
as well. An agency in Southern California
has developed a way to teach decision
making skills to people with developmental
disabilities called S.T.O.G. It follows the
same path as Dr. Johnson’s map.
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Do Your Presentation Notes
Show overhead #27

S “See"

S“see” @
T “think” T “think” %
O “Okay?" 0“okay?”@
Gego” W
G “Go” ° 7(

*Horrigan-Cole Enterprises
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The “See” step is where the problem is
defined. What is the choice to make?

The “Think” step is listing the possible
solutions, much like we did earlier. Then we
have to “think” with our head and our heart.
Is this the best choice and how do | feel
about this choice? We also can “think” about
who might be affected by my choice and
how will this choice affect my life or the
dreams | have.

The “Okay?” step is where the decision is
made.

The “Go” step is acting on the decision and
asking how well it worked.

Please turn to the activity sheet titled STOG
in your resource guide (refer to the page
number).
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Class Activity:
STOG.

i
SEE 7gBy, What do | see? What is the choice or problem?

o
THINK R, A2 Think about and list the possibilities or solutions.

M
\\ 4

Is this the best choice for me?

How do | feel about this choice?

Who will be affected by this choice?

How will this affect my life and/or my dreams?

OK?

(ﬁ Make a decision
e

W Go for it! How did it work?

A

GO

Adapted from Horrigan Cole Enterprises “S.T.0.G.”
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Say Your Presentation Notes
Could each of you please think about a

decision you need to make? Again, it could
have to do with work or home. Write down

on the worksheet how you will think through S«see” BN
the problem to make a decision, using each

Tethink” 3
of the four steps. kg
O“okay?” @
After about 8 minutes . . . cego” K
S ay Session #9, Overhead 28
Would anyone like to share about his or her
decision?

Did the steps work for you?

Say

STOG is just one way to help people to
make decisions. No one way to make
decisions is the right way. And as we
discussed earlier, it may not be possible to
make a decision in just one meeting.
Sometimes, people need to think more
about the options, or discuss the problem
with other people before making a decision.

We went over a lot of information today. We
talked about ways to communicate with
people, how to teach people how to
communicate, and how to help people to use
their communication skills to solve problems
and resolve differences. Does anyone have
questions on the information we covered
today?
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Coping Strategies Your Presentation Notes
Do
Show overhead #28 It’s Not Bad!

Say It’s not bad
We all get upset from time to time. or wrong to get

upset.
Hopefully, we have learned some strategies
I1t’s what we do

that help us cope when we get upset. It is when we get upset
. . L. that is the issue!
important to realize that it is normal to get

upset from time to time. It is not bad or Session #4, Overhead 25

wrong to get upset. It is what we do
when we become upset that is the issue!

The first thing to know is that our body goes
through some physiological changes when
we become frustrated or upset. Our blood
flows to the muscles as the body prepares to
either “run from” or “fight” the source of
what is making us upset. This is called the
“fight or flight response”. While our blood is
flowing to the muscle groups, our blood flow

is shutting down to minimum maintenance Anger
levels to the liver, the kidney, and the
BRAIN! This makes it less likely that we will \
be able to make rational decisions when we
are upset.
Do
Show overhead #29
Decision
(Judgement)
Say
This overhead shows what happens when we

DSP Year 2: Communication - 56



Teacher’s Resource Guide - Session #4: Communication, Problem-Solving & Conflict Resolution

get upset. The middle line represents a
normal level of anger (upset). The upper
curve indicates how upset we are. The lower
curve represents our level of judgement, or
ability to think clearly. There is an inverse
relationship between our getting upset and
our level of judgement, which is our ability to
think clearly and make rational decisions.
This means that the more upset we get, the
harder it is to think clearly and make good
decisions.

Do
Point to the top level of the Anger curve and,

Say

This represents when we are very upset and
not thinking clearly. As you can see, at this
point of anger, our judgement...

Do
Move down and point to the lowest level on
the Judgement curve and.....

Say

....our judgement is at it's worst! This is the
time when we are most likely to say or do
things that we will regret later. Sometimes
we may even say or do things to hurt people
that we really care about. This is when we
tell our kids “You are grounded for life!”

Your Presentation Notes
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Ask Your Presentation Notes
What are some mistakes you have made

when you get upset, mad, or angry?

Do

Refer participants to the appropriate page in
the Resource Guide to the activity titled Using
Coping Strategies. Give participants a few
minutes to complete the top section of the
activity sheet titled Using Coping
Strategies.

Ask

Participants to share some of their answers.
Note: It is helpful if you, as the Instructor,
also have something to share.

Say

It is also important for the individuals we
support to know that we get upset
sometimes too! Again, getting upset is
normal. It's what we do when we get upset
that is the issue. We have all developed
some strategies that allow us to cope with
frustrating situations and “keep it together”
even when situations are very stressful.

Do

Instruct participants to complete the bottom
half of the activity sheet titled Using Coping
Strategies. After a few minutes,
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Activity:
Using Coping Strategies

Directions: In order to know when to use your coping strategies, you must first
identify when you are getting upset, angry or frustrated. If you don’t notice when
you are getting upset, you may continue to escalate (get more upset) and say or do
something that you will regret later.

Make a list of some mistakes you made when you were mad, angry, or
upset:

Self Control Plan
What are some things that you o to help "keep it together" when you feel angry,
frustrated or upset?
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Ask Your Presentation Notes
What are some things that we can do to help

us “keep it together” when we feel angry,
frustrated and upset?

Do

Write down the participant feedback on a
blank overhead, flipchart, or chalkboard.

Do

e Breathe!

Say e Count to 10
Here are some strategies, let's see which ones e Walk away
. e Take 3 to 5 deep
you already listed. breaths
e Talk to someone who
can help or listen
Breathe! o Relaxation exercises
Take a break
Count to 10 ¢
Walk away
Take 3 to 5 deep breaths
Talk to someone who can help or listen
Relaxation exercises
Take a break
Say

Before you use a coping strategy, we have to
first identify the fact that we are becoming
upset or frustrated. If we don't see that we
are getting upset, we are very likely to
continue to become more escalated and
upset and say or do something we will regret.

Many of the individuals we support do not
know they are becoming upset until it is too
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late. We want to assist them to understand
when they are getting upset, and the
importance of assisting them in using
effective coping strategies that work for the
individual.

The BEST time to teach an alternative coping
strategy is when the individual is calm and in
a good mood. There should usually be a
good amount of time either before or after
an outburst. The WORST time to teach an
alternative coping strategy is when the
individual is upset, because this is the time
when he or she is least likely to understand
information. Remember the anger-
judgement curse? When we are upset or
angry, it is harder to think clearly. It is the
same for all people.

Do
Show overheads #31, #32

Say

Here are some strategies we can use to teach
coping skills (or alternative skills to use when
someone gets upset):

1. Help the individual to identify people,
places and things that lead to them
getting upset. They can start to
practice coping strategies when these
things are present.

Your Presentation Notes

Teaching
Coping Skills

1. Help the individual identify
people, pl and thi that
can lead to being upset

2. Help the individual identify
“warning signs” that signal being

upset

3. Help the individual identify 2 or 3
different coping strategies

4. Choose a calm time to
PRACTICE

Session #4, Overhead 31

Teaching
Coping Skills

5. Rehearse or practice coping
skills before they are needed

6. Offer ongoing assistance or cues
as needed

7. Go over situations where coping
strategies were not used and
practice, practice, practice

Session #4, Overhead 32
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2. Help the individual identify their Your Presentation Notes
“warning signs” that signal when they
are getting upset. (Things they do or
say, how they feel, does their
breathing change, do certain muscle
groups tighten up?)

3. Help the individual identify 2 or 3
different strategies they can use when
they get upset, as an alternative to
“blowing up” or having an outburst.
(Examples typically include: Walking
away, telling the individual to stop
bothering you, taking deep breaths,
talking to a DSP about what is
bothering them, or other identified
strategies).

4. Choose a calm time when the
individual is in a good mood to
PRACTICE the alternative coping
strategy in a non-threatening, “safe”
situation. You can do this through a
role play where you “act out” a
situation that typically upsets the
individual and have them practice
using one of the strategies that they
feel comfortable with.

5. When entering environments where
the individual is likely to get upset, or
just prior to a situation where the
person is likely to get upset, spend a
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few minutes with the individual asking | Your Presentation Notes
them if they remember what they can
do when they get upset. (You can do
this verbally, with written cue cards,
pictures or signing, depending on the
individual’s learning style). This is
often called rehearsing what to do in
advance.

6. Once the individual is successful at
using the skill in a non-threatening
situation, the DSP may still need to be
available to the individual in situations
where they are more likely to lose
control to give them a cue to help
them remember what to do. (For
example, if a peer is bothering them
and they are showing signs of anger,
the DSP should assist by saying
“remember what you can do when
she or he bothers you” to help cue
the individual to use their coping
strategies.

7. After an individual loses control and
forgets to use their coping strategies,
ask them what they can do instead,
the next time they get upset. Help
remind them of the alternative coping
strategies they can use when they feel
angry or upset.
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Optional In-Class Activity Your Presentation Notes

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
below for either a wrap-up of this session or
as a lead-in to the next session.

Do
Communication?

Out of it
Say ¢
We have time for one last activity about ® Touch base with me later
communication. Every block of every town e Fooling around

of every region of every country has
developed communication shortcuts. Here
are a few of them.

e Hanging out

e Run that by me again

Session #4, Overhead 33

Imagine for a minute that I'm new to this
country and have just learned the language.
How would you explain each of these
phrases? Who will volunteer for the first
one?

Note: After a definition has been given, ask
for alternative definitions. Also, ask how this
saying might have been developed in the first
place.

After discussing all of the phrases . . .
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Ask Your Presentation Notes
Are there other sayings or phrases from this

part of the country that might be difficult for
others to understand without some
explanation?

Say

As you can see, communication takes
practice and patience if we really want to be
clear to others.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
questions and mark your answers on the
practice form.

Wait about 5 minutes

Say

Let’s review your answers. (Note: The
answers are underlined in your teacher’s
guide.)

Do

Make sure that all of the questions are
answered correctly and review the
information as needed.
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Ending the Session Your Presentation Notes

Say

Don't forget to look at the key words for the
next session. You can find the definitions for
a session at the end of the each Resource
Guide. All of the words for Year 2 are in the
Key Word Dictionary in the Resource Guide,
Session #12. Any questions? See you next
time.
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Key Word Dictionary
Communication, Problem-Solving and Conflict Resolution
Session #4

Active Listening
The key elements of active listing are: (1) hear the words; (2) figure them out; and (3)
then respond.

Communication Systems
The basic types of communication systems are: (1) sign language; (2) communication
boards; and (3) gestures.

Conflict Management
Looking at both sides of a conflict, figuring out what both sides want and finding answers
that work for both parties.

Coping Strategies

Things that a person can do to help them to calm down when they get upset or angry.
This can include taking a deep breath, talking to someone about what is bothering them,
going for a walk, taking a break, etc. All people use a variety of these strategies as part of
their self-control plan.

Decision-Making
The ability to look at a situation, weigh all of the possibilities and make an informed
choice.

Self-Control Plan

Outlines the coping strategies a person uses (or is learning to use) in order to calm down
and regain their self-control when they get upset or angry. It also states how the coping
strategies will be taught and practiced by the person. A written Self-Control Plan is
sometimes included in the Support Plan.

Sign Language
Using hand signs to communicate letters, words, phrases, and feelings.
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References

The Lost Art of Listening: How Learning to Listen Can Improve
Relationships
By Michael P. Nichols, Ph.D., (1995) The Guilford Press, ISBN 0-89862-267-0

Multicultural Manners: New Rules of Etiquette for a Changing Society
By Norine Dresser (1996) John Wiley and Sons, Inc., ISBN 0-471-11819-2

Working Together: Succeeding in a Multicultural Organization
By George Simons, Ph.D., with Amy J. Zuckerman (1994) Crisp Publications, Inc.
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Listening: It Can Change Your Life
By Lyman K. Steil, Ph.D., Joanne Summerfield, and George DeMare (1983) John
Wiley and Sons, Inc. ISBN 0-07-060937-3

Partners in Everyday Communicative Exchanges
By Nancy Butterfield, Michael Arthur and Jeff Sigafoos (1995); MacLennan and Petty
Pty Limited; ISBN: 0-86433-088-X

Signing lllustrated The Complete Learning Guide
By Mickey Flodin, (1994) Berkley Publishing Group, ISBN 0-399-52134-8

Dos and Taboos Around the World
Edited by Roger E. Axtell (1993) Parker Pen Company, ISBN 0-471-59528-4

“Yes” or “No” The Guide to Better Decisions A Story
By Spencer Johnson, M.D., (1991) Harper Collins Publishers, ISBN 0-06-016857-9

See, Think, OK?, Go: A Guide to Training in Decision Making for People
with Developmental Disabilities

Developed for Horrigan Cole Enterprises, Redlands, CA by Sherry Beamer, MSW;
concept and literature review by William Allen, Ph.D., (1996)

Beyond Machiavelli: Tools for Coping with Conflict
By R. Fisher, Harvard University Press (1994) ISBN

Rights and Responsibilities
By California People First, PO Box 3969, Chico CA 95927

Building Partnerships, Supporting Choices: A Design for Developing
Supportive Relationships through Positive Communication and
Teamwork

Developed for Southern California Regional Center Directors Association by Allen,
Shea and Associates and Rhonda K. Mayer (1996).
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If YouWant to Read More About
Communication, Problem-Solving
and Conflict Resolution

Communicate with Confidence: How to Say it Right the First Time and

Every Time
Boober, D. and Donnelly, R.R. (1994). ISBN: 0-07-006455-5

The book starts with a touching story about miscommunication, and goes on to give
23 chapters of practical and easy to read advise on improving communication in
business as well as in our personal lives. Booher says that personally or professionally,
communication is a life or death issue. The book has over 1,000 tips for improving
communication, including how to ask questions, how to answer questions, apologizing,
criticizing, and negotiating, among others.

Partners in Everyday Communicative Exchanges
Butterfield, N. , Arthur, M., Sigafoos, J. (1995). MacLennan and Petty Limited; ISBN:
086433 088 X.

This book is written for teachers, speech pathologists, and everyone who may
communicate with a person who has severe disability. It is complete with case studies
and a chapter on challenging behavior. It contains workshop material for the person
who may have to teach others about communication.

Augmenting Basic Communication in Natural Contexts
Johnson, J.M., Baumgart, D., Helmstetter, E., and Curry, C.A. (1996).
Paul H. Brookes Publishing Co. Inc.; ISBN 1-55766-243-6.

This book includes a step by step guide to completing an assessment of

communication and creating a system for people with severe disabilities. Chapter 10,
about Kevin will show the reader some systems that work.
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Communicating in Sign: Creative Ways to Learn American Sign
Language
Chambers, D.P. (1998); Fireside; ISBN 0-684-83520-7

Language comes from the way we use our bodies to communicate and how we
understand the emotions that are communicated to us. The five components of ASL
are eye contact, facial expression, body language, mouth movements, and hand
movements. Chambers walks the reader through these components, giving illustrated
signs as well as offering a chapter on deaf culture.

Intercultural Communication Training: An Introduction
Brislin, R. and Yoshida, T. (1994); Sage Publications, ISBN 0-8039-5074-8

This publication draws from intercultural communication and dross cultural training,
and emphasizes face to face communication. The information contained in the book
applies to any situation in which effective communication and good personal relations
need to be established with people from different cultural backgrounds.

Listening By Doing
Galvin, K. (1985) National Textbook Company

Galvin reviews the process of communication, and gives helpful hints on how to
improve listening skills. Readers interested in the emotions behind communication
will find the section on critical listening skills quite helpful. The section called Loaded
Language will be helpful to the DSP.

For those who surf the web:

http://dww.deafworldweb.org/ is the place to go for a number of internet links
related to the deaf community.

http://www.familyvillage.wisc.edu/general/signlanguage.html has several links
to other sites for information about sign language. There is an extensive list of Yamada
Language Center Guides to sign language in a variety of languages.
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Products

These products are for use in developing communications systems. The images in these
products are meant for these systems. The DSP is encouraged to work with a speech
therapist in developing an effective system.

Talking Pictures
Crestwood Company

6625 N. Sidney Place
Milwaukee, W1 53209-3259
414-352-5678
414-352-5679 Fax

PCS Sign Language Libraries

The Picture Communication Symbols Combination Book
Board maker (for Windows and Macintosh)

Mayer Johnson Co.

PO Box 1579

Solana Beach, CA 92075-7579

800-588-4548

619-550-0449 Fax

Signing Exact English
Modern Signs Press

PO Box 1181

Los Alamitos, CA 90720
562-596-8548
562-795-6614 Fax

Pick ‘n’ Stick on Disk and CD-ROM
Pick ‘n’ Stick Color Packs

Imaginart

307 Arizona Street

Bisbee, AZ 85603

800-828-1376

800-737-1376 Fax
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session:
Topic:

Core

Objectives:

Time:

5
Positive Behavior Support: Understanding Behavior as
Communication

Upon completion of this session, the DSP should be able to:

1. Use assessment strategies to evaluate how past,

present and future events and environmental factors

influence behavior

Identify behavior as communication

3. Recognize that conditions such as hunger, illness,
injury and other medical conditions may influence
behavior and communication

4. ldentify potential outcomes that may be reinforcing
the challenging behavior

5. Identify the communicative intent (meaning) of the

N

behavior

Introduction and Key Words 5 minutes
Key Words 5 minutes
Positive Behavior Support Review 15 minutes
The A-B-C’s of Behavior 5 minutes
A-B-C Activity: Finding

Antecedents (Triggers) 10 minutes
Another Look at Behavioral Triggers 10 minutes
Scatter Plot 5 minutes
Scatter Plot Activity 15 minutes
Behavior Motivations 15 minutes
BREAK 15 minutes
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Time: DSP Video Demonstration 15 minutes
Overview: Functional Assessment
(Behavior meaning) 10 minutes
A-B-C Activity: Label Maintaining
Consequences 15 minutes
Summary of information Learned 5 minutes
PBS Outline: Functional Assessment
Optional Activity and Discussion 10 minutes
Practice Questions 5 minutes
Ending the Session 5 minutes
Total Time 180 minutes
Materials: » Overhead Projector or LCD Projector with compatible laptop

computer and Powerpoint application; VCR and monitor;
» Hard copy of overheads or disk with Powerpoint presentation;
» Some blank overheads, a flipchart, or chalkboard with markers,
chalk, etc.;
* Resource Guide for all class participants; and
* Video Demonstration, Parts 1 and 2.
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Preparation Your Presentation Notes
Instructor should read over the presentation
outline, becoming thoroughly familiar with

the information and instructions for the Session 4: Positive
Behavior Support

presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Introduction

Understanding Behavior
Do as Communication
Show overhead #1 K
Say

Welcome to Session 5 which is titled Positive
Behavior Support. Today we will be talking
about Understanding Behavior as
Communication.

Key Words
Do
e m
Say
Let’s look at the key words for today (refer to © Antecedent (Before)
i . e Consequence (After)
the page number in the resource guide). o A-B-C Eata >
e Behavior Triggers >
They are: e Behavior Functic_m
(what the behavior
means)
* Antecedent (Before) e Replacement Behavior

» Consequence (After)
 A-B-C data (data on Antecedents,
Behaviors, and their Consequences)

Session #4, Overhead 2
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» Behavior Triggers

« Behavior Function (What the Behavior
Means)

* Replacement Behavior

Remember, you can find the definitions of
these words at the end of the Guide for this
session and in the Session #12 Guide.

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Say

We're going to start this session with a brief
overview of Positive Behavior Support. You
will find that overview in your Resource Guide
(refer to the page number).

Positive Behavior Support
Review

Do

Show overheads #3 and #4

Say

Here is an overview of Positive Behavior
Support

All behavior is communication. Behavior
doesn’t just happen without a reason. There
are always reasons for challenging behaviors,
even if we do not know what they are right
now.

6 - DSP Year 2: Positive Behavior Support

Your Presentation Notes

o Antecedent (Before)
e Consequence (After)
e A-B-C Data

e Behavior Triggers

>

e Behavior Function
(what the behavior
means)

o Replacement Behavior

Session #4, Overhead 2

Positive Behavior

Support

e ALL behavior is
COMMUNICATION.

e Our goal is to better
UNDERSTAND the
behavior and why it is
happening.

e Behaviors are the ways
that people use to get
their needs met.

Session #4, Overhead 3

Important Goal

e TEACH replacement
behaviors and skills as a
positive alternative to
challenging behaviors.

Session #4, Overhead 4
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Our goal is to better understand the Your Presentation Notes
behavior and why it is happening. We
can identify the reasons for challenging
behavior by completing some of the simple
assessment tools in this session.

Behaviors are the ways that people use to
get their needs met. Part of our job is to
figure out which social/communicative
behaviors currently “work” best for the
person. Then we can teach socially
appropriate alternatives or replacement
behaviors.

One of the most important goals of Positive
Behavior Support is to teach replacement with Challenging
behaviors and skills as a positive alternative Behaviors

to challenging behaviors. * behavier in observable and

measurable terms.
e Find out WHEN, WHERE,

Supporting People

D and WITH WHOM the
0 behavior is MOST and
Show Overhead #5, #6, and #7 LEAST LIKELY to happen.

e Are medical issues,
medications, health and/or
diet affecting the
behavior?

Say
Let’s review how we can support individuals
who have challenging behaviors:

Session #4, Overhead 5

Supporting People

with Challenging

« Identify and describe the behavior in Behaviors
observable and _measurable terms (so o Complete an assessment
that you know it when you see it, and to help find out why the

behavior is happening.

so that you can record it when it ) )

B . e Look at quality of Life
happens). Over time, we can see if Issues that may be
the behavior is improving, staying the affecting the behavior.

e Your hypothesis (or “best
guess”) about why the
behavior is happening.

same or getting worse.

Session #4, Overhead 6
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* Observe and take data on the Your Presentation Notes
behavior to find out when, where,
with whom, and during which Supporting People

activities the behavior is most and L Cha"_enging
least likely to happen. Behaviors

e Identify and teach
e Review current medical records and REPLACEMENT

behaviors.

historical information to see if medical « Use a plan to make sure

related issues, side effects of that replacement

medications, health and diet may be .::o";"t':;se:::r'::‘;°t':::
effecting the behavior.

« Complete an assessment (like the Session #d, Overead 7
ones we will be using this session) to
help find out why the behavior is
happening.

» Look at quality of life issues that may
be affecting the behavior: things like
the amount of choice, friendships and
relationships, meaningful career and
educational opportunities, meaningful
activities, community involvement,
etc., that a person has in his or her
life.

« State your hypothesis (or “best guess”)
about why the behavior is happening,
based on your assessment and data
information.

 I|dentify and teach REPLACEMENT
behaviors, communication skills and
other skills that will help the person
get their wants and needs met in
socially appropriate ways.

« Make a plan to make sure that
replacement behaviors and other
appropriate behaviors are reinforced
when they happen.
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» Work together as a team to develop
and implement positive supports that
will assist with the persons quality of
life and overall happiness.

The A-B-C’s of Behavior

Say

Now let’s review and practice using three
different observation tools that can help us
understand why challenging behavior
happens. They are the A-B-C Data Sheet,
the Scatter Plot and the Motivation
Assessment Scale.

Ask
Does anyone know what the A-B-C stands
for?

Note: See if anyone has the answer before
putting up the next overhead. Show good
practice of positive behavior support by
praising participants with correct answers on
what the “A” (antecedent), “B” (behavior),
and “C” (consequence) stand for.

Do
Show Overhead #8

Say
Antecedents (A) include anything that
happens just before the behavior. This can

Your Presentation Notes

ANTECEDENT

BEHAVIOR

CONSEQUENCE

What happens
BEFORE the
behavior

What happ ened
DURING the
situation

What happ ened
AFTER the behavior
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include the day and time the behavior

happened, what the person is doing, where
the behavior occurred, who was around at
the time, how hot, cold or noisy it was, etc.

The Behavior (B) is what the person actually
said or did.

Consequences (C) include what happens
immediately after the behavior. This can be
what other people say or do, the avoidance
of a task or activity, getting or obtaining
something, etc.

It is important for us to pay attention to what
happens before and after the behavior
because it helps us to understand the
relationship between a person’s behavior and
its’ antecedents and consequences. By
paying attention to this relationship, we can
do a better job of finding out what a person
is saying through their behaviors.

Let’s talk about three different ways to look
at behavior. They are the A-B-C Data Sheet,
the Scatter Plot, and the Motivation
Assessment Scale.

Do
Show Overhead # 9

Say

This simple A-B-C data sheet is a wonderful
recording tool to use to help identify patterns

10 - DSP Year 2: Positive Behavior Support
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ANTECEDENT

BEHAVIOR

CONSEQUENCE

What happens
BEFORE the
behavior

Time of day,
location or
environment,

who was around,

what was
happening, task
or activity, etc.

What happ ened
DURING the
situation

Describe the
behavior

What happened
AFTER the behavior

What was the
response from people
or the environment;
what did others

say or do; other
consequences
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in the antecedents (things that happen Your Presentation Notes
before) and consequences (things that
happen after) of a behavior over time.

When we take A-B-C data on one or more
specific behaviors over a period of several
weeks to a month, we should be able to see
that some antecedents are the same, or
similar. By looking for patterns in the
antecedent data you should be able to find
out when, where and with whom the
behavior is more and less likely to
happen. This also helps us to identify some
behavior “triggers” that are likely to lead to a
challenging behavior. Sometimes we find out
that some of the things we say or do may
actually be triggers for people’s behaviors.
Once we figure this out, we can often change
what we are doing or saying and actually see
an improvement in the persons behavior.
Similarly, we should be able to find some
patterns in the consequences by looking at
the A-B-C data. It is important to find out
what consequences usually follow a
challenging behavior.

Remember: All behaviors are being
reinforced (or rewarded) in some way. This
includes challenging behavior. The
Consequence section (C) of your A-B-C data
may show that a person’s behavior is
followed by avoiding a task or activity, getting
a social interaction from someone, or getting
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food, drink, money or other tangible items.

It is also important to know that some
challenging behaviors are a result of the
person being sick or ill, feeling pain (from a
toothache, menstrual cramping, headaches,
etc.), or sometimes even from the side effects
of a medication they are taking.

When you don’t find patterns in
Antecedents or Consequences for a
particular behavior, you probably need to
do more observations to get more A-B-C
data.

The A-B-C data sheet should be one of the
first tools that we pull out and use when we
are confronted by challenging behavior. You
can easily make your own A-B-C sheet on a
piece of blank paper by simply dividing it
Into three sections; one each for the
Antecedents (before), the Behavior (during)
and the Consequences (after). Remember
that the more A-B-C data you have, the
easier it is to identify patterns in the
antecedents and consequences!

A-B-C Activity

Do
Show overheads #10, #11, #12
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A-B-C Sample
Exercise

You have been assigned
to support a new person
(Tina) who has just
moved into the home
where you work, and you
don’t know much about
her. The following
A-B-C events occurs:
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Say

You have been assigned to support a new
person (Tina) who has just moved into the
home, and you don’t know much about her.
The following A-B-C event occurs:

Antecedents (A): It's 7:15 p.m. Tina
Is sitting on the couch in the living room
following dinner. “Baywatch” is on the
TV. There are three other residents in
the kitchen. You ask Tina to “Please bring
your dirty dishes to the kitchen and wash
them.”

Behavior (B): Tina screams “NO!” and
covers her face with her hands.

Consequences (C): You are not sure
what to do, so you tell Tina that she
doesn’t need to scream and then leave
her alone for a few minutes.

Ask
What possible reasons could have made Tina
yell?

Do

Encourage participants to identify a variety of
Antecedents that may have been reasons for
Tina's behavior to happen.

Your Presentation Notes

A-B-C Sample
Exercise

Antecedents (A): It’s 7:15

p-m. and Tina is sitting on the
couch in the living room
following dinner. “Baywatch”
is on TV. There are three
other individuals in the
kitchen. You say to Tina
“Please bring your dirty
dishes to the kitchen and
wash them.”

Session #4, Overhead 11

A-B-C Sample
Exercise

Behavior (B): Tina screams

“NO!” and covers her face
with her hands.
Consequences (C): You’re not
sure what to do, so you tell
Tina that she doesn’t need to
scream and you leave her
alone for a few minutes.

e What possible reasons
(Antecedents) could have
made Tina yell?
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Say

You are correct in that there are many
possible reasons why her behavior might
have happened. It could have happened
for ANY of the following reasons:

Tina wants to finish watching
Baywatch first

Tina wants to relax for a while on the
couch first

Tina doesn’t feel comfortable going
into the kitchen when there are 3
other residents already in there.

Tina doesn’t want to wash her dishes
Tina doesn’t know you well enough
yet to take directions from you

Tina could have a headache.

But, we don’t know for sure why Tina’s
behavior happened because this is the first
time we have seen this behavior and she
can’t tell us why she is screaming.
However, by writing down this information
on our A-B-C data sheet, and by continuing
to write down the A-B-C’s for each time Tina
screams and puts her hands over her face,
we will begin to see a pattern. For example:

We want to look and see if she is likely to
scream during “Baywatch” if someone asks
her to do something.

We want to see if Tina displays this behavior

whenever someone asks her to wash the
dishes.
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We want to see if Tina is more likely to Your Presentation Notes
scream when she is relaxing on the couch

after a meal.

We want to see if Tina is more willing to
respond positively to your requests once she
gets to know you better. Etc.

Another Look at Behavioral
“Triggers”

Say

Let’s use the A-B-C method to practice
looking at things which might “trigger” or
start a challenging behavior. The activity is in
your Resource Guide and titled A-B-C
Worksheet: Find the Behavior Triggers (refer to
the appropriate page number).

Let’s split up into small groups of two or
three for this activity.

Say
Your job is to read the stories which are taken

from Incident Reports and circle things,
people, requests and activities that could be
possible “triggers” for the behavior in each
incident.

Allow the participants about 5 minutes to
circle the answers.
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A-B-CWorksheet:
Find the Behavior Triggers

Directions: In small groups, read and discuss the following stories. Circle the
possible antecedents (what happened before the behavior) that may be acting as a

“trigger.”

Time:

Location:
Behavior:

Incident:

Time:

Location:
Behavior:

Incident:

Time:

Location:
Behavior:

Incident:

Time:

Location:
Behavior:

Incident:

9:30 p.m.
Ramon’s room

Scream/yell

Ramon’s roommate was watching “Jeopardy” on television in their room.
Ramon told his roommate that he wanted to watch wrestling instead.
His roommate said “No”. Ramon started to scream and yell profanities
at his roommate. Staff came in to the room and asked Ramon what was
going on. Ramon said he wanted to watch wrestling. Staff told Ramon
he could watch wrestling on the television in the living room. Ramon
stopped screaming and watched wrestling in the living room.

7:00 p.m.
Loretta’s room

Bite self/scream

Loretta was sitting in her room listening to the radio. Staff came in and
said “Loretta, you need to do the dishes now.” Loretta started to bite
her arm and scream. Staff asked Loretta to take deep breaths until she
calmed down.

7:30 a.m. Breakfast

Kitchen

Running and bumping into others

At 7:30 in the morning, Sam ran from his room, bumping into one of
his housemates and knocking down another on his way to the kitchen
table, where breakfast was being served. Sam was told not to run in the
house.

1:30 p.m.
At the Mall

Throwing lunch pail

The DSP was supporting 4 people on a shopping trip to the mall. The
DSP said “It's time to leave and go to the bus stop”. Jose threw his
lunch pail across the store. Staff helped Jose to pick it up and then they
left the store.
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Ask
What did you underline for each of the
stories?

Note: On the opposite page, you will find
this activity with the correct answers
underlined. Make sure that answers from
the participants have included the time,
location and activity for each story.

Say

Remember, when looking at the “triggers” for
a behavior, we need to be aware of where
the behavior takes place, what time and what
kind of activity is happening.

The Scatter Plot

Do
Show overhead #13

Say

The Scatter Plot is a simple, easy to use tool
that takes very little time and effort to
complete. It was developed by Dr. Paul
Touchette, at U.C. Irvine. You can find one in
your Resource Guide (refer to the page
number).

It has squares from top to bottom
representing 30 minute intervals from 6 am.
through 10 p.m. for an entire month. You
simply place an “X” in the square that

Your Presentation Notes

Name: M anth/year:

Behavior Definition:

D Behavior did NO occur X4 Behaior DID ouurD Behaior occured 3x or moe

DR E RN

STUSTTAT

aaaaaaa

333333

8:30900

930-1000p
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matches the time and date when a behavior
occurs.

After the data has been recorded for three to
four weeks, you can use this Scatter Plot to
identify patterns in behavior over time. What
you do is look at the pattern of “X’s” to see
when the behavior is MOST LIKELY to
happen, and then match those times and
days to the activities, environments, task
demands, people and other events that may
be “triggering” the behavior to occur.

It is also important to look for the times
when the behavior is LEAST LIKELY to
happen, so you can find out what things are
“working” in the person’s life during those
time periods. The Scatter Plot is not as useful
with very high frequency behaviors. For
example, any behavior which occurs an
average of 10 or more times an hour.

Other Positive Strategies to use with the
Scatter Plot:

Self Monitoring

It can also be very helpful to teach someone
you support to use a scatter plot to “Self
Monitor” their own behavior. They can use
this tool to see how they are doing and to
keep track of their behavior. In other words,
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they can use it to “self-prompt” instead of Your Presentation Notes
needing someone else to prompt or tell them
about their behavior.

Charting Positive Behaviors

Another way to use this tool is to chart
positive behaviors like communicating,
completing homework, using the bathroom/
toilet, etc. It is very important to find out
when positive behaviors are more or less
likely to happen. This helps us to focus on
the POSITIVE instead of just charting
negative or challenging behaviors.

Scatter Plot Activity

Do

Read the instructions for the Scatter Plot
exercise found in the Resource Guide, and
have the participants use the scatter plot in
their packet to mark the data (X’s) on. Walk
around to check on participants during the
activity to see if they need any assistance.

Say

In your Resource Guide (refer to the page
number), you will find the Scatter Plot
Activity. The directions for this activity are:

Review the 2 weeks of data and, using the
scatter plot, mark an " X " for every time
that Kevin screamed or cussed, under the
appropriate time and date. When you are
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Scatter Plot Activity
Kevin's Data

Directions: Review the 2 weeks of data below, and, using the scatter plot on the
next page, mark an " X" for every time that Kevin screamed or cussed, under the
appropriate time and date. When you are finished, compare Kevin’s daily schedule
to the patterns you see on the Scatter Plot.

When is Kevin more and less likely to scream or cuss, and why?

Date: Time: Activity/Behavior:
9/5 6:31 am Screamed

6:35 am Screamed

3:20 pm Cussed for 5 minutes

6:50 pm Screamed and cussed
9/6 6:35 am Screamed
9/7 6:40 am Screamed

3:25 pm Cussed for 5 minutes

7:10 pm Cussed and screamed
9/8 6:35 am Screamed

3:29 pm Cussed for 10 minutes

7:45 pm Screamed and cussed
9/9 6:33 am Screamed

3:25 pm Cussed

7:05 pm Screamed and cussed
9/12 6:32 am Screamed

3:25 pm Cussed for 5 minutes

6:35 pm Screamed
9/13 6:32 am Screamed
9/14 6:32 am Screamed

3:31 pm Cussed

6:44 pm Screamed and cussed
9/15 6:31 am Screamed and VYelled

3:32 pm Cussed

7:45 pm Scream and cussed
9/16 6:34 am Screamed

3:25 pm Cussed

7:20 pm Scream and cussed
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Scatter Plot

Name: Month/year:

Behavior Definition:

‘J Behavior did NOT occur ‘ ﬂ Behavior DID occur ‘J Behavior occurred 3x or more

1) 2| 3] 4 5/ 6] 7| 8| 9/10|11|12|1314/15/16(17|18]19|20|21 22 3 24 526 17 28 |29|30|31

6:00-6:30am
6:30-7:00
7:00-7:30
7:30-8:00
8:00-8:30
8:30-9:00
9:00-9:30
9:30-10:00
10:00-10:30
10:30-11:00
11:00-11:30
11:30-12:00
12:00-12:30p
12:30-1:00
1:00-1:30
1:30-2:00
2:00-2:30
2:30-3:00
3:00-3:30
3:30-4:00
4:00-4:30
4:30-5:00
5:00-5:30
5:30-6:00
6:00-6:30
6:30-7:00
7:00-7:30
7:30-8:00
8:00-8:30
8:30-9:00
9:00-9:30
9:30-10:00p
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finished, compare Kevin's daily schedule to Your Presentation Notes
the patterns you see on the Scatter Plot.

(Note: This can be an individual or a small
group activity.)

Ask
The bottom line question from this activity is Scatter Plot

when is Kevin more or less likely to scream Name; % Monthiyear, Sepiomper
or cuss, and why? e

*** Weekends occurred on the 3rd-4th, 10th-11th, 17th-18th, 24th-25th ***

DBehaviur did NOT occur Esehaviur DID occur D Behavior occurred 3x or more

DO DHEEBEEE B 5 3 E g g i 0 5 2w 1 s
5005 30am

530700 XXX XXX

When participants have completed marking i

500830

830900

the data -

9:30-10.00

10:00-10:30

10:30-11:00

T1:0011:30

T1:30-12:00

Show overhead #14 SR

100-130

130-200

200-230

230-300

Say s amu

400-430

430-500

This is what your finished Scatter Plot should

530-600

600-630

look like.

700-730 X

730800 X

800-830

830-900

900-930

D O 9:30-10:00p

Show overhead #15

Say

Next, compare Kevin’s activity schedule to
the Scatter Plot in order so you can answer Schedule
the question about when and why does

Kevin’s Daily

Time: Activity: DSP:
. 6:30 am Wake up housemates Sally
KeV| n scream or Cuss') 7:00-8:00am  Breakfast & a.m. routine  Sally
8:00 am Take transit bus to work
9:00-1:30 pm Work at Home Depot Job coach
2:30 pm Arrive home on bus Jon
3:00-3:30 pm Others arrive home Jon & Dan
3:30-5:00 pm Home Chores Jon
Say 5:00-6:00pm  “Free-time” Dan

6:00-7:00 pm Dinner Jon & Dan
. 7:00-9:00 pm Board games/social time Jon & Dan
When you are comparing the plot and the (MIWTL)  with other housemates

7:00-9:30 pm Community Outing Jon
(Tuesdays)

schedule, remember to look for patterns of 9II10. oo games. ke Dan
days and times when the behavior is MOST

Kelvin & other Residents get to sleep in and go on
community outings both days of the weekend

Session #4, Overhead 15
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likely or LEAST likely to occur. Your Presentation Notes

After about 5 minutes for comparing the
scatter plot to the schedule -

Ask
What did you find out?

Note: Use the following questions to
stimulate discussions if participants are having
difficulty identifying patterns or coming up
with ideas about why Kevin's behaviors are
more and less likely to happen (answers are
in italics).

* What is different about weekday
mornings (when there are problem
behaviors recorded) and weekend
mornings (no problem behaviors
recorded)?

(Kevin gets to sleep in on weekends.)

» Why are Tuesday evenings (no problem
behaviors recorded) different from the
rest of the weekday evenings (Mon/
Wed/Thurs/Fri) when there are
behaviors?

(On every Tuesday, Kevin and his
housemates go on a community activity.)

* What is different about weekend
activities (no problem behaviors
recorded) and weekday evenings when
there are problem behaviors?

(On the weekends, Kevin goes on
community activities, which he seems to

enjoy.)

DSP Year 2: Positive Behavior Support - 23



Teacher’s Resource Guide - Session #5: Positive Behavior Support

Do

Why do you think Kevin has no
problem behaviors during the
weekdays? (He enjoys his job; he is out in
the community.)

Show overhead #16

Say

Let’s review what you found out.

When the behaviors are MOST likely to
happen:

EVERY weekday morning (Mon-Fri)
at wake-up (about 6:30 am)
Weekends seem to be fine (when he
"sleeps in").

EVERY weekday afternoon (EXCEPT
Tuesdays,) at about 3:30. 3:30 is
about the time that other residents
arrive home (Kevin has been home
from his job since about 2:30). The
only thing "different” about Tuesdays
(when Kevin doesn’t display any
afternoon behaviors) is that they go
on community activities later that
evening (they don’'t have community
activities planned during the other
weekday evenings, which is when
Kevin typically has a problem).

Weekday evenings (EXCEPT
Tuesdays) after dinner and during
"social time at home with other
residents".
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Most and Least
Likely to Occur?

Most Likely
* EVERY weekday morning

* EVERY weekday afternoon
at about 3:30

* Weekday evenings except
Tuesdays
Least Likely
* Weekends

* Tuesday afternoons &
evenings
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When the behaviors are LEAST/LESS likely Your Presentation Notes
to happen:

* Weekends. Kevin gets to "sleep in"
and goes on community outings both
days.

« Tuesday afternoons and evenings.
Kevin gets to go on community
activities every Tuesday evening.

Ask

What minor changes could you make in
Kevin’'s schedule to help his day go more
smoothly and hopefully reduce some of his
challenging behaviors?

» Since Kevin doesn’t leave for work
until 8:00 am on weekdays, could he
sleep in an extra 30 minutes? OR-
Look at a new "wake-up routine"; for
example, get Kevin an alarm clock or
clock radio alarm to wake him up,
instead of a staff (which he seems to
find irritating).

« Try to come up with an alternative
routine or activity for Kevin on
weekday afternoons when his
housemates arrive home from their
program (at about 3:30). Perhaps
Kevin could even be away from the
residence during this transition time
(on a community walk, etc. ?).

» Give Kevin more opportunities to be
involved in community activities on
other weekday evenings (Mon/Wed/
Thu/Fri). Kevin definitely seems to
prefer community activities over
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Scatter Plot Activity
Kevin’s Daily Schedule

Time: Activity: DSP:

6:30 am Wake up housemates Sally
7:00-8:00 am Breakfast and a.m. routine Sally

8:00 am Take transit bus to work

9:00-1:30 pm Work at Home Depot job Job coach
2:30 pm Arrive home on transit bus jon
3:00-3:30 pm Other housemates arrive home Jon and Dan
3:30-5:00 pm Home Chores jon
5:00-6:00 pm “Free-time” Dan
6:00-7:00 pm Dinner Jon and Dan
7:00-9:00 pm (M,W,Th,F) Board games/social time Jon and Dan

with other housemates
7:00-9:30 pm (Tuesdays) Community Outing Jon

9:30-11:00 Relax/video games, etc. Dan
Weekends (Sat/Sun):

Kevin and other housemates sleep in and go on community outings both days of
the weekend.
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staying home with his housemates.
Perhaps Kevin can be taught some
community routines that he can do
independently or semi-independently
(like walking to a local market, going
on a community walk, etc.). ALSO:
Can Kevin be connected to some
local community groups or classes
during the evenings? It would be
helpful to look into local parks and
recreation centers, community
colleges, churches/temples, hobby
clubs, etc., to try and develop
meaningful community connections
for Kevin.

Behavior Motivations

Do
Show overhead #17

Say

The Motivation Assessment Scale is another
good tool that will help you find the reasons
for a challenging behavior. Mark Durand
developed this tool which looks at four basic
reasons why behaviors occur. An easy way
to remember these four reasons why
behavior happens is by remembering the
word SEAT. The letters in the word seat
stand for:

1. SENSORY reasons. These are
internal reasons including pleasure,
self stimulation, pain, medical issues,
side affects of medications, mental
iliness, neurological issues (like
seizures), etc.

Your Presentation Notes

Behavior
Motivations

QSensory
.Escape
®Attention

.Tangible Consequences
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2. ESCAPE or AVOIDANCE.
Sometimes we use our behavior to
avoid or get out of doing something
that we don't like (an activity or job,
getting away from a person or place
we don't like, etc.)

3. ATTENTION from others or specific
people.

4. TANGIBLE CONSEQUENCES.
Generally meaning attempts to “get”
something we want, such as a
preferred object, game, money, food,
task or activity, etc.

Say

It is important to know that even extremely
inappropriate and problem behaviors are
serving a NEED for the person, and that
need is NORMAL and valid, even if the
behavior is not. Your challenge as a DSP is
to teach the people we support to get their
needs met by using behaviors that are more
socially acceptable for the situation.

Say

Please turn to the activity in your Resource
Guide titled Behavior Motivations (refer to
the page number). Take a few minutes and
write down some of the behaviors that you
use to get your needs met.

For example:

Sensory riding a rollercoaster
eating chocolate
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Behavior Motivations
(Behaviors we use to get our needs met)

Directions: Please list some behaviors that YOU use to get your needs met in
each of the following areas.

Sensory behaviors:

Escape behaviors:

Attention seeking behaviors:

Behaviors to get Tangible Consequences:

It is NORMAL for us to do things (to behave in certain ways) in order to get our basic
needs met. It's HOW we go about getting these needs met that becomes the real issue.

In other words, the behaviors that we use to get our needs met are what is important. \We
learn the "time and place" to use certain behaviors; and we learn socially "appropriate™
ways to get our needs met, instead of using behaviors that will annoy people, lead to job
termination, losing friends, getting suspended from school, etc.
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Escape watching tv instead of
working on the taxes

Attention wearing a Hawaiian shirt
in winter

Tangible

Consequences shelling peanuts at the
baseball game

(Note: Give participants about 5 minutes for
making notes).

Say

Please share some of your answers for each
of these categories.

Sensory
Escape
Attention

Tangible Consequences

Do
Write down answers on a flip chart, blank
transparency, or a chalkboard.

Say
Those are good ones, here are some
additional answers for each category:

Sensory behaviors: smoking, snowboarding,
drinking coffee, doing something nice for
someone, feeling good about something we
do on our jobs or with friends, etc.
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Behavior
Motivations

QSensory

.Escape
@Attention

.Tangible Consequences
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Escape behaviors: Procrastinating, things we | Your Presentation Notes
do when we are in situations where we have
to wait (what we do in a Doctor’s office,
while waiting in line at a grocery store, or
bank, etc.)

Attention seeking behaviors: Interrupting,
starting a conversation, whining, pouting,
slamming things, calling someone on the
phone, saying “Hi".

Behaviors to get Tangible Consequences:
Working (to get a paycheck), the common “2
year old temper tantrum”, asking for

something, telling people what we want, etc.

BREAK

DSP Video Demonstration:
Positive Behavior Support

Say

Now we are going to watch a DSP video
demonstration and answer some questions
about what we see. Be sure to watch closely
because we are going to talk about what we
see in the video.

Do
Start the video and follow the instructions on
the video. You will be instructed to “pause”
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Pc:idve Behavior SupportVideo Demonstration: Part 1
Questions for Participants

1. What were some of Espen’s behaviors that you observed? (Write these

down)
Whines Screams
Slaps his leg Bites his hand

Chases DSP from room

2. What do you think that each of Espen’s behaviors were
communicating?

(See attached communication chart)

3. How did the DSP communicate to Espen? (What did the DSP’s
behaviors communicate?)

Bossy, Demanding, Nagging,

The DSP keeps saying the same thing over & over! The DSP may be thinking:
“Why isn't Espen listening to me?”, “Why won't Espen do what I'm telling
him?”, etc.

4. What would you say or do differently if you were the DSP?

DON’'T TALK SO MUCH! (It's annoying). Show Espen what you mean, point
to the laundry. If Espen still doesn’t do it, ask him if he wants to finish watching
his TV show. Tell him you'll give him a break and come back in 5 minutes

(or after the sports game is over).

ASK THE PARTICIPANTS:

How many of US actually stop what we're doing IMMEDIATELY (or even
within 5 seconds) to “comply” with a request from our roommate or family
member?
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Behavior Communication Chart for Espen

When Espen... It may mean...
Whines (“mmmmmm?”) “Don’t interrupt me;

I’m watching the game”
=Or=-

“] don’t want to do that now”

Slaps his leg, louder “You’re not listening to me!”

whining (“mmmmm?”) “] don’t want to do that right
now!”

Bites his hand; screams “You’re still not listening to me!”

“Get out my way; now you’re
really bothering me!”

Bites hand harder, screams “You’re making me mad!”
louder. Chases DSP from “Why aren’t you respecting me?”
room.
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Pociti e Behavior SupportVideo Demonstration: Part 2
Questions for Participants

(Split up into groups of 3 to 4 people, and answer the following questions as a Team.
Then, share your Team'’s answers with the larger group)

1. Why do you think that Espen behaved differently in Part 2?

The DSP “listened” to what Espen was saying through his behaviors. The DSP
gave Espen a chance to watch his TV program before doing his laundry. The

DSP didn’t keep “nagging” Espen over and over to do his laundry. He gave
Espen some space., He acknowledged what Espen wanted.

2. What are some of the things you saw that the DSP did differently in
Part 2?7

The DSP used less language (he didn’t nag or repeat the same question as
much). The DSP saw and listened to what Espen’s behaviors were saying; he

let Espen finish watching the game before doing his laundry. He gave Espen
some “space”, etc.

3. How do you think that Espen felt in Part 2 (as compared to Part 1)?

He felt that the DSP was listening to him in Part 2. He was happy to be left in
peace to watch the game on TV. He was relieved that the DSP left him alone.
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the video at one point, so be sure to stay in Your Presentation Notes
the room while the video is playing. Answers

to the questions are on the previous three
pages.

Overview of
Functional Assessment

Say
Let’s review some different things we can do
to find out why behavior happens.

DO Functional Assessment Strategies
ANTECEDENT BEHAVIOR CONSEQUENCE

Show overhead #18 :2:3:}"5.?’ vomma | arrem e

behavior

can find Things we can find
out:

What s the pay-off
for the challenging

Say

All behavior has meaning and is serving a
need for the person. We need to do some ‘
detective work to find out the meaning (or s
purpose) of the behavior. We call this process o
functional assessment. Once we have a
better understanding of why the behavior is
occurring, we can identify and teach some
appropriate replacement skills as an
alternative to the challenging behavior.

To begin the process of functional assessment
(finding out more about why the behavior is
happening), let’s look at some important
questions that help us figure out what the
meaning of behavior is and why it is
happening.

DSP Year 2: Positive Behavior Support - 35



Teacher’s Resource Guide - Session #5: Positive Behavior Support

Let’s start by looking at some of the things
we can find out about patterns in
antecedents (things that happen before the
behavior) that will help us find out more
about the behavior.

Do
Refer to overhead #21 which is also in the
Resource Guide (refer to the page number).

Start reviewing the left-hand column of the
document.

Point to and say:
Identify behavior triggers. What sets off the
behavior?

Say

Triggers are people, jobs, activities and
situations that make it HIGHLY likely that a
behavior will follow. Triggers are like direct
signals for the behavior to happen. We can
use our A-B-C data to identify triggers.

Point to and say:
When is the behavior more and less likely to
occur?

Where is it more and less likely to occur?

What activities are most and least likely to
promote the behavior?
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Say Your Presentation Notes
We can again use our A-B-C data to figure

this out. It also helps when we ask these
questions of other staff, family members,
previous teachers, and the individual him or
herself.

We can use A-B-C data to find out this
information. Again, interviewing other staff,
family members and the individual is helpful!

We can use A-B-C data, progress notes of
home and community activities and Special
Incident Reports to find out this information.

Point to and say:
What do people do or say that leads to a
behavior?

How does the person learn best?
Who are his/her friends?

Say
We can again use our A-B-C data to figure
this out.

It is important to know how people learn
best and what learning style they use most.
Once we know this information, we should
match our teaching style to the persons
learning style to ensure that we are
maximizing their learning. For example, you

DSP Year 2: Positive Behavior Support - 37



Teacher’s Resource Guide - Session #5: Positive Behavior Support

F-immctional Assessment Strategies

£5. i ECEDENT
What happens
BEFORE the
behavior

BEHAVIOR

What happened
DURING

CONSEQUENCE
What happened
AFTER

Things we can find
out:

|dentify behavior
triggers or what sets
off the behavior?

When is it more and
less likely to occur?

Where is it more and
less likely to occur?

What activities are
most and least likely
to promote the
behavior?

What do people do
or say that leads to a
behavior?

How does the person
learn best?

Who are his or her
friends?

Things we can find
out:

What does the
behavior look like?

How often does it
happen?

How long does it
last?

What is the meaning
of this behavior?

Are medications or
medical factors
influencing the
behavior?

Pay attention to
decreases in or
absence of typical
behaviors.
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behavior is getting
reinforced by
something!)
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“getting” or
“avoiding” through
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What reinforcers are
available to the
person every day?
(People, places,
activities and things
that the person
enjoys).
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might use teaching through words, or by Your Presentation Notes
showing, demonstrating and practicing the
skill in the natural environment for that skill
or behavior.

Say
Now let’s look at things we can find out
about the behavior itself:

Point to and say:
What does the behavior look like?

How often does the behavior happen?
How long does it last?

Say

Can we come up with a behavior description
that is observable and measurable? This will

help us to observe it when it happens and to
record progress over time.

We can use a scatter plot, a frequency count,
or our progress notes to find this out.

We can also record how long the behavior
lasts in our A-B-C data to get an average of
how long the behavior typically lasts if this is
important. For example, a 1 second scream
Is very different from 60 seconds of
screaming.

Point to and say:
What is the meaning of this behavior?
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What is the behavior “saying to us?”

Are there medications or medical factors
influencing the behavior?

Say

Behaviors are strategies that people use to get
their needs met. ALL behaviors mean
something. We can use a Communication
Chart to help find out what a behavior
means. A-B-C data also gives us information
that can help with this.

When we observe behavior that is very
different than usual for the person, we
should look at possible medical reasons for
the behavior FIRST! We should work closely
with Doctors to find out if there is any
medical basis or reason for the behavior.
Medication side affects can also influence
behaviors. You can find information about
the potential side-affects of a medication in a
PDR (Physicians Desk Reference), or at your
local pharmacy. We will be talking more
about this in an upcoming session.

Point to and say:
Pay attention to decreases in or absence of
typical behaviors.

Say

Like we just talked about, when a person is not
acting normally (the way they typically act) this
could be a sign that medical factors are involved.
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The person might also be sick, ill, hungry, sleepy, Your Presentation Notes
or in pain.

Say

Finally, let’s look at things we can find out
about consequences that may be
maintaining (or reinforcing) the problem
behavior.

Point to and say

What is the pay-off for the problem
behavior?

Remember, every problem behavior is
getting reinforced by something!

Say

According to the rule of reinforcement, if a
behavior continues to happen on a regular
basis and/or increase over time, it is being
reinforced, or paid off, by something
although we may not always know what it is.
We can use our A-B-C data to help us figure
out what is reinforcing a behavior.

Point to and say:
What is the behavior “saying” to us?

What is the person “getting” or “avoiding”
through the behavior?
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Say

Again, all behavior means something. We
should look at behaviors as the language a
person uses to express their wants, needs,
and feelings.

It helps to use A-B-C data and a Motivation
Assessment Scale to find out the reasons why
a behavior is happening.

Point to and say:
What reinforcers are available to the person
every day?

This can be people, places, activities and
things that the person enjoys.

Say

We can find this out by looking at the
individual’s daily schedule and through our
daily observations and progress notes.
Interviews with the individual, their family
and people close to them is also helpful.

Say

In summary, all of this A-B-C information
should help us to understand better why
certain challenging behaviors happen.
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A-B-C Activity: Identifying Your Presentation Notes
Possible Consequences that are
Maintaining a Challenging
Behavior

Do
Refer participants to the appropriate page in
their Resource Guide for this activity.

Say

Let’s break into small groups of 2 or 3
people to read and discuss these sample
stories.

After you have read them, talk with your
team and circle the possible consequences
that may be maintaining or reinforcing the
challenging behavior in each story.

Note: Give participants about 5 to 10
minutes to work on this in their small groups.

When finished, ask the teams to share their
findings. The following page has the stories
with the answers underlined.

Make sure that all of the possible
consequences have been identified.

Say

In summary, remember that any number of
things can be rewarding or reinforcing a
challenging behavior. We can usually find
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A-B-C Activity:

'Jdentifying Possible Consequences for Challenging Behaviors

Directions: In small groups, read and discuss the following stories. Circle the
possible consequences (what happened after) that may be maintaining or
reinforcing the challenging behavior.

Time:
Location:

Behavior:

Incident:

Time:
Location:

Behavior:

Incident:

Time:
Location:

Behavior:

Incident:

Time:

Location:
Behavior:

Incident:

6:30 PM

Living Room

Making farting noises

Geoff finished eating his dinner and sat in the living room. When his
roommate walked by, Geoff made loud farting noises. His roommate
said “Geoff’s making farting noises!”. When staff walked in, Geoff made
more farting noises. Staff said “Geoff, knock it off!”. Five minutes later,
Geoff made more farting noises. His roommate yelled” Geoff’s doing it

again!”.

2:00 PM Sunday

Living Room

Interrupting and refusing to discuss choices she doesn't like.

Three roommates were deciding on the weekly menu in order to plan
the shopping and cooking schedules. Two of them suggested spaghetti
for Tuesday. Crystal loudly said, “No way, we are having fish and
chips!” One roommate quietly said, “But...” and Crystal interrupted
loudly, “That is the way it is going to be!” The other two roommates
both said okay softly.

4:00 PM

Van driving to store

Hitting window with fist.

Pat is in the van with staff driving to the store. The staff was talking to
another person in the van. Pat began waving and gesturing at the radio.
The staff ignored her. Pat began to hit the van window with her fist.
The staff said “O.K., Pam:; I'll turn the radio on” and turned the radio on.

Pam calmed down.

5:30 PM

Family Room

Hitting others

Sally was playing with a hand held video game. Staff asked her to turn
the game off and set the table. Sally continued to play. Staff went to
Sally and asked her again to turn the game off. Sally hit the staff on the
arm. Staff left Sally alone until she calmed down.
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out what is reinforcing a challenging behavior | Your Presentation Notes
by looking at the consequences. If we can
figure it out, we can work to reward a
behavior that will work better for the
individual.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
below for either a wrap-up of this session or
as a lead-in to the next session.

Positive Behavior Support:
A Summary of Functional
Assessment Information

Say

At the end of the activity section in your
Resource Guide (refer to the page number; see
copy on the next page) is something titled
Optional Activity: Positive Behavior Support
Oultline Part 1- Functional Assessment
Information. This worksheet is a summary of
the steps you will need to get the
information that will help you understand
why a particular behavior happens. The
answers to these questions will help you
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understand what the behavior is Your Presentation Notes
communicating, or, the meaning of the
behavior. This is the first half of Positive
Behavior Support, which is called “Functional
Assessment.”

Do Rl ”m‘ an

Show overhead #19 R e
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In the next session, you will take this I
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support strategies to teach positive behaviors. ! ”HH R —

Ll UH M‘ WHM UL A
(R A AN T R A

Session #5, Overhead 19

Do
Read through the optional activity page of
questions to ask with the entire group.

Note: You can also use an example of a
challenging behavior that you have worked
up before class.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
questions and mark your answers on the
practice form.
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Optidniza Activity: Positive Behavior Support Outline
Part 1- Functional Assessment Information

1. Provide a brief description of an individual you know (age, hobbies, good
qualities), living situation (facility type, roommate situation), school, work, day
program_(type of classroom, day program, supported employment & supports)
typical community experiences (activities outside the home):

2. Describe a challenging behavior(s) in observable and measurable terms.

3. List the assessment tools that you used to identify patterns in the challenging
behavior across different environments. (Scatter plot, A-B-C, Motivation Assessment
Scale, progress notes, etc.).

4.  Answer the following questions about the challenging behavior:

When most likely:

When least likely:

Where most likely:

Where least likely:

With whom most likely:

With whom least likely:

What activities most likely:

What activities least likely:

Consequences maintaining behavior:

Medical/medication influences:

5. What do you think that the function (meaning) of the behavior is? What is the
person either getting, avoiding or saying through their behavior?

What Do You Think the Challenging Behavior is Communicating?
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Wait about 5 minutes.

Say
Let’s review your answers.

Do

Make sure that all of the questions are
answered correctly and review the
information as needed.

Ending the Session

Say

In our next session, we will continue talking
about Positive Behavior Support and ways to
Adapt Support Strategies to Ensure Success.

Say

Don't forget to look at the key words for the
next session. You can find the definitions for
a session at the end of the each Resource
Guide. All of the words for Year 2 are in the
Key Word Dictionary in the Resource Guide,
Session #12. Any questions? See you next
time.
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Key Word Dictionary
Positive Behavior Support
Session #5

A-B-C data

The recording of Antecedents (A), the Behavior (B), and the Consequences (C) when a
challenging behavior happens. By writing down this information each time a challenging
behavior happens, it is easier to identify Antecedents and Consequences that happen
most often before and after the behavior. You can record A-B-C data on a sheet of paper
by making 3 sections (one each for Antecedents, Behavior and Consequences).

Antecedent

The things that happen BEFORE the behavior, like what time it was, where the behavior
took place, what activity was happening, and who was around. We want to identify
antecedents that happen before a certain behavior so that we can understand when,
where, with whom and during what activities the behavior will be more and less likely to
happen.

Behavior Function

The function (or meaning) of a behavior is what the person is getting or avoiding through
their behavior. For example; "An individual yells in order to be sent to his room and
avoid doing the dishes.”

Behavior Triggers
Triggers are the things that will usually "set a behavior off." A trigger can be a place,
person, thing, or activity.

Consequence

The things that happen immediately after the behavior, like reactions or attention from
people, getting something (like food, candy, toys, or other objects), being removed from
an activity or place, and other things that people may say or do. We want to identify the
consequences that usually happen after a challenging behavior, because there is a good
chance that these consequences are reinforcing (making it more likely to happen again).

Replacement Behavior

The new skills and behaviors that we want to teach the person as an alternative to the
challenging behavior.
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If YouWant t- ~cad More About
Positiv'¢ behavior Support

The Journal of Positive Behavior Interventions; PRO-ED, Inc.
(800) 897-3202;Web site: www.proedinc.com

This journal includes articles that deal exclusively with Positive Behavior Support and
Teaching Strategies for individuals with challenging behaviors. The articles include
practical information that can be used by Direct Support Staff, family members and
teachers.
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Functional assessment and program development for problem behavior: a practical
handbook, Pacific Grove, Brooks/Cole Publishing. You can reach Brooks/Cole
Publishing at (800)-354-9706.

This handbook is an easy-to-read manual which contains a variety of Functional
Assessment tools and formats of Positive Intervention (Support) Plans. It is a “how-to”
guide which goes through the process of how to assess behavior and develop a
support plan. This is a great tool for anyone who will be developing support plans for
individuals with a history of behavior challenges.
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session:
Topic:

Core

Objectives:

Time:

6
Positive Behavioral Support: Adapting Support
Strategies to Ensure Success

Upon completion of this session, the DSP should be able to:

1. Demonstrate effective methods to teach positive
replacement behaviors and support existing positive
behaviors

2. ldentify and teach replacement behaviors and skills

(social and communication skills, relaxation and

coping strategies, etc.)

Promote choice-making and predictability

Provide meaningful reinforcements to encourage

positive behaviors while minimizing reinforcement

for challenging behavior

5. Collaborate with family and support team to
implement support strategies and monitor progress.

H»w

6. Document progress
7. Develop and adapt support strategies to ensure
progress

Introduction and Key Words 5 minutes
Samples of Replacement Behaviors 5 minutes
Teaching Replacement Behaviors

Guidelines 10 minutes
Activity: 1.D. Behavior Meaning

& Replacement Behaviors 20 minutes
Developing Support Strategies 15 minutes
Activity: ldentify Replacement

Behaviors & Skills 20 minutes
Charting Progress 10 minutes
Changing Support Strategies

When They Don’t Work 15 minutes
BREAK 15 minutes
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Meaningful Reinforcement 15 minutes
Activity: What About Your Reinforcers? 20 minutes
Optional Activity and Discussion 15 minutes
Practice Questions 10 minutes
Ending the Session 5 minutes
Total Time 180 minutes

Overhead Projector or LCD Projector with compatible laptop

computer and Powerpoint application;

» Hard copy of overheads or disk with Powerpoint presentation;

» Some blank overheads, a flipchart, or chalkboard with markers,
chalk, etc.; and

* Resource Guide for all class participants

Materials:
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Preparation Your Presentation Notes
Instructor should read over the presentation
outline, becoming thoroughly familiar with
the information and instructions for the
presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Introduction

DO Session 6: Positive
Behavior Support

Show overhead #1

Say
In Session 6, we’'ll be talking about successful
positive behavior support strategies.

Adapting Support Strategies
to Ensure Success

Key WO rds Session #6, Overhead 1

Do
Show overhead #2

Say
Let’s look at the key words for today. (Refer
to the page number in the resource guide.)

e Replacement Behavior

They are. Reinforcement
* Replacement Behavior o Charting Progress
* Reinforcement e Support Strategies
» Charting Progress * Support Plan
« Support Strategies 0
« Support Plan N

Session #6, Overhead 2
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Remember, you can find the definitions of Your Presentation Notes
these words at the end of the Guide for this
session and in the Session #12 Guide.

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Teaching Replacement Behaviors
and Skills

Say

Now, let’s talk about one of the most
important parts of positive behavior supports
- teaching positive replacement behaviors

as an alternative to challenging behaviors.

Do
Show overhead #3 Replacement
Behaviors & Skills

Say Teaching replacement
behaviors & skills

When we observe and understand why a

as an alternative to

challenging behavior is occurring, we need to challenging behavior
identify what skill or behavior might work is one of the most
. .. important things to know
better for the individual and teach that about Positive Behavior
Support

replacement/alternative behavior.
Remember, behavior is communication.

Session #6, Overhead 3

DSP Year 2: Positive Behavior Support - 6



Teacher’s Resource Guide - Session #6: Strategies to Ensure Success

Do
Show overhead #4

Say

The single most helpful strategy to use in
identifying replacement skills (or behaviors)
to teach is meeting and/or collaborating as a
team with the people that know the person
the best. The more ideas you get, the better
the chances are that you will be successful.
Remember, the best way to help someone
learn an alternative to a challenging behavior
Is to teach it.

Do
Show overhead #5

Say

Here is a list of some of the areas you should
look at when trying to identify positive
replacement skills to teach:

¢ communication skills

 social skills

o assertiveness skills

* hobbies, leisure & recreational skills

 self-care, domestic, and community
living skills

» coping strategies and problem solving
skills

* new daily routines

DSP Year 2: Positive Behavior Support - 7
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The single most helpful
strategy to use in
identifying replacement
skills is to

meet and work
together as a team

with the people that know
the person best

Session #6, Overhead 4

Samples of
Replacement Skills

e communication skills
e social skills
e assertiveness skills

e hobbies, leisure and
recreational skills

e self-care, domestic, and
community living skills

e coping strategies and
problem solving skills

e new daily routines

Session #6, Overhead 5
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Do
Show overhead #6

Say

Now let’s review four important guidelines
for successfully teaching replacement
behaviors:

1. The replacement behavior must serve
the same purpose as the challenging
behavior.

For example, when a person is using a
challenging behavior to “get
attention”, then the replacement
behavior we are teaching should help
the person to “get attention” in a
more socially appropriate way.

2. The replacement behavior must
receive “payoff” (reinforcement) as
soon or sooner than the challenging
behavior.

We want to make sure that the new
replacement behavior is reinforced
just as quickly as the challenging
behavior. For example, if a person
throws things to “stop” an activity they
don't like, when we teach a
replacement behavior (like signing or
asking for a break from the activity)
we want to be sure that they can
leave, or “stop” the activity just as
quickly as when they threw things.

DSP Year 2: Positive Behavior Support - 8
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Four Things to
Remember

The replacement behavior
must:

1. serve the SAME PURPOSE as
the challenging behavior;

2. receive "payoff” (reinforcement)
as soon or sooner the
challenging behavior;

3. get as much or more "payoff”
(reinforcement) than the
challenging behavior; and

4. just as easy (or easier) to do as
the challenging behavior.

Session #6, Overhead 6
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3. The replacement behavior must get as | Your Presentation Notes
much or more “payoff”

(reinforcement) than the original
challenging behavior.

For example; if a person removes all
their clothes in aisle 7 at Walmart and
everyone in the store notices, then our
challenge is to find a new, more
socially appropriate replacement
behavior that ALSO allows the person
to get lot’s of people to look at them!
(Maybe this person needs to be
participating in Karaoke nights, talent
shows, or other performing arts.)

4. The replacement behavior must be
just as easy (or easier) to do than the
challenging behavior.

When a replacement behavior is more
difficult to use (or perform) than the
original challenging behavior, the
person often goes back to using the
challenging behavior, because it’s
easier to do! For example, let’s say a
person screams when they want help
from staff. The replacement behavior
is to find a pencil and paper and write
a paragraph or draw a picture about
what is bothering them BEFORE staff
helps them. Over time, they might
find that screaming is a lot easier (and
quicker) than writing a complete
paragraph!

DSP Year 2: Positive Behavior Support - 9
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Activity: Behavior Meaning and
Replacement Behaviors

Say
Let’s work on an activity to practice
identifying replacement skills.

Say

In this activity, you will be working together
as a team to list some positive replacement
behaviors and skills as an alternative to the
challenging behaviors listed. Remember, as a
group, you will almost always come up with
more ideas. The more ideas, the better!

Do

Split the participants into groups of 3-5
people. Assign one of the three questions to
each group to work on.

Say

To complete this activity, you must work
together as a team on the one question
assigned to you. Your job is to write down as
many positive replacement behaviors and
skills that you can think of for the challenging
behavior. The questions are on pages (refer
to the page numbers) in the Worksheets and
Activities section of your Resource Guide.

DSP Year 2: Positive Behavior Support - 10
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Activity:
identifying Positive Replacement Behaviors & Skills

Directions: Please work on this activity in small groups (3 — 5 people) so that you
can problem-solve together as a team. Based upon the assessment information
given below, think of as many positive replacement behaviors and skills as you can for
each situation. Be sure to list replacement behaviors that serve the SAME
PURPOSE as the challenging behavior!

1. Tanya has a history of hitting and scratching her stomach. She does not have
any verbal language. From staff and family observations and A-B-C data, you
have found out that one of the main reasons that she hits and scratches her
stomach is when she is experiencing menstrual pain. When she hits and
scratches her stomach, staff now know that Tanya has a prescription in her file
for Advil or Motrin as needed.

What could you teach Tanya to do instead of hitting or scratching her
stomach to indicate that she is in pain and needs medication?

DSP Year 2: Positive Behavior Support - 11
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2. Leon has a nont of hitting or slapping people on the back. The A-B-C data
shows *r.=t when people turn around after they get hit, Leon smiles and says
"ti1". The Motivation Assessment Scale shows that Leon is hitting and
slapping people for reasons of attention. Based on the data, Leon’s support
team believes that he hits and slaps people on the back to start a conversation.

What are some replacement skills you could teach Leon that would be
more positive ways to start a conversation?

3. Robert loves to talk to people and has great conversation skills. Robert has 11
other housemates, but he likes to talk to staff rather than his housemates. The
challenge is that Robert wants to talk to the staff even when they are helping
others. When staff tell Robert that they can't talk with him, Robert becomes
upset and often runs away from the house and staff have to chase him. The A-
B-C data shows that when Robert goes out in public places, he RARELY gets
upset. The Motivation Assessment Scale shows that Robert gets upset and runs
away because he wants attention. The home where Robert lives takes Robert
out in the community once each week. Based on this information, Robert’s
team has realized that he NEEDS MORE OPPORTUNITIES TO GO OUT
INTO THE COMMUNITY AND/OR TALK TO PEOPLE.

What ideas can you think of that will help Robert to have more
opportunities to go out into the community and/or talk with people?

DSP Year 2: Positive Behavior Support - 12
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Do
Show overhead #7

Say

Remember to look at these areas to help you
think about types of replacement skills. Be
sure to list replacement behaviors that serve
the SAME PURPOSE as the challenging
behavior! (Note: For this activity you will
need a flip chart, chalk board, or blank
overheads to record answers.)

Do

Give participants about 5-10 minutes to work
on their assigned question. When the groups
have finished -

Show overhead #8

Say
Let’s start with the groups that worked on
Tanya.

Ask

What could you teach Tanya to do instead
of hitting or scratching her stomach to
indicate that she is in pain and needs
medication?

Do

Use a blank overhead transparency, a flip
chart, or a chalk board to write down a list
of Positive Replacement Behaviors that the

Your Presentation Notes

Samples of

Replacement Skills

e communication skills
e social skills
e assertiveness skills

e hobbies, leisure and
recreational skills

o self-care, domestic, and
community living skills

e coping strategies and
problem solving skills

e new daily routines

Session #6, Overhead 7

Tanya

Tanya has a history of hitting and scratching her
stomach. She does not use words to talk. From staff &
family observations and A-B-C data, you have found
out that one of the main reasons that she hits and
scratches her stomach is when she is exFeriencing
menstrual pain. When she hits and scratches her
stomach, staff now know that they should give her a
PRN of Advil, or Motrin, which is prescribed to be used
as needed for menstrual pain by her Doctor.

What could you teach Tanya to do instead of hitting

or scratching her stomach to indicate that she is in
pain and needs medication?

Session #6, Overhead 8
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participants came up with. When they have

finished giving their answers, put up the next
overhead to see how their answers compare

to the variety of answers on the overhead.

Do
Show overheads #9 and #10

Do
Review the answers for Tanya and add any

additional answers the group provided.

Repeat the instructions above for Leon,
while showing the following overheads:

Show overheads #11, #12

Some Ildeas

for Tanya

eTeach her to use the sign for
“hurt” when you notice that
she is showing signs of pain.

eTeach her to touch or point to
her stomach (instead of hitting
it or scratching it) when it
hurts.

Session #6, Overhead 9
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Some ldeas

for Tanya

eTeach her to point to a picture
or card that says “my stomach
hurts.” Once she can do this,
help her to keep this card in
her wallet or purse (or at least
have it available for her to
use) so she can get it out and
show a DSP when she feels
menstrual pain.

eOther Ideas?

Session #6, Overhead 10

Leon has a habit of hitting or slapping people
on the back. The A-B-C data shows that
when people turn around after they get hit,
Leon smiles and says “Hil.” The Motivation

Assessment Scale shows that Leon is hitting
and slapping people for reasons of attention.
Based on the data, Leon’s support team
believes that he hits and slaps people on the
back to start a conversation.

What are some replacement skills you
could teach Leon that would be more
positive ways to start a conversation?

Session #6, Overhead 11

Some ldeas

for Leon

eTeach Leon to say “Hi”
BEFORE he hits someone to
start a conversation.

eTeach Leon to GENTLY TAP or
touch people on the back or
shoulder to start a
conversation. (This will
probably work best!)

eOther ideas?
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Do
Review the answers for Leon and add any
additional answers the group provided.

Do
Repeat the instructions above for Robert,
while showing the following overheads:

Show overheads #13, #14, #15 and #16

Robert

Robert loves to talk to people and has great
conversation skills. Robert has 11 other
housemates, but he likes to talk to staff rather
than his housemates. The challenge is that
Robert wants to talk to the staff even when
they are helping others. When staff tell
Robert that they can't talk with him, Robert
becomes upset and often runs away from the
house and staff have to chase him. The A-B-
C data shows that when Robert goes out in
public places, he RARELY gets upset. The
Motivation Assessment Scale shows that
Robert gets upset and runs away because he
wants attention.

Session #6, Overhead 13

Robert

The home where Robert lives takes Robert
out in the community once each week. Based
on this information, Robert's team has
realized that he NEEDS MORE
OPPORTUNITIES TO GO OUT INTO THE
COMMUNITY AND/OR TALK TO PEOPLE..

What ideas can you think of that will help
Robert to have more opportunities to talk
with people?

Session #6, Overhead 14

Your Presentation Notes

Some Ideas

for Robert

eTeach Robert to ask staff
when they will be able to talk
to him.

eTeach Robert how to make a
phone list of family & friends
that he can call.

eProvide him with MORE
OPPORTUNITIES to get out of
his home and into the
community!

Session #6, Overhead 15

Some Ideas

for Robert

eHelp Robert develop a variety
of community connections
that he can be involved in
every week, such as:
* Church or Temple activities
* Social & Hobby Clubs

* Self Advocacy Groups like
“People First”

* Sporting Events & Leagues
* A Community College Class

eOther ideas?

Session #6, Overhead 16
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Developing Support Strategies

Do
Show Overhead #17

Say

One of the key concepts in Positive Behavior
Support is to teach a positive
REPLACEMENT behavior or skill as an
alternative to a challenging behavior. Once
we understand the “function,” or meaning of
the behavior, we want to teach the person a

more appropriate way to get their needs met.

Things We Can Change about
How We Support People

Say

Now we’re going to look at some things we
can change about how we support people.
These strategies can become a part of a
behavior support plan. Let’s look at some
strategies we can use before the behavior
happens or Antecedent Events.

Do
Show overhead #18 (see following page)

Do

Point to the statement and say

Use teaching strategies that match the
persons learning style.

DSP Year 2: Positive Behavior Support - 16
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Replacement

Behaviors & Skills

Teaching replacement
behaviors & skills

as an alternative to
challenging behavior

is one of the most
important things to know
about Positive Behavior

Support

Session #5, Overhead 17

Developing Support Strategies

ANTECEDENT
What happ ens
BEFORE

BEHAVIOR CONSEQUENCE
What happ ens What happ ens
DURING AFTER

Things we can

Things we can

Things we can

CHANGE:

Use teaching
strategies that match
the persons learning
style.

Provide MORE
CHOICE (in ALL
areas of life)

Remove or change
some of the behavior
“triggers”

Make life more
predictable for the
person:

Use calendars and
pictures;

Rehearse wh at you
will do BEFORE you
do it; and

Help peop le develop
routines they enjoy.

CHANGE:

TEACH new, socially
acceptable behaviors
and skills to
REPLACE
challenging
behaviors.

Teach a more
appropriate way to
get his/her needs
met.

Work closely with
physicians to monitor
medications, medical
issues and possible
side effects.

Increase and
reinforce appro priate
skills that the person
ALREADY HAS!

CHANGE:

Focus on what the
person is doing well,
instead of what they
are not doing well.

“Catch’em when
they’re GOOD!”

Have a plan to
reinforce
replacement skills
and positive
behaviors.

Reward and
celebrate small
successes! Don’t
demand perfection.

Ignore the behavior,
NOT THE PERSON.



Developing Support Strategies

ANTECEDENT

What happens
BEFORE

BEHAVIOR

What happens
DURING

CONSEQUENCE

What happens
AFTER

Things we can
CHANGE:

Use teaching
strategies that match
the persons learning
style.

Provide MORE
CHOICE (in ALL
areas of life)

Remove or change
some of the behavior
“triggers”

Make life more
predictable for the
person:

Use calendars and
pictures;

Rehearse what you
will do BEFORE you
do it; and

Help people develop
routines they enjoy.

Things we can
CHANGE:

TEACH new, socially
acceptable behaviors
and skills to
REPLACE

challenging
behaviors.

Teach a more
appropriate way to
get his/her needs
met.

Work closely with
physicians to monitor
medications, medical
issues and possible
side effects.

Increase and
reinforce appropriate
skills that the person
ALREADY HAS!

Things we can
CHANGE:

Focus on what the
person is doing well,
instead of what they
are not doing well.

Have a plan to
reinforce
replacement skills
and positive
behaviors.

Reward and
celebrate small
successes! Don'’t
demand perfection.

Ignore the
challenging
behavior, NOT THE
PERSON.
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Provide MORE CHOICES for the individual
in ALL areas of life.

Remove or change some of the behavior
“triggers.”

Say

We should match our teaching style to the
persons learning style to ensure that we are
maximizing their learning. The best teaching
strategy is to use ALL learning modalities
when we teach: Teach by saying; showing
and modeling with visual cues and gestures;
and by actually DOING; role playing and
practicing the skill in the actual setting where
we want the person to display that skill or
behavior. We'll spend the next two sessions
learning more about teaching strategies.

To provide more choice making
opportunities, we should look at a variety of
areas, including choice in schedule, activities,
and menus. We also need to look at how
we are exposing the people we support to a
variety of NEW activities, places, events,
hobbies and people so they have a wider
array of things that they know and can
choose from.

Often, some of the things that we say or do
can lead to behavioral issues - these are
called “triggers.”. Just changing some of the
ways we support the person (by removing
things that are triggers) can help assist the
person to improve their behavior.

DSP Year 2: Positive Behavior Support - 18
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Do Your Presentation Notes
Point to the statement and say

Make life more predictable for the person:

« Use calendars and picture schedules.

* Rehearse what you will do BEFORE
you do it!

» Help people develop routines they
enjoy.

Say

Calendars and written notes, schedules
and information are fairly simple ways to
provide visual information to people who
need assistance understanding information.
These are also normal strategies that we use
to help keep ourselves organized in our lives.
We can also use pictures and symbols for
individuals who cannot read.

Verbally rehearsing what we will be doing,
when we will be doing it, how long the
activity will last, and other expectations
regarding behavior are another excellent way
to help people to understand what is
expected from them and what they can
expect from an event or activity. This helps
people feel more in control of what is
happening.

It is extremely important to assist people to
develop routines they are comfortable with,
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and to respect routines that are important to
them. Routines help provide people with
structure and a sense of control in their lives.

Say
Now let’s look at some strategies that we can
use when challenging behaviors happen.

Do
Point to the statement and say-

We should try to TEACH new socially
appropriate behaviors and skills to REPLACE
challenging behaviors. Teach the person a
more appropriate way to get their needs met.

Say

Again, when people display challenging
behaviors, we want to teach them a new,
socially appropriate behavior or skill to get
their needs met. We need to identify a new
behavior or skill that meets the same need
(serves the same function) as the challenging
behavior. We did this in the exercise we just
completed and will go over more samples of
replacement behaviors and skills later in this
session.

DSP Year 2: Positive Behavior Support - 20
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Do Your Presentation Notes
Point to the statement and say -

The support team should work closely with
physicians to monitor medications, possible
side affects, and medical issues.

Say

Working with Doctors, Neurologists,
Psychiatrists and other medical professionals
is essential in assessing medical issues that
influence behavior.

The person’s challenging behavior may be
the expression of a symptom of illness, pain,
or discomfort.

Or the behavior may be related to a side
effect of a prescribed medication.

We need to share behavior data and progress
notes with Doctors and ask specific questions
about possible side affects of prescribed
medications.

If there is a medical problem, once it is
diagnosed and treated, challenging behavior
issues will likely disappear. There will no
longer be a need to communicate the
symptoms of the illness through behavior.

It is also important to reinforce and provide
positive feedback for appropriate behavior
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and skills. This will strengthen the
appropriate behavior and motivate the
person to do it again. If we don’t provide
positive feedback and reinforcement to
people when they are acting appropriately,
their appropriate behaviors may stop!

Say
Now let's look at some strategies we can use
after the behavior called Consequences.

Do
Point to the statements and say -

Focus on what the person is doing correctly,
instead of what they are doing wrong.

Say

In general, we find that the behavior we
focus on and pay attention to is the behavior
that increases over time. All too often our
focus is on problem behaviors. We should
try to make sure that we pay more attention
to the behaviors we want to see more of (the
good stuff) instead of paying more attention
to the behaviors we don’t want to see (the
not so good stuff!) That's why good teachers
have always made a habit of catching
students when they’re good and rewarding
that behavior in some way.
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Do Your Presentation Notes
Point to the statement and say

Have a plan to reinforce replacement skills
and positive behaviors.

Reward and celebrate small successes! Don't
demand perfection.

Say

We need to make sure there is a plan to
reinforce and provide positive feedback and
some type of “pay-off” for replacement
behaviors. This is especially important when
people are just learning a new skill or
replacement behavior. We want to provide a
higher level of reinforcement at first to “pay
off” the behavior when it happens. Over
time, as the person learns the skill, our plan
should be to fade the reinforcement.

Nobody is perfect. Even when behaviors are
improving and people are making progress,
there will still be mistakes and bad days. It is
Important to celebrate the small successes;
this feels great for all of us. If we demand
giant steps or perfection, we may never have
anything to celebrate! Try to focus on and
pay attention to the “good stuff” people do!
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Do
Point to the statement and say-

Ignore the behavior, NOT THE PERSON.

Say

It is good practice to ignore challenging
behavior when it occurs, while trying to focus
on positive things that the person is doing.
For example, when someone is constantly
asking the same question, we can redirect an
inappropriate topic to one that is more
relevant or appropriate to allow a
conversation to continue. Generally, when
we try to completely ignore the person
(instead of just the behavior), the behavior
may get worse and possibly escalate into a
more dangerous behavior.

Say

Now let’s practice what we've learned by
working on an exercise to identify
Replacement Skills.

Activity: Identify Replacement
Behaviors and Skills to Teach as
an Alternative to the Problem
Behavior

Do

Refer participants to the appropriate page in
their Resource Guide and have them split into
groups of 2 to 4.

DSP Year 2: Positive Behavior Support - 24
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A-tity: Identify Behavior Meaning and Skills
* Teach as an Alternative to the Challenging Behavior

Directions: In small groups, read and discuss the following A-B-C data recorded
on Jack’s behavior. He has been spitting at others a lot more over the past month.
Please work together as a team to discuss and answer the questions on the next

page.

Antecedent:

Behavior:

Consequence:

Antecedent:

Behavior:

Consequence:

Antecedent:

Behavior:

Consequence:

Antecedent:

Behavior:

Consequence:

Jack and his housemates finished dinner and were sitting at the
dinner table.

Jack spit at the staff.

Staff told Jack to go to his room.

On Saturday afternoon, staff asked Jack to get in the van to go
bowling with the group.

Jack spit at the staff.

Staff told Jack he couldn’t go bowling and had to stay home.

Jack was part of a group shopping trip to the mall. The group
had been shopping for 60 minutes.

Jack spit at a community member.

Jack was taken to the van.

On Sunday at 6:00 p.m., Jack and his housemates were in the
backyard having a barbecue. Jack had just finished his
hamburger and meal.

Jack spit at a staff member.

Jack was sent inside to his room.
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identify Behavior Meaning, continued

2 2 team, please answer these questions:

1. Identify possible consequences that may be reinforcing (maintaining) Jack’s
behavior of spitting.

2. Figure out what Jack is either getting or avoiding through his behavior.

3. Identify some replacement behaviors or skills for Jack that he can use in future
situations like this as an alternative to spitting. (Remember: The "need" that
Jack is expressing through his behavior is normal! It's the behavior he is
currently using to get his need met that is inappropriate.)

4. Describe how you would plan to reinforce these new skills.
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Ask Your Presentation Notes
Participants to read the A-B-C data recorded
on Jack’s behavior and to answer the
guestions:

1. Identify possible consequences that
may be reinforcing (or maintaining)
Jack’s behavior of spitting.

2. Figure out what Jack is either getting
or avoiding through his behavior.

3. Identify some replacement behaviors
or skills to Jack that he can use in
future situations like this as an
alternative to spitting.

4. Describe how you would plan to
reinforce this new skKill.

Remember: The "need" that Jack is
expressing through his behavior is
normal! It's the behavior he is
currently using to get his need met
that is inappropriate.

Do
Give participants about 10 minutes in their
groups to work on the questions.

Ask
Each group to share their answers for each
guestion.
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Do Your Presentation Notes
Show overhead #19, #20, #21
Review the answers - What Does it

Get Jack?

The consequence, or outcome, that is

1. Jack’s behavior of “spitting”

repeated in each A-B-C example is that Jack’s atlows him to escape from
e situation, activity,
behavior of “spitting” allows him to get away demand, or environment he

is in when he spits.

or escape from the situation, activity, 2. Spitting seems to be a good,
. .. effective strategy for Jack
demand, or environment he is in when he fo use when he wants to
. . . f , pl
spits. Spitting seems to be a good, effective and aotivitios that he
doesn’t enjoy.
strategy for Jack to escape from groups,

places and activities that he doesn’'t seem to
enjoy. Our next step is to teach him another
way to communicate his need to get away
from these things.

Possible

Replacement Skills

1. Teach to say “No”, “l want
to leave now”, or “lI don’t
Some examples of replacement skills that will want to be here”
2. If he has communication
allow Jack to escape or avoid large groups, e
* Teach to sign for a “break”
activities, or places he doesn’t enjoy could wrhen he wants to leave a
include: " ayrol £ imdicate hio meed to
leave to others
« Teach to say “No”, “l want to leave

now”, or “I don't want to be here”
* |If he has some communication

deficits/difficulties: Possible
» Teach to sign for a “break” when he Reinforcement Plan
wants to leave a situation
. - e Compliment or prai him for
« Teach to point to a picture or using his new skill and then
1 1 1 llow him to hav b k
symbol to indicate his need to e e s
Ieave soon as possible. If it is not
possible for him to leave the
activity when he asks, then
The key to success for Jack is that his new e e e
replacement skill will have to be just as brear,eaveortakes
effective (or better) than the spitting is at
getting him away from situations that irritate
or annoy him.
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The best and simplest way to reinforce Jack’s Your Presentation Notes
new communication skill of requesting a
break is to compliment or praise him for
using his new skill and then allow him to
have a break from the activity or event as
soon as possible. If it is not possible for him
to leave the activity when he asks, then the
DSP should acknowledge his request and let
him know when he can leave or take a
break.

Charting Progress

Do

o It will help you know if the

Say behavior is improving, staying
One of the most important reasons why we fhe same, or getting worse:
. o It helps us know if the
take data is to chart progress. As a DSP, you support plan is working or
not.
need to know if the behaviors and skills of « We can chart progress by
the people you support are improving over e ahoste (AB-C,

scatter plot, etc.).

time, or if they are just staying the same or
getting worse. Charting progress helps you
to know if your support plan is working or
not.

Session #5, Overhead 22

We can take data on behaviors through daily
Progress Notes, A-B-C data, Scatter Plots and
frequency charts, Behavior Maps and even
when we write Special Incident Reports. It is
also helpful to speak with other people who
support the person (family members, day
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program/vocational, school and residential Your Presentation Notes
staff, and the individual him or herself) to get

information across a variety of activities and
environments and to get different
perspectives about what progress is being
made. The best way to get this information
is to have regular Team Meetings with the
individual and his/her family, friends and
people who support him/her. Good problem
solving and discussion can happen at a Team
Meeting.

Changing Support Strategies
When They Aren’t Working
or

Change Can Be Good!

Do
Show overhead #23

Say impiement
No support plan should ever be written in Sumparspon
stone. There should be regular opportunities

to review what is working and what is not
working and making changes in the plan to
make it more effective. Our goal is to chart
progress on a regular basis and make changes
to our support plans based on the data we Session #5, Overhead 23
collect to ensure that we continue to see
progress.

Data shows
No

Progress
Over Time

Meet with the Team
to CHANGE
the Support Plan!!!

(based on assessment tool Is & data)
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One of the most common MISTAKES we
make, is that we don’t change the support
strategies we use when they aren’t working!

Show overhead #24, #25

Here are some guidelines for improving and
modifying support plans that aren’t working
to ensure success:

1. Teaching opportunities should happen
regularly. We should also try to make
good use of “natural” times to teach.

Give this Sample Scenario: You are
at the Video Store and a person you
support finds out that the video they

wanted has already been checked out.

This provides a good opportunity for
you to help the person to “problem
solve” and figure out how they want
to handle it. For example: Ask the
person if they want to choose another
video, or come back another day?

2. If the plan is working, our data should
show continual progress and
improvement. REMEMBER TO
CELEBRATE THE SMALL
SUCCESSES!

3. As a rule, team meetings should be
held regularly (at least monthly) to
review data and find out what is
working and what isn't working. In
some situations, we would need to
meet to review progress more
frequently.

Your Presentation Notes

Keeping Support
Plans Successful

1. Teaching occurs regularly

2. Data shows continual
progress and improvement
(celebrate success)

3. Meet with the team to talk
about changing support
strategies (if needed) based
on what is working and
what is not working

Session #6, Overhead 24

Keeping Support
Plans Successful

4. There may be a need to
modify or adapt SOME of the
strategies or to add more

5. Teaching is individualized

Session #6, Overhead 25
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4.

Do

Most of the time we don’t need to
throw out the entire plan. We may
only need to modify or adapt SOME
of the strategies we are using, or
simply add some more. As a DSP,
you should make an effort to
participate in these team meetings to
share your experiences with others
and learn what is working for other
people.

Show overhead #26

5.

Do

Teaching strategies should be
individualized based on the persons
learning style, the activity, and
location. When you are not sure how
a person learns best, try to use ALL
learning modalities when you teach.

For example: Say what you want
people to learn, Show them what you
mean, and Do it with them so they
understand how.

Show overhead #27

6.

The plan should include the gradual
fading of DSP assistance over time to
natural cues and consequences.

Reinforcement should be based on
the INDIVIDUALS likes and
preferences. If the behavior isn’t
improving, it could be that the
reinforcement isn’t meaningful to the
person, or that the goal set for the
person to earn the reinforcement is
too high.
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Teaching is

Individualized

Say, Show, Do

Say what you want
someone to learn

Show what you mean

Do it with them

Session #5, Overhead 26

Keeping Support
Plans Successful

6. The Plan should include
fading to natural cues and
consequences

7. Reinforcement should be
based on individual likes
and preferences

If plans are not working-

ke sure the reinf
is meaningful
* make sure the goal for
reinforcement is not too high
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BREAK Your Presentation Notes

Meaningful Reinforcement

Do
Show overhead #28

Say

As we talked about in last year’s session on Any item, event or
positive behavior support, reinforcement :::;’:’;:':;f::':lx o2
includes any item, event or activity that that behavior more
follows a behavior and makes that behavior ::,kf.z tf:::.?:pe“ again

more likely to occur again in the future.

Session #5, Overhead 28

A reinforcer is generally something that a
person seeks to gain or get more of. These
can include certain objects, foods, places,
people, and activities.

Do

Show overhead #29 Avoiding Common
Mistakes

Say

e Individualize reinforcers

A common mistake we make when we based on someone’s
. . likes and preferences
develop reinforcement plans is:

e Set goals that allow
someone to earn the
reinforcement in AT

We often forget that reinforcers are LEAST ONE HALF OF
different for different people! ALL OPPORTUNITIES

Session #5, Overhead 29

We often don’t individualize the reinforcers
based on the person’s likes and preferences.

DSP Year 2: Positive Behavior Support - 33



Teacher’s Resource Guide - Session #6: Strategies to Ensure Success

Reinforcement is NOT THE SAME FOR
EVERYONE! Even common reinforcers like
praise and cookies are not enjoyable to
everyone.

When we teach new skills and replacement
behaviors, we want to make sure that we are
using reinforcement that is meaningful to the
person. This is why it is important to have
individualized reinforcement plans.

We often set up “Reinforcement Plans” for
the entire group without looking at each
persons individual preferences. This often
means that the “reinforcers” we are providing
aren’t really reinforcing for the person. The
way we know this is when their behaviors
don’t improve over time. This is often a big
reason why people say “The reinforcement
plan isn’'t working”. We need to individualize
reinforcers based on what each person
enjoys.

Say

A second common MISTAKE we make is:
The criteria, or goal we make for the
person to earn the reinforcement is often
too difficult for them to actually earn the
reinforcement frequently.
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Avoiding Common
Mistakes

e Individualize reinforcers
based on someone’s
likes and preferences

o Set goals that allow
someone to earn the
reinforcement in AT
LEAST ONE HALF OF
ALL OPPORTUNITIES
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Say

We always THINK we provide lots of
reinforcement for everyone we support.
However, it's easy to let a day go by without
reinforcing someone. When that happens,
we are losing ground in trying to help an
individual learn a new skill or behavior.

For any reinforcement plan to be effective, a
person needs to be able to earn and
experience reinforcement frequently. If the
person isn’t successfully earning a reinforcer,
we need to make it easier for them to earn it.

We should also attempt to make our
reinforcers as age appropriate and natural as
possible. For example, it is inappropriate for
a staff to say “Good boy!” to a 40 year old
man who has just completed his grocery
shopping. A more natural reinforcer might
be to ask him if he wants to eat something
he bought at the store when he gets home.

As we learned in the last session, sometimes
our behaviors are reinforced by social
attention, or by getting something, like an
item or activity that we want. Other times,
our behaviors are reinforced by avoiding or
escaping from an activity, place, or situation
that is uncomfortable or irritating to us. As
we talked about earlier, there are also times
when behaviors are caused by illness, pain or
discomfort.

Your Presentation Notes

Avoiding Common
Mistakes

e Individualize reinforcers
based on someone’s
likes and preferences

e Set goals that allow
someone to earn the
reinforcement in AT
LEAST ONE HALF OF
ALL OPPORTUNITIES

Session #5, Overhead 29
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When we identify replacement behaviors and
skills to teach, like we did in the last session,
we want to make sure that the outcome or
reinforcement for using these new behaviors
will meet the same need as the outcome for
the problem behavior. If we don’'t make sure
that the new skill works as well or better, the
person may return to using the problem
behavior again.

For example:

If our assessment data shows us that the
person’s problem behavior is happening to
“get attention”, then we want to make sure
that the reinforcement for the replacement
skill also allows the person to receive social
attention. If the person’s problem behavior
was being reinforced by escaping or avoiding
the weekly bowling activity, then we want to
be sure that when we teach him to say/
communicate “I don’t want to go bowling
today” that he is reinforced by not having to

go.

Everyone needs and enjoys having lots of
opportunities to receive reinforcement.
Although we use reinforcement strategies to
strengthen new skills and positive behaviors,
it is also important for everyone to be able to
have and do things that are enjoyable to
them on a daily basis.
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Avoiding Common
Mistakes

e Individualize reinforcers
based on someone’s
likes and preferences

o Set goals that allow
someone to earn the
reinforcement in AT
LEAST ONE HALF OF
ALL OPPORTUNITIES
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Without having a rich life with things the Your Presentation Notes
person enjoys, their behaviors and attitudes
will deteriorate and challenging behaviors
may get worse!

Say
Let’s answer some questions about OUR
own reinforcers.

Do

Refer participants to the page in their
Resource Guide which has the activity titled
What About Your Reinforcers?

Say
Please take about 5 minutes to answer the
guestions about your reinforcers.

After about 5 minutes -

Ask
Participants to share and discuss their
answers to each question with the group.

Do
You may want to put answers on flip chart or
transparency.

When the group has finished discussing their
answers-

Ask
How do your answers compare and relate to
the lives of the people you support?
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Activity:
What About Your Reinforcers?

1. List some of the reinforcers that you enjoy (include things, activities, foods,
music, people, etc.):

2. List some reinforcers that you need to have every day.

3. How would you feel if someone told you that you couldn’t have those
reinforcers today (from question #2).

4. After you have had a real “bad” day (a day when you have made a big mistake,
like saying or doing something that might have been truly inappropriate and
which you really regretted later), what do you do? Circle the answer that best
fits you.

a. Do you punish yourself by not doing anything that you enjoy for the rest
of the day?

b. Do you feel bad about it and go out and do something you enjoy to
help you feel better (like shopping, going out to dinner, putting your
favorite CD on, meeting with a friend)?

c. Something else? Please share:
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Say Your Presentation Notes
It is important for all of us, especially the
people we support, to have daily access to
things we enjoy. Unfortunately, many of us
have been brought up with the notion that
we always have to keep “taking away” things
people enjoy when they are “bad”, or make
mistakes. Yet, when we have a bad day and
have made some mistakes, isn't it true that
we need some reinforcers in our life to help
us get past that situation and feel better
about ourselves? Are the people we support
any different in what they need when they
have a bad day?

When you're working to provide positive
behavioral support, it's important to
remember that everyone needs reinforcers to
get through the day.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
guestions and mark your answers on the
practice form.

Wait about 5 minutes
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Say
Let’s review your answers.

Do

Make sure that all of the questions are
answered correctly and review the
information as needed.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
below for either a wrap-up of this session or
as a lead-in to the next session.

Do

Refer participants to the page in their
Resource Guide for this optional activity titled
Looking at What Happens After the
Behavior.

Say

Here is an activity to learn more about the
consequences of behavior. Read the stories
and then: (1) underline the possible
consequences or pay-off for the behavior;

(2) ask yourself What do you think the person is
either “getting” or “avoiding” from his or her
behavior?
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After about 5 minutes

Say
Let’s review your answers for this activity.

Do
Show overhead #30

Do

Ask participants to look at the first story
about Jessie. (Note: You will need an
overhead marker). Read through the story
and ask participants to share the answers
they underlined. Using your marker,
underline the answers as they are shared by
the participants. (Note: The correct answers
are underlined on the Resource Guide activity
worksheet that follows.)

If/when participants give an incorrect answer,
have the group discuss why it may or may
not be an incorrect answer. Once you have
facilitated the group to identify and underline
all the possible consequences, ask the
following question (from their activity
worksheet):

What do you think Jessie is either getting
or avoiding through her behavior?

Your Presentation Notes

Optional Activity:

Story #1

Jessie, who is visually impaired, was walking
to the mailbox and fell over a branch on the
path. Staff ran to Jessie and asked if
everything was okay. Jessie said yes and
returned to the house. The next day Jessie
was knocked over by a neighbor’s dog and
began to cry. Staff again ran out, but this time
brought an ice cream bar. Jessie ate the ice
cream and said “thank you” to the staff. The
next day, Jessie fell in the hallway and
immediately began crying even though no
visible sign of injury was noticed. Staff asked
Jessie if everything was okay and Jessie
asked for an ice cream bar and the staff
brought one immediately. Since then Jessie
has been crying a lot more than in the past.

Session #6, Overhead 30
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Optional Activity:
Looking at What Happens After the Behavior

Directions: Read through the story and underline the possible consequences (or
what happens after) for the behavior.

Story #1

Jessie, who cannot see very well, was walking to the mailbox and fell over a branch
on the path. Staff ran to Jessie and asked if everything was okay. Jessie said “yes”
and returned to the house.

The next day Jessie was knocked over by a neighbor’s dog and began to cry. Staff
again ran out, but this time brought an ice cream bar. Jessie ate the ice cream and
said “thank you” to the staff.

The next day, Jessie fell in the hallway and immediately began crying even though
no visible sign of injury was noticed. Staff asked Jessie if everything was okay and
Jessie asked for an ice cream bar and the staff brought one immediately.

Jessie has been falling down and crying a lot more these past few days than in the
past.

What do you think that Jessie is either “getting” or “avoiding” from her
behavior?

Answer: Jessie seems to have learned that when she falls down and cries,
she can get something tangible, like an ice cream bar. As an alternative to
her behavior of falling down and crying, it would be nice to teach her a
replacement communication skill like asking for an ice cream bar when she
wants one.
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Do Your Presentation Notes
Use a flipchart, chalkboard, or a blank
overhead to record their answers. When the

.. .. . Possible Solutions
group has finished giving their answers -

to Story #1

Jessie seems to have learned that

DO when she cries, she can get
something tangible, like an ice
ShOW ove rhead #31 cream bar. As an alternative to her

behavior of crying, it would be nice
to t h her a repl t
communication skill like asking for
an ice cream bar when she wants

Say one instead of crying.

Let’'s compare your answers with these. Other Ideas?
(Note: The correct answers are underlined
on the Resource Guide activity worksheet that
follows.)

Session #6, Overhead 31

Optional Activity:

Story #2

Do
When you have completed the discussion of Each day staff spend a ot of time trying o get

Chris to finish his assigned chores. His
. chores include making his bed each morning,
the first story, move on to the second story. setting the table for his dinner, folding his
laundry and vacuuming his room. If the
weather is nice Chris is also responsible for
watering the garden and filling the bird
feeders. The only chores Chris seems to do
D without a problem are the outdoor chores.
O Chris spends over an hour each afternoon
watering and filling the bird feeders. He does
not do any of his other chores without
ShOW Ove rheads #32 an d #33 throwing tyhings and does not seem to care
when he doesn’t earn any special privileges
because he doesn’t do them.

DO Session #6, Overhead 32

Ask participants to look at the second story
about Chris. (Note: You will need an
overhead marker). Read through the story Story #2
and aSk partICIpantS to Share the answers Yesterday, a new morning staff told Chris that
. . if his bed was made fast enough there would
they under“ned US|ng your marker’ be time to water the garden in the morning

before work. Chris made the bed in two
minutes. In the afternoon, Chris folded the

underline the answers as they are shared by laundry without any argument after being told

that the flower bed needed special attention

Optional Activity:

as soon as his regular chores are done. But

the participants. (Note: The correct answers today, when Chris was asked to set the table,
he threw the silverware across the kitchen.
are underlined on the following page.)

If/when participants give an incorrect answer,
have the group discuss why it may or may
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Directions: R=*1J through the story and underline the possible consequences (or
what h:pens after) for the behavior.

Story #2

Each day staff spend a lot of time trying to get Chris to finish his assigned chores.
His chores include making his bed each morning, setting the table for his dinner,
folding his laundry and vacuuming his room. If the weather is nice Chris is also

responsible for watering the garden and filling the bird feeders.

The only chores Chris seems to do without a problem are the outdoor chores.
Chris spends over an hour each afternoon watering and filling the bird feeders. He
does not do any of his other chores without throwing things.

Yesterday, a new morning staff told Chris that if his bed was made fast enough
there would be time to water the garden in the morning before work. Chris made
the bed in two minutes. In the afternoon, Chris folded the laundry without any
argument after being told that the flower bed needed special attention as soon as
his regular chores are done.

Today, when Chris was asked to set the table, he threw the silverware across the
kitchen.

What do you think that Chris is either “getting” or “avoiding” from his
behavior?

Answer: Chris definitely seems to enjoy his outdoor chores better that his
indoor ones. It seems that his behavior of throwing things is serving as a
“protest” when he is asked to do indoor chores. His is saying “No”, or “I
don’t want to do this” by throwing things. Teaching him an alternative way
to say "No” would be more positive than throwing things. It also may be
helpful to arrange a daily schedule with labeled pictures to help him see
what he is looking forward to. For example: After you set the dishes, you
can water the plants, etc.
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not be an incorrect answer. Once you have Your Presentation Notes
facilitated the group to identify and underline
all the possible consequences, ask the
following question (from their activity
worksheet):

What do you think Chris is either getting
or avoiding through his behavior?

Do

Use a flipchart, chalkboard, or a blank
overhead to record their answers. When the
group has finished giving their answers -

Possible Solutions
Do to Story #2

Show overhead #34 and #35

Chris definitely seems to enjoy his
outdoor chores better that his indoor
ones. It seems that his behavior of
throwing things is serving as a

Sa.y “protest” when he is asked to do
indoor chores. His is saying “No”, or
Let’s compare your answers with these. hmaonit want to do this” by throwing

(Note: The correct answers are underlined
on the Resource Guide activity worksheet that

fOHOWS.) Session #6, Overhead 34
Endmg the SESSIOn Possible Solutions
to Story #2

Say Teaching him an alternative way to

Don't forget to look at the key words for the e e i o oy be
. . e el helpful to arrange a daily schedule

next session. You can find the definitions for with 1abeled pietures o nelp Him oo

what he is looking forward to. For

a session at the end of the each Resource e e o e yshes:

Guide. All of the words for Year 2 are in the

Key Word Dictionary in the Resource Guide, Other Ideas?

Session #12. Any questions? See you next

time.
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Key Word Dictionary
Positive Behavior Support
Session #6

Charting Progress

We can see if a behavior is improving by taking data on the behavior frequency and
length, or by recording the damage or injury caused by the behavior. When the data
shows that the behavior isn’t happening as much as it used to, or is causing less damage &
injury, we can say that there is progress. If the behavior stays the same (or gets worse),
then there hasn’t been any progress over time.

Reinforcement

Includes certain types of attention, toys, objects, foods, people places, activities and things
that an INDIVIDUAL seeks to get. What is meaningful to one person may not be
meaningful to another person. Since we are all different, it is important that we use
reinforcement that is meaningful to the individual.

Replacement Behavior
The new skills and behaviors that we want to teach the person as an alternative to the
challenging behavior.

Support Plan

Sometimes called a “Behavior Plan”, “Behavior Intervention Plan”, or “Behavior Program.”
It is a written document or plan with goals for teaching certain behaviors & skills and is
often included in an individuals ISP, IPP and/or IEP. The Support Plan will usually outline
the Support Strategies to be used by the DSP to help the individual to meet his/her goals.

Support Strategies

The ways we teach and help a person to learn new skills and behaviors. They can
include how we communicate with and give information to the person, how we try to
teach the person new skills, and how we give feedback to the person after they have done
something well or made a mistake.
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If YouWant to Read More About
Positive Behavior Support

Brown, F. (1991).

Creative daily scheduling: A nonintrusive approach to challenging behaviors in
community residences. Journal of the Association for Persons with Severe Handicaps,
16, 75-84.

Carr,E.G. (1988).

Functional equivalence as a mechanism of response generalization. In R.H. Horner, G.
Dunlap, & R.L. Koegel (Eds.), Generalization and maintenance: Lifestyle changes in
applied settings (pp. 221-241). Baltimore, MD: Paul H. Brookes Publishers.

Donnellan, A., Fassbender, Mesaros, R., & Mirenda, P. (1984).
Analyzing the communicative function of abberrant behaviors._Journal of the
Association for Persons with Severe Handicaps.

Dunlap, G., Foster-Johnson, L., Clarke, S., Kern, L., & Childs, K.E. (1995).
Modifying activities to produce functional outcomes: Effects on the disruptive
behaviors of students with disabilities. Journal of the Association for Persons with
Severe Handicaps, 20, 248-258.

Dunlap, G. & Kern, L. (1993).

Assessment and intervention for children within the instructional curriclum. InJ.
Reichle & D. Wacker (Eds.), Communicative alternatives to challenging behavior (pp.
177-203). Baltimore, MD: Paul H. Brookes Publishers.

Falvey, M.A., & Coots,J. (1989).
Recreation skills. In M.A. Falvey (Ed.), Community based curriculum (pp. 141-163).
Baltimore, MD: Paul H. Brooks Publishers.

Ferguson, D.L., & Baumgart, D. (1991).
Partial participation revisited. Journal of The Association for Persons with Severe
Handicaps, 16, 218-227.

Ford,A., & Mirenda, P. (1984).
Community Instruction: A natural cues and corrections decision model. Journal of
The Association for Persons with Severe Handicaps, 9, 79-88.

Gaylord-Ross, R., Stremel-Campbell, K., & Storey, K. (1986).

Social skills training in natural contexts. In R.H. Horner, L.H. Meyer, & H.D. Fredericks
(Eds.), Education of learners with severe handicaps: Exemplary service strategies (pp.
161-187). Baltimore, MD: Paul H. Brookes Publishers.

DSP Year 2: Positive Behavior Support - 47



Teacher’s Resource Guide - Session #6: Strategies to Ensure Success

Grenot-Scheyer, M., Coots, J., & Falvey, M.A. (1989).

Developing and fostering friendships. In M.A. Falvey, Community based curriculum:
Instructional strategies for students with severe handicaps (pp. 345-388). Baltimore,
MD: Paul H. Brookes.

Horner,R.H., & Day, H.M. (1991).
The effects of response efficiency on functionally equivalent competing behaviors.
Journal of Applied Behavior Analysis, 24, 719-732.

Hunt, P., Alwell, M., & Goetz, L. (1988).
Acquisition of conversation skills and the reduction of inappropriate social interaction
behaviors. Journal of the Association for Persons with Severe Handicaps, 13, 20-27.

Hunt, P, Alwell, M., Goetz, L., & Sailor,W. (1990).
Generalized effects of conversation skill training. Journal of the Association for Persons
with Severe Handicaps, 15, 250-260.

Meyer, L.H., & Evans, |.M. (1986).

Modification of excess behavior: An adaptive and functional approach for educational
and community contexts. In R. H. Horner, L.H. Meyer, & H.D.B. Fredericks (Eds.),
Education of learners with severe handicaps: Exemplary service strategies (pp. 315-
350). Baltimore, MD: Paul H. Brookes Publishers.

O’Neill,R., Horner, R.,Albin, R., Storey, K., & Sprague, J. (1990).
Functional Analysis of Problem Behavior, Sycamore Press.

Sailor,W.,, Goetz, L.,Anderson, J., Hunt, P.,, & Gee, K. (1988).

Research on community intensive instruction as a model for building functional,
generalized skills. In R. Horner, G. Dunlap, & R. Koegel. Generalization and
maintenance: Lifestyle changes in applied settings (pp. 67-98). Baltimore, MD: Paul H.
Brookes Publishers.

Singer, G.H., Singer, J., & Horner, R.H. (1987).

Using pretask requests to increase the probability of compliance for students with
severe disabilities. Journal of the Association for Persons with Severe Handicaps, 12,
287-291.

Smith, Paul & Professional Growth Facilitators;

For ideas & concepts for developing self-control plans as an alternative to losing
control. (P.F.G. has developed a much more extensive 16 hour course covering
proactive approaches to dealing with assaultive behavior called Professional Assault
Response Training (P.A.R.T.).
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If YouWant to Read More About
Positive Behavior Support

The Journal of Positive Behavior Interventions; PRO-ED, Inc.
(800) 897-3202;Web site: www.proedinc.com

This journal includes articles that deal exclusively with Positive Behavior Support and
Teaching Strategies for individuals with challenging behaviors. The articles include
practical information that can be used by Direct Support Staff, family members and
teachers.

O’Neill,R., Horner, R.,Albin, R., Storey, K., & Sprague, J. (1997).
Functional assessment and program development for problem behavior: a practical
handbook, Pacific Grove, Brooks/Cole Publishing. You can reach Brooks/Cole
Publishing at (800)-354-9706.

This handbook is an easy-to-read manual which contains a variety of Functional
Assessment tools and formats of Positive Intervention (Support) Plans. It is a “how-to”
guide which goes through the process of how to assess behavior and develop a
support plan. This is a great tool for anyone who will be developing support plans for
individuals with a history of behavior challenges.
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring Meaningful

Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours

DSP Year 2: Teaching Strategies - 2
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Session: 7
Topic: Teaching Strategies: Personalizing Skill Development
Core

Objectives:  Upon completion of this session, the DSP should be able to:

1. Demonstrate the ability to identify the steps required
to complete a task or activity

2. Demonstrate the ability to do individualized teaching

3. Assess the effectiveness of teaching

Time: Introduction and Key Words 10 minutes
Review of Teaching Strategies,
Practice Identifying Skills to Teach 15 minutes

Discussion, Demonstration and
Practice Personalizing Teaching
by Using Different Strategies 50 minutes

BREAK 15 minutes

Discussion and Practice Using Adaptive
Technology And Environmental

Adaptations in Teaching 45 minutes
Discussion on Developing and Using

Generalization Teaching Strategies 10 minutes
Discussion on Assessing the Effectiveness

of Teaching 10 minutes
Optional Activity and Discussion 15 minutes
Practice Questions 5 minutes
Ending the Session 5 minutes
Total Time 180 minutes

DSP Year 2: Teaching Strategies - 3
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Materials: » Overhead Projector or LCD Projector with compatible laptop
computer and Powerpoint application;
» Hard copy of overheads or disk with Powerpoint presentation;
» Some blank overheads, a flipchart, or chalkboard with markers,
chalk, etc.;
* Resource Guide for all class participants; and,
» Teaching materials (cap, sunglasses, napkin).

DSP Year 2: Teaching Strategies - 4
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Preparation

Instructor should read over the presentation
outline, becoming thoroughly familiar with
the information and instructions for the
presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Introduction
Do
Show overhead #1

Say

Welcome to Session #7. We have spent the
last two sessions talking about positive
behavior support. One of the most
important goals of positive behavior support
is to help individuals learn new skills as an
alternative to challenging behaviors. In this
session, we will talk about ways to teach new
skills and behaviors, and how to individualize
the way we teach.

Your Presentation Notes

Session 7: Teaching
Strategies

Personalizing
Skill Development

Session #7, Overhead 1
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Key Words

Do
Show overhead #2 and #3

Say
Our key words for today’s session (refer to
page number in resource guide) are:

* most-to-least prompting strategies

» time-delay prompting

« chaining

« shaping

 partial participation

« adaptive technology and
environmental adaptations

» generalization

* responsive teaching

Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Say

Before we talk about how to personalize
teaching strategies for each individual learner,
we should review what we talked about in
Year One sessions about teaching strategies.
It's important to review these basic ways to
teach people with disabilities before we can
be successful in personalizing our approach
to teaching for each individual.

This session and our next session requires
that each student practice a number of

DSP Year 2: Teaching Strategies - 6

Your Presentation Notes

o Most-to-Least Prompting
Strategies

e Time-Delay Prompting

e Partial Participation

e Chaining

e Shaping

Session #7, Overhead 2

e Adaptive Technology
and Environmental
Adaptations

e Generalization

o Responsive Teaching
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activities and skills. This practice is the key to
learning how to use these teaching strategies.
Throughout the session, | will be moving
around the room to observe and support
each of you as needed.

Review of Teaching Strategies

Do
Show overhead #4 and #5

Say

Before we carry out a teaching program, we
must first establish a good relationship with
the individual. We must develop a
relationship so the individual feels
comfortable with us and likes to interact with
us. We can establish a good relationship by
spending time getting to know the individual
and doing things with the individual that the
individual enjoys.

Once we have a good relationship with the
individual, we can then use a task analysis to
help teach the individual skills that support
the individual in leading an independent and
enjoyable life. A task analysis specifies each
step in the skill that we want to teach the
individual how to perform.

We can help an individual learn a new skill
through prompting. In the type of prompting
we talked about earlier, we provide the least

Your Presentation Notes

Basic Teaching
Strategies

1. Establish a good
relationship with the
learner

2. Task analyze the skill to
be taught

3. Provide help with least-

to-most assistive /(//
prompting \

Session #7, Overhead 4

Basic Teaching
Strategies

4. Provide positive
reinforcers for skill
completion

5. Correct errors with more
assistance on future
teaching opportunities

6. Teach in natural ,(’/
situations \

Session #7, Overhead 5
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amount of assistance an individual needs to
complete a step in the skill. We provide more
assistance if our first attempt did not provide
enough help for the individual to successfully
complete the step. This type of prompting is
called least-to-most prompting.

When an individual completes a step in the
skill (or the entire skill we are teaching), we
help the individual to continue to do the step
correctly by providing a positive consequence
or positive reinforcer when the step is
completed.

When an individual makes an error in
completing a step, we help the individual
change what she or he did wrong through
error correction. We correct errors by
providing more assistance when the
individual tries the step again, and we
provide enough assistance so that the
individual does not make an error on the
second attempt at doing the skill.

Let’s review how we can use these basic
teaching strategies.

Do

Demonstrate with a participant who plays the
role of an individual with a disability how to
teach the skill of wiping his or her face with a
napkin.

DSP Year 2: Teaching Strategies - 8
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Do
Show overhead #6

Make sure the teaching demonstration
follows the steps on the task analysis on the
overhead. Use a least-to-most prompting
strategy. Provide praise (reinforcement) for
completing the skill. If any errors are made,
be sure tocorrect them. Review how each of
these strategies was applied after the
demonstration. Then show overheads #4
and #5 again.

Say

Finally, we can make the teaching process
fun and meaningful for the individual
through naturalistic teaching. In naturalistic
teaching, we teach at times and in situations
during the individual’s regular routine in
which the individual wants to perform the
skill, and when doing the skill is meaningful
for the individual. We will talk more about
naturalistic teaching strategies in this and the
next class.

Do

Ask the participants to divide into groups of
three or four people. Then ask each
participant to: (1) think of an individual with
a disability with whom the participant works,
(2) think of something that would be good to
teach the individual to help the person live
more independently or enjoyably and,

Your Presentation Notes

Task Analysis:
Wiping Mouth

1. Pick up napkin
2. Wipe mouth with napkin

3. Place napkin on

lap or table /(//2

Session #7, Overhead 6

Basic Teaching
Strategies

1. Establish a good
relationship with the
learner

2. Task analyze the skill to
be taught

3. Provide help with least-

to-most assistive ,(//
prompting \

Session #7, Overhead 4

Basic Teaching
Strategies

4. Provide positive
reinforcers for skill
completion

5. Correct errors with more
assistance on future
teaching trials

6. Teach in natural (,(//
situations \\

Session #7, Overhead 5
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(3) share the skill that is desired to teach with
other group members. Remind the
participants that they should focus on a skill
that involves something for the individual to
do — that is, a skill that involves specific
behaviors. Then inform the group that after
they have shared their ideas with other group
members, the group as a whole should select
one desired skill that is to be taught in order
to share with the entire class. Prompt each
group to tell the class what skill they selected
to teach. Write the skills on a blank overhead
for the group to see. Finally, tell the group
that you will return to the selected skills later
in class.

Personalizing Teaching by Using
Different Strategies

Say

The basic teaching strategies just reviewed
work best when they are suited for each
individual learner.

Do
Show overhead #7.

Ask

Each participant to think about the situation
in which a new VCR has been purchased for
the home where they work. Their job is to
set it up and get it working. Ask them to list

DSP Year 2: Teaching Strategies - 10
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Ways to Learn to
Use a VCR

A. Read the manual
B. Watch someone else

C. Follow program
instructions while
using it

D. Attend an inservice

E. Trial and error

F. Ask someone when
you have questions
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three ways to learn about the new VCR Your Presentation Notes
using the ways that are identified by letters
on the overhead. The way they would most
like to learn the skill should be firston the list,
the next most desired way to learn the skill
should be second and the next most desired
way should be third. Ask one participant to
share his or her list. Then ask how many of
the other participants had a different list. In
all likelihood, the order of the lists will be
different between different participants.

Say

As just indicated, all of us — whether we
have disabilities or not — like and respond to
some ways of teaching more than others.
Each of the teaching strategies we talked
about earlier can be adapted depending on
how an individual responds to each strategy,
and how much an individual enjoys different
approaches.

the way we provide assistance to an
individual through prompting is one
example. Instead of using a least-to-most
assistive prompt strategy, we can use a most-
to-least assistive approach.

DSP Year 2: Teaching Strategies - 11
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Do Your Presentation Notes
Show overhead #8

Most-to-least assistive prompting procedures

usually work best when an individual is Most-to-Least Assistive
. . Prompting:
highly motivated to learn how to do « initially guide the
something that involves a lot of physical learner through all
] ) ) / of the steps

movement. This type of prompting is also "« provide less and

. . .o less assistance on
best used with individuals who respond well later attempts

to physical guidance by the teacher.

Session #7, Overhead 8

In a most-to-least prompting approach, we
prompt in the opposite manner from a least-
to-most approach: we initially guide the
individual through most or all of the skill.
Then we provide less assistance on later
attempts by the individual to complete the
skill. In this manner we are providing the
individual with a lot of help when first
learning how to do the skill.

It is important to note that when we are
using prompts as a teaching strategy, we
should never try to force the individual
through the steps in the skill. We use
prompts to teach a skill that an individual
wants to learn.

Do

Demonstrate how to teach the skill of putting
on a cap with a participant who plays the
role of the individual, using a most-to-least
prompting approach. On the first trial,

DSP Year 2: Teaching Strategies - 12
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physically guide the individual to put on the
cap by guiding his or her hand to pick up the
cap by the bill, place the inside back of the
cap on the back of the head, push the cap
down with the other hand on the back of the
head, and straighten the cap with the hand
on the bill.

On the next trial, shadow but do not guide
the individual through the steps unless the
individual needs help on one of the steps.
Make sure to follow the steps just described
and praise correct completion of the task.

Say

Can you tell how the prompts provided went
from most-to-least assistive? Note how we
still followed specific steps and praised
completion of the activity. We still used the
basic teaching strategies we have talked
about. We just changed how we provided
help through prompts.

Another way we can change a prompt to suit
someone’s learning style is through time
delay prompting.

Do
Show overhead #9

Say

Time delay prompting is best suited for
individuals who tend to become dependent
on a teacher’s help to complete a learning

Your Presentation Notes

Time Delay

e First, provide a
prompt when the
natural cue to perform
the task is presented

e Then, delay the
prompt a few seconds
after the cue is
presented on
later trials

Session #7, Overhead 9
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task. Have any of you found that the
individuals you work with learn part of a task
but then stop at a certain point until you
provide physical or verbal prompts to
complete the task? For example, in teaching
an individual who has severe multiple
disabilities to eat with a fork, the individual
may pick up the fork, move the fork to
gather a bite of food but then wait for a
physical prompt before bringing the food to
his or her mouth.

Time delay can reduce an individual’s
reliance on teacher help to complete part of
a skill. Initially, a prompt such as a verbal
direction is provided immediately when the
natural cue to perform a task is provided. As
we just talked about in teaching how to put
on a cap, the natural cue would be the
presence of the cap in front of the individual.
This could be paired with a verbal prompt to
pick up the cap. We would present the cap
on the second trial for a time delay
procedure. Then we would wait a few
seconds before we provided the verbal
prompt. That is, we would delay the prompt.

Using time delay prompting in this manner,
after a number of teaching sessions with the
delayed prompt, some individuals will begin
to respond to the natural cue and pick up the
cap before we provide the verbal prompt. In
this manner, the individual does not become
dependent on our help to complete the task.

DSP Year 2: Teaching Strategies - 14
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Do

Demonstrate a time delay procedure by
teaching a participant, who role plays an
individual, to put on a pair of sunglasses.
First, guide the individual through the process
of putting on the sunglasses using a most-to-
least prompting approach. Next, present the
sun glasses and wait 2 - 3 seconds before
providing a verbal cue to put on the
sunglasses (prior to the demonstration,
instruct the participant to pick up the
sunglasses before the verbal prompt on the
second teaching session).

Say

Keep in mind that often individuals will
require a number of teaching sessions before
responding prior to the verbal prompt. It is
also important to remember to reinforce the
individual’s response to the verbal prompt, as
was done in the demonstration. The intent is
for the individual to respond right away and
not wait for the prompt in order to get the
reinforcer quickly.

Do
Show overhead #10

Say

To this point, all of our teaching strategies
have involved what is called a whole task
teaching approach. That is, each time we
teach the target skill, we teach all the steps
that make up the whole skill — we teach
each step in the task analysis.

Your Presentation Notes

Whole Task
Teaching

Teaching every step in
a skill each time the
skill is taught

Session #7, Overhead 10
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For some individuals, the whole task
approach may be too confusing because the
task analysis includes so many steps. There
are too many steps for the individual to learn
at one time. In such cases, we can make the
learning process easier through a teaching
strategy called chaining.

Do
Show overhead #11

Say

With chaining, we teach skills to individuals
one step at a time, and we teach each step in
a set order. By teaching each step one step at
a time, we teach the individual a chain of
steps or behaviors. When the steps are
completed in order, they make up a useful
skill. Each step in the skill is one part of the
chain. The steps are linked together just as
each part of a chain is linked to another part.

In Year 1 training, we talked about task
analysis and how people use it in everyday
life. Think of the 5th digit in your telephone
number right now.

Does everyone have it?
How many of you had to say each number

to yourself in order to come up with the 5th
digit?

DSP Year 2: Teaching Strategies - 16
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When we think of the 5th numeral in our Your Presentation Notes
telephone number, most of us have to say
each number in order until we come to the
5th one. When we first learned our
telephone number, we probably learned it
through chaining. We learned the first
number, then the second, etc., until we
learned all seven numbers in order.

Each numeral in our telephone number is
part of a chain of numbers, and they are
linked together such that one number serves
as a signal for the number that comes after it.
We can use this same basic way to teach
useful skills to individuals.

Forward
Do Chaining

Show overhead #12 Teaching each step in

a skill one at a time.
Teaching each step in
a forward order (first

Say step to last step) in

- which the skill is
There are two types of chaining. In forward usually performed
chaining, we teach each step in a skill in a @
forward manner. We teach how to do the )

Session #7, Overhead 12

skill by teaching the first step in the skill, then
the second step, then the third, etc. We
continue to move forward through each step
until the complete skill has been taught.
Remember though, we only teach one step
at a time and only move to the next step in
the chain after the individual can do the
former step.

DSP Year 2: Teaching Strategies - 17
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Do
Show overhead #13

Say

In backward chaining, we start by teaching
the last step in the chain, then the next-to-
the-last step, etc., until all of the steps are
taught.

Do

Ask the participants if they can think of a
reason why we might teach the steps of a
skill in a backward manner. Prompt
discussion around the rationale that by
teaching the last step of a skill first, the
individual can obtain the reinforcer for
finishing the skill quickly (i.e., the individual
obtains the reinforcer after doing only one
step). In this manner, the individual may then
be more motivated to learn and complete
the other steps in the skill in order to get to
and complete the last step in the chain that
results in reinforcement.

Do
Show overhead #14

Say

For example, here’s a brief task analysis of
calling a friend on the phone. By starting
with the last step, the individual is reinforced
by getting to talk to a friend. He or she may
then be motivated to learn the other steps so

DSP Year 2: Teaching Strategies - 18
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that calling a friend can be something to do
independently.

Say

In both forward and backward chaining, we
teach with the same procedures we have
talked about before such as prompting and
reinforcement. However, we only teach one
step in the entire skill at a time, and the order
in which we teach each step differs
depending on whether we are using forward
or backward chaining.

Do

Inform participants that because the teaching
approaches that have already been practiced
in class have involved teaching skills in a
forward manner (even though on a whole
task basis), only backward chaining will be
demonstrated. Then, demonstrate teaching a
participant how to wipe his or her face with
a napkin using the following backward
chaining procedures:

First, guide the person’s hand with the napkin
to the person’s face. Then using a prompting
and reinforcing process, teach putting the
napkin on the table.

Second, guide the hand to the person’s face
and use the same process to teach wiping the
face and then putting the napkin down;
reinforce only after putting the napkin down.

Your Presentation Notes
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Third, teach picking up the napkin, then
wiping, then putting the napkin down all in
order. Reinforcing only after putting the
napkin down.

Say

Note how we started with the last step of the
face-wiping skill and moved backward
through the steps until we had taught all
steps. Note also how we reinforced only after
the end step of putting the napkin down.

Do
Show overhead #15

Say

Another way to teach that we have not
talked about is shaping. Shaping can be most
useful with individuals who do not like to be
prompted while learning to do a skill. With
shaping, we reinforce an individual’'s behavior
as the behavior becomes more and more like
the skill that we want to teach. At first, we
reinforce any attempt the individual makes to
do the skill. On the next attempt, we
reinforce only when the individual does the
skill a little bit better. The end result of the
shaping is that the reinforcer is provided only
when the individual does the skill just right.

To show how shaping can be used to teach,

think about an individual who may be shy
about trying new things. For example, the

DSP Year 2: Teaching Strategies - 20
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individual may be shy about sitting with Your Presentation Notes
visitors in the individual’s home when the

visitors are in a group in the living room. For
a number of reasons, we would not want to
force the individual to be with the group.
Rather, we would want to teach the
individual how to become part of a group in
a way that is desirable for the individual.
Using shaping, we might first smile warmly at
the individual as he or she looks in on the
group from the hallway. Next, as the
individual walks by or closer to the room, we
could say something nice to the individual.
When the individual enters the room we
would again say something nice, and
eventually, we would say something nice or
praise only when the individual actually was
present in the group.

Do

Ask the participants to get back in their
groups. Show the blank overhead on which
the skills that the participants selected to train
were previously written. Ask the groups to
take the one skill they selected and as a
group, discuss how that skill could be taught
to an individual. Instruct the groups to think
first about the basic teaching strategies of task
analysis, least-to-most assistive prompting,
reinforcement and error correction, and then
to think how these strategies might be made
better for the individual by using one or
more of the strategies covered in this class

DSP Year 2: Teaching Strategies - 21



Teacher’s Resource Guide - Session #7: Personalizing Skill Development

(most-to-least prompting, time delay
prompting, chaining, shaping). Ask the
participants to think how one or more of the
new strategies might be used to overcome
obstacles that may arise during teaching.
Finally, ask various groups to share their
teaching ideas with the rest of the class.

Note: Be prepared to assist each group if the
presentations do not follow the protocol for
the teaching strategies you are using here. It
Is important that each participant complete
the assignment correctly in order to make
sure that these teaching strategies are
understood.

Say

When thinking about all the teaching
procedures we have talked about, a concern
that comes up a lot is why should we spend
time teaching when we know some of our
individuals will always require support to get
through their day. That is, people wonder at
times why we should teach when it seems
clear that an individual will never completely
learn to do the whole task. It is of course true
that we have not yet learned how to teach all
things to all people. However, even when we
do not know how to teach a given individual
how to completely perform an important
skill, it can still be very useful to teach the
individual how to do part of the skill by him
or herself.

DSP Year 2: Teaching Strategies - 22
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Do Your Presentation Notes
Show overhead #16

Partial

Say Participation
Teaching how to do part of a skill allows a

Teaching skills to

person to have increased control over his or participate in part
. . . but not all of an
her life through what is called partial activity

participation. Even when people do not
know how to do everything related to a
certain activity, their lives can be more

enjoyable and independent if they learn the 2casion #7, Ovarhaad 10
skills to partially participate in the activity.

Do

Ask participants to think of some things that
they participate in on a partial basis that they
enjoy doing. If the participants have trouble
thinking of examples, prompt ideas by giving
an example. For instance, ask if they or
anyone they know likes to work on their car
engine, even though they do not know
everything about building or fixing car
engines (i.e., they need support from
mechanics or other people to fix certain
things on their cars).

Say

Individuals with disabilities, just like
everybody else, can enjoy many activities if
they learn skills to allow them to participate
in activities on a partial basis. Learning skills
in whole or in part can provide increased
opportunities for individuals to participate in
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desired and meaningful community activities Your Presentation Notes
along with friends, neighbors and family
members.

Participating on a partial basis also makes it
possible for more learning to occur through a
type of cooperative teaching process. When
individuals partially participate in an activity,
they can learn more about the activity by
watching and interacting with other people
who are fully participating. For example,
someone who cannot fully participate in
playing golf because of physical limitations,
might enjoy going to a golf tournament with
others who are there to watch a favorite
golfer. He or she can learn more about the
game and be a more knowledgeable fan.
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Using Adaptive Technology and
Environmental Adaptations to

Assist With Teaching and Learning

Say

As many of you are aware, in a lot of cases
we can increase the success of our teaching
activities by using adaptive devices and
environmental adaptations. That is, we can
help individuals acquire useful skills by
making changes in their physical
environment.

Do
Show overhead #17

Say

Adaptive devices and environmental
adaptations are most often used for one or
more of the following three reasons. First,
these types of changes in the physical
environment are used to make learning a
new task easier for an individual. Second,
adaptive devices and environmental
adaptations are used to help overcome
certain steps in a skill that an individual
cannot perform due to physical or sensory
disabilities. Third, making changes in the
physical environment can help make the

learning process more fun for the individual.
We will talk about each of these general ways

to help make the teaching process work for
the individual.

Your Presentation Notes

Adaptations

Adaptive devices and
environmental adaptations
are used in teaching to:
1. ke a skill ier to
learn

2. overcome physical or
sensory disabilities

3. make learning a skill
more fun
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Do
Show overhead #18

Say

When teaching certain skills to individuals,
we sometimes observe that some steps in the
task analysis are much harder for individuals
to learn to do than are other steps. We can
make changes in the physical environment to
make those hard steps easier for the
individual to learn. When teaching an
individual to put on his or her shoes, we may
find that the individual can do all the steps
except that he or she has a lot of trouble
tying the shoe strings. We could make that
step much easier by using shoes that have
Velcro fasteners instead of shoe strings. On
the other hand, we could eliminate this step
altogether by using loafers that do not have
to be fastened in any way.

Do

Ask participants to share examples of how
they have made a task easier for an
individual through environmental
adaptations. If they have trouble providing
examples, present some other examples (e.g.,
making the on/off switch on a TV easier to
recognize by painting it a bright color or
marking it with tape; picture cookbooks).
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Physical
Environment

Changing the physical
environment to make
certain steps in a task
analysis easier to learn

Session #7, Overhead 18



Teacher’s Resource Guide - Session #7: Personalizing Skill Development

Say Your Presentation Notes
Sometimes individuals have problems
learning a task not because they have
difficulty doing a certain step but because
they have trouble remembering when to do
the step as part of the task analysis. This
problem is likely to occur with tasks such as
various jobs at a work site. Some jobs
involve a large number of steps that must be
performed in an exact order to be able to
complete the job. In such cases, picture cues
can be used to help the individual remember
when to do the task step.

Picture cues involve posting a picture of
someone doing a certain step in the task
analysis. As part of the teaching process,
individuals can be taught to periodically look
at the picture as a reminder about what to
do next in the task analysis. For many
individuals, it can be helpful if we use
pictures of them completing parts of a task as
the picture cues. Remember, we talked
about using pictures to communicate earlier.

Changing Physical
Do Environment

ShOW Overhead #19 e Using the voice to turn
things on
e Pressure-activated
Say switches that turn
. . things on
Many of us use adaptive devices to help « Eating utensils with
overcome physical or sensory impairments. large handles
e Wheel chairs with hand
For example, how many of you wear glasses grasps on wheel rollers
to help overcome problems with seeing?
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We can also help individuals in the teaching
process by making changes in the physical
environment to overcome problems in
completing certain steps in a task analysis due
to physical or sensory problems.

Do

Show overhead #18 again

Review examples of environmental
adaptations to help overcome physical or
sensory problems on overhead #18 (e.g.,
Voice Output Communication Aids, pressure-
activated touch switches to turn on a CD
player, eating utensils with enlarged handles,
wheel chairs with hand-grasps on the wheel
rollers). Prompt participants to share some of
the examples that they have used.

Note: If teacher has samples, bring them into
class for demonstration.

Say

The third way we use changes in the physical
environment to help with the teaching
process is to make learning a skill more fun
for the individual. Some of us like to listen to
our favorite music while we do a certain task,
or we like to do various tasks with certain
friends. Doing things while we listen to music
or with friends makes the tasks more fun for
us. We can use the same general approach
while teaching individuals important skills.
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One good way to make a teaching task more
fun for an individual is to include a lot of
individual choice within the teaching process.
Think back to the earlier session in which we
talked about the importance of choice on
making life more enjoyable for individuals,
and how we can provide choices during the
individual’s daily routine. We can use the
same procedures to help make teaching
more fun for individuals. For instance, if we
wanted to help an individual learn how to
zip a jacket, we could first involve the
individual in purchasing a jacket that the
individual really likes. The individual may
then be more motivated to learn how to zip
the jacket in order to wear it than if we
simply selected a jacket for the individual for
teaching purposes.

Do

Show and review how we can provide
choices during the teaching process to make
the process more fun for the individual.

Do
Show overhead #20

Do

Review the ways that you can make the
process more fun (i.e., choice of reinforcers
to earn, choice of materials for work or
activity, choice of where to have a teaching
session, choice of when to take a break

Your Presentation Notes

Choices Make
Learning Fun

e Provide choice of
reinforcers to earn

e Provide choice of
materials for work or
activity

e Provide choice of where
to do teaching

e Provide choice of when to
take a break from
teaching
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during the teaching). Next, ask the
participants to get back into their groups to
discuss the skill they selected to teach during
the last group activity. However, this time
instruct the participants to talk about ways
they can make the teaching process enjoyable
for the individual. Prompt each group to
share their ideas with the entire group.

Say

To review briefly, we make changes in the
physical environment to: (1) make learning a
task easier, (2) overcome physical and
sensory disabilities and, (3) make learning a
task more fun. When using adaptive devices
and environmental adaptations for any of
these reasons, it can be helpful to follow
several steps.

Do
Show overhead #21 and #22

Say

First, we look at our task analysis. Second, we
review each step in the task analysis and
decide if there is a way to change the
environment to make the step easier, to
eliminate the need for the step or to make
the step more fun. Third, we make the
changes identified in the second step of the
process. Fourth, we try teaching the skill using
the steps with the changes that have been
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Personalizing
Teaching

Steps for personalizing
teaching by changing the
physical environment:
1. look at the task
analysis
2. review each step to
decide if a step can
be made easier,
eliminated or made
more fun
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Personalizing
Teaching

3. make the changes
identified in step 2

4. teach the skill with the
changes made

5. repeat steps 1 -4

6. repeat all steps until
the teaching activity is
as easy and fun as
possible
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made. Fifth, we repeat steps one through
four. Sixth, we repeat the entire process until
we have made the teaching activity as easy
and enjoyable as we can for the individual.

Developing and Using
Generalization Strategies

Say

Remember in our very first class on teaching
strategies we talked about the purpose of
teaching.

Do
Show overhead #23

Say

The reason we teach is to support individuals
with disabilities in learning to live as
independently and enjoyably as possible. In
order to fulfill this purpose, we must make
sure that when we teach a skill to an
individual, the individual can use the skill in
whatever situation the skill is needed. That is,
the individual must be able to generalize the
skill across situations.

Your Presentation Notes

Purpose of
Teaching

To support the learner in
living as independently
and enjoyably as
possible
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Do
Show overhead #24

Say

Learning to generalize a skill means the
individual can use the skill in whatever
situation the individual needs the skill. To be
most useful the individual should be able to
use the skill in different environments in
which the individual lives, works or plays.

Learning to generalize skills across situations
can be very hard for many individuals with
disabilities. Because it can be hard to
generalize newly learned skills, we must use
certain procedures to teach the individual to
generalize important skills — we must teach
to generalize.

Teaching to generalize involves teaching the
skill in different situations. The more
situations in which we teach a skill, the easier
it will be for the individual to then generalize
and use the skill in new and other situations
in which the individual may need the skill.

Do

Ask participants to share some examples they
may have encountered in which an individual
could do a skill but had trouble using the
skills in new situations. For example, an
individual who can use the washing machine
at home, but not in the apartment where he
or she is planning to move. The knobs,
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directions, etc. are totally different. Other
examples might include using a soft drink
machine or ordering a meal.

Do
Show overhead #25

Do

Show and review how situations can be
made to differ in order to teach an individual
to generalize a skill across situations.

Say

There are two main ways we can use
different situations during the teaching
process in order to help the individual learn
to generalize the skill across new and
different situations. The first way is to include
different situations (e.g., different teachers,
different teaching materials, teaching in
different locations) during all of the teaching
process. This way is probably the best way to
help an individual be able to generalize a
newly learned skill. However, this way can
also slow down the teaching process because
it can make learning the skill more difficult at
first. When first learning a skill, it can be
confusing at times to learn the skill if it is
taught in so many different situations.

Your Presentation Notes

Teaching
Generalization

Using different
situations to teach a
learner to generalize a
skill across situations:
¢ Involve different
teachers
* Teach with different
materials

* Teach in different
locations
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A second way to teach an individual to
generalize a skill is to include different
situations toward the end of the teaching
process. That is, we first teach the skill to the
individual in one situation (e.g., one or a
small number of teachers, one set of teaching
materials, teach in one location). Then, after
the individual has learned to do the skill in
the one teaching situation, we work with the
individual in different situations, and teach as
needed in those situations.

One good way to make sure we teach a skill
in a manner such that the individual can use
the skill in different situations is to make sure
that we are teaching truly meaningful or
functional skills. Meaningful or functional
skills are skills that people, whether they have
disabilities or not, need in natural
communities in which they live, work or play.
We will talk a lot about making sure we teach
meaningful or functional skills in a later class
session.

Assessing the Effectiveness of
Teaching

Say

In this session we have discussed a number
of different ways to teach. Usually, it is best
to begin teaching by using the basic teaching
procedures we talked about at the start of
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this session as well as in previous sessions on Your Presentation Notes
teaching strategies.

Do
Strategies

Say e Task analysis

. . . . L t-to- t isti
Remember the basic teaching strategies? First, % orompting oo
we begin with a task analysis and then * Reinforcement

e Error correction

provide help to the individual to do each step
in the task analysis by using a least-to-most
assistive prompting approach. We also
reinforce the last step correctly completed
and correct errors that may have occurred by
an individual doing something other than the
correct step.

Session #7, Overhead 26

After we have begun the teaching process,
we can then change how we are teaching by
using any of the procedures we have talked
about in this class. We decide whether to
change how we are teaching by responding
to what the individual is doing. That is, we
use responsive teaching.

Do

Show overhead #27 Teaching

Basing how we teach
on how the learner

Say responds to what we
With responsive teaching, we watch how the are doing
individual responds to what we are doing,

and then make changes in how we teach %@

based on what we see the individual doing.
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In this way we can truly personalize our
teaching strategies for each individual. There
are three key things we look for in order to
make our teaching responsive and
personalized.

Do
Show overhead #28

Say

The first thing we look for is how much the
individual appears to like or dislike our
teaching approach. If we see that the
individual does not like something we are
doing (for example, standing too close,
talking too loud, going too fast), we try to
change our teaching to make it more
enjoyable for the individual. Remember, a
major goal of teaching is to help the
individual lead an enjoyable life. One small
but important step in reaching that goal is to
make our teaching process as enjoyable as
we can for the individual.

The second thing to look for in deciding
whether we should change our teaching
process is how well the individual is learning
the steps in the skill that we are teaching. In
Year 1, we learned that one way to evaluate
teaching effectiveness is to keep track over
time of how many steps in the task analysis
the individual is completing without any
prompting or help from the teacher. If our
records show that the individual is not
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Look for
Three Things

Three things to look for in
responsive teaching:
1. Does the learner like or
dislike what we’re doing?
2. Is the learner making
progress in learning the
skill?
3. Is the teaching strategy
comfortable for the
teacher?
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completing more steps without teacher help, Your Presentation Notes
then we should change how we are teaching
in order to bring about more progress.

The third and final thing to look for in
deciding whether to change our teaching
approach is how comfortable the approach is
for the teacher. Some of us like certain
teaching strategies more than others. Usually
we are better at teaching if we are using
strategies that we are comfortable with and
like to use. If we find that after using a
certain teaching strategy that we are not very
comfortable using it, we should try other
approaches until we find one that makes us
feel more comfortable.

Say

As referred to earlier, a critical part of
teaching is to ensure we teach skills that truly
support people with disabilities in natural
communities in which people live, work and
play. In our next session, we will be talking
about successful ways to teach those skills.

Presentation and Review of
Optional In-Class Activity

Note: If you have time at the end of this
session, here is an optional activity you can
use. You could also use this for a homework
activity. You can use the teacher’s script
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below for either a wrap-up of this session or
as a lead-in to the next session.

Say

In our Resource Guide, you will find an activity
titled Teaching Situations (please refer to the
appropriate page number). In this activity,
think about someone with whom you work
and answer the questions on the worksheet.

After about 5 minutes -

Say

You were asked to select an important skill to
teach to one of your individuals. You were
also asked to note in which situations the skill
would be needed by the individual, and
likely obstacles that might come up in terms
of being able to effectively teach the skill to
the individual.

What did you come up with?

Do

Lead a discussion about the barriers to
teaching that participants have noted using
the material from this lecture.

Say

In this class we have talked about ways to
overcome obstacles to teaching. We have also
talked about how to make sure the skill we
teach can be used by the individual in natural
environments in which the individual lives,
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Optional Activity:
Teaching Situations

First name of individual to whom you would like to teach an impor-
tant skill:

Skill to teach:

Situations in which the individual lives, works or plays and in which
the person can use the skill to be taught:

Likely obstacles to overcome in teaching the individual to use the skill
in the situations noted above:
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works and plays by personalizing our teaching
strategies for each individual.

Practice Questions

Say

In your Resource Guide (refer to the
appropriate page), you will find some
practice review questions about this session.

Please take a few minutes to read the
questions and mark your answers on the
practice form. You can work together with
partner.

o))

Wait about 5 minutes

Say
Let’s review your answers. (Note: The
answers are in bold in your teacher’s guide.)

Do

Make sure that all of the questions are
answered correctly and review the
information as needed.
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Ending the Session Your Presentation Notes

Say

Don't forget to look at the key words for
the next session. You can find the
definitions for a session at the end of each
Resource Guide. All of the words for Year 2
are in the Key Word Dictionary in the
Resource Guide, Session #12. Any questions?
See you next time.
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Key Word Dictionary
2aching Strategies: Personalizing Skill Development
Session #7

Adaptive Technology and Environmental Adaptations

Objects and devices that are made or changed specifically to help an individual learn or
do an important skill. For example, controls on a TV may be painted with colors to help
an individual pick out the off/on button or the channel change button. Adaptive devices
(also called environmental adaptations because they change or adapt the regular environ-
ment) can be used to make learning a new skill easier, to help an individual overcome a
physical or sensory disability, or to make learning a new skill more fun.

Age Appropriate

Learning and doing things that are similar to what people without disabilities of the same
age group usually do. When teaching skills to individuals with developmental disabilities, it
is usually in the best interest of the individuals to teach skills that are the same skills that
other people their age learn and do.

Chaining
Teaching one step in a skill at a time, and teaching each step in a set order.

Generalization

Learning to use a newly learned skill in whatever situation the individual needs or wants
to use the skill. Generalization is an important part of teaching in that we want to help an
individual generalize or apply the skill not only during the teaching situation, but in any
situation the individual needs or wants to use the skill.

Most-to-Least Prompting Strategies
Using these strategies, you initially guide the individual through all of the steps and then
provide less and less assistance on later attempts.

Partial Participation

Teaching or supporting an individual to participate in an activity even if the individual does
not have the skills to do all of the activity, but has some of the skills to partially participate
in the activity. Having chances to partially participate in an activity can help individuals
enjoy their daily lives more and learn more skills.
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Responsive Teaching

Teaching skills to an individual in a manner that is best suited to the individual. The exact
way of teaching is based on how the individual responds to the teaching. Responsive
teaching is a way to make sure the teaching is effective for the individual and that the
individual likes the way the teaching occurs.

Shaping
Teaching a skill by reinforcing behaviors that appear closer and closer to the desired skill.

Time Delay Prompting
Initially provide a prompt when the natural cue to perform the task is presented and then
delay the prompt a few seconds after the cue is presented on later teaching sessions.
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If YouWant to Read More About
Teaching Strategies: Personalizing Skill Development

Bambara, L. M., & Koger, F. (1998).
Opportunities for Daily Choice Making. Washington, DC: American Association on
Mental Retardation.

Belfiore, P.J., & Toro-Zambrana,W. (1994).
Recognizing Choices In Community Settings By People With Significant Disabilities.
Washington, DC: American Association on Mental Retardation.

Everson,J. M., & Reid, D. H. (1999).

Person-centered Planning And Outcome Management: Maximizing Organizational
Effectiveness In Supporting Quality Lifestyles Among People With Disabilities.
Morganton, NC: Habilitative Management Consultants.

Parsons, M. B., Harper,V. B., Jensen, J. M., & Reid, D. H. (1997).

Assisting older adults with severe disabilities in expressing leisure preferences: A
protocol for determining choice-making skills. Research in Developmental Disabilities,
18, 113-126.
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List of Class Sessions

Session Topic Time
1 Introduction and Supporting

Choice: Identifying Preferences 3 hours
2 Person-Centered Planning and Services 3 hours
3 Person-Centered Planning and Services 3 hours
4 Communication, Problem-Solving and

Conflict Resolution 3 hours
5 Positive Behavior Support: Understanding

Behavior as Communication 3 hours
6 Positive Behavior Support: Adapting

Support Strategies to Ensure Success 3 hours
7 Teaching Strategies: Personalizing

Skill Development 3 hours
8 Teaching Strategies: Ensuring

Meaningful Life Skills 3 hours
9 Supporting Quality Life Transitions 3 hours
10 Wellness: Medication 3 hours
11 Wellness: Promoting Good Health 3 hours
12 Assessment 2 hours

Total Class Sessions 12

Total Class Time 35 hours
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Session:
Topic:

Core

Objectives:

Time:

8
Teaching Strategies: Ensuring Meaningful Life Skills

Upon completion of this session, the DSP should be able to:

1. Demonstrate the ability to identify the steps required

to complete a task or activity

2. Apply least-to-most assistance and/or prompts
3. Demonstrate the use of positive feedback
4. Demonstrate the ability to follow a plan for

successful teaching

Introduction and Key Words

Introductory Activity

Review of Teaching Strategies for
Personalizing Skill Development

Discussion, Demonstration and Practice
Using Guidelines for Teaching
Meaningful Life Skills

BREAK

Discussion, Demonstration and Practice
Using Guidelines for Teaching
Meaningful Life Skills (continued)

Discussion and Practice for Developing
Meaningful Teaching Plans

Discussion on Implementing Meaningful
Teaching Plans

Discussion on Maintaining
Meaningful Skills

Optional Activity and Discussion

Practice Questions

Ending the Session

Total Time

DSP Year 2:

5 minutes
10 minutes

10 minutes

55 minutes

15 minutes

40 minutes
10 minutes
5 minutes
10 minutes
10 minutes
5 minutes

5 minutes

180 minutes
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Materials: Overhead Projector or LCD Projector with compatible laptop

computer and Powerpoint application;

» Hard copy of overheads or disk with Powerpoint presentation;

» Some blank overheads, a flipchart or chalkboard with markers,
chalk, etc.;

» Resource Guide for all class participants; and

» Plastic combs (6).
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Preparation

Instructor should read over the presentation
outline, becoming thoroughly familiar with
the information and instructions for the
presentation. The information could be
presented verbatim or paraphrased, as long
as the essential information is conveyed.

Introduction
Do
Show overhead #1

Say

Welcome to Session #8. The focus of this
session is using teaching strategies to help the
people we support develop meaningful life
skills.

Key Words

Do
Show overhead #2

Say
Our key words for today’s session (refer to
page number in resource guide) are:

* meaningful skills

* age appropriate

* meaningful teaching materials
* natural outcomes

* meaningful teaching plans

* person-centered

* skill maintenance

Your Presentation Notes

Session 8: Teaching
Strategies

Ensuring Meaningful
Life Skills

Session #8, Overhead 1

o Meaningful Skills
e Age Appropriate

e Meaningful Teaching
Materials

e Natural Outcomes

e Meaningful Teaching

Plans 0
e Person-Centered ‘\,//

e Skill Maintenance

Session #8, Overhead 2
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Throughout this session, we will talk about
the key words, what they mean and how
they apply to your job as a DSP!

Review of Teaching Strategies for
Personalizing Skill Development

Do
Show overhead #3

Say

Our goal in personalizing teaching strategies
Is to make teaching as effective and enjoyable
for the individual as possible. The goal for
effective teaching and enjoyable learning is
important for all ages. For the very young to
the very old. Teaching age-appropriate skills
and teaching skills in natural settings is a way
to personalize learning activities for everyone.
We will talk about a number of different
teaching strategies for personalizing teaching.

Say

We have talked about our basic teaching
strategies of task analysis, least-to-most
assistive prompting, reinforcement and error
correction to suit individuals on an individual
basis.

DSP Year 2: Teaching Strategies - 6
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The Goal

The goal of
personalizing teaching
is:

* to make teaching as
effective and enjoyable
for the individual as
possible
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Do Your Presentation Notes
Show overhead #4

Ways to Do It
Say

In addition, we can change the basic teaching )
Change the basic
strategy to suit an individual by using any of teaching strategy by

using any of the

the fOIlOWing: following:

* most-to-least assistive
prompting

* most-to-least assistive prompting  forward or backward

chaining

* shaping

» forward or backward chaining ——T

» shaping

Most-to-Least

Do
Show overhead #5

Prompts

Should be used when:

¢ skills require physical

Say movement
. . . ¢ individual responds to
For skills that involve a lot of physical physical guidance
. . - ° mor istan i
movement and with individuals who respond e dod for the mdividual

on the first attempt at

to physical guidance, we can provide help in completing the skill
learning a new skill through most-to-least
assistive prompting. In most-to-least assistive
prompting, we provide more assistance on an
individual’s first attempts to do a step in a
skill than we provide on later attempts to do

Session #8, Overhead 5

the Step. For\:va:rd or backward
chaining should be used
when:

DO * teaching all steps in a skill

each time we teach

ShOW ove rhead #6 « forward chaining teaches

one step-at-a-time in the
order usually completed

* backward chaining teaches

Say one step-at-a-time in the
. . . . reverse order
For individuals who find it hard to learn a

skill when we teach with a whole task
approach — that is, teaching all steps in a skill
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each time we teach the skill — we can make
learning the skill easier through chaining. We
can teach each step one at a time in the
order in which the steps are usually done to
complete the skill through forward chaining.
We can also teach each step one at a time in
the reverse order in which the skill is usually
done through backward chaining.

Do
Show overhead #7

Say

For individuals who do not respond to, or
dislike, being prompted we can teach
through shaping. Remember that in shaping,
we reinforce individual attempts at
completing a skill only as each attempt
comes closer to the desired skill than the
previous attempt.

We also noted that when we cannot teach an
individual to completely do a skill, it is still
helpful to teach part of the skill so that the
individual can partially participate in useful and
enjoyable activities.

With all of the different teaching strategies,
we discussed the importance of teaching the
individual to generalize newly learned skills
across situations in which the individual
needs the skills. We can help individuals use
skills across situations in which the individuals

DSP Year 2: Teaching Strategies - 8
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Shaping should be used

when:

¢ individuals do not like
being prompted

¢ reinforcement is needed
as each step comes

closer to the desired
skill
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live, work and play by teaching in different
situations.

Do
Show overhead #8

Say

Finally, we talked about the importance of
responsive teaching. Responsive teaching is the
basis of how we personalize teaching to suit
individual learners: we change how we teach
in response to how well the individual learns
from our teaching and how much the
individual likes how we are teaching.

Guidelines for Teaching
Meaningful Life Skills

Say

No matter which teaching strategy we use
with individual learners, it is important to
remember the main goal of teaching.

Do
Show overhead #9

Say

The goal of teaching is to support individuals
with disabilities in living as independently
and enjoyably as possible. In order to reach
this goal, we must make sure that what we
teach is truly meaningful or functional for
each individual.

Your Presentation Notes

Responsive
Teaching

Changing how we

teach in response to:

* how well the individual
learns from our teaching,
and how much he or she
l